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ABSTRACT 
 
Eva Nur Kholifah. 2019. Students’ Anxiety: Leveling of Speaking for Conversation 
Ability at the Eleventh Grade of MAN 1 Surakarta. Thesis. Surakarta: English Language 
Education of Cultures and Languages Faculty. The State Islamic Institute of Surakarta. 
 
Advisor : Dr. Imroatus Solikhah, M.Pd 
Key words : Speaking Anxiety, Level of Anxiety, Speaking for Conversation 
 
This research is qualitative research of students‟ anxiety: leveling of speaking for 
conversation ability at the eleventh grade of MAN 1 Surakarta. The objectives of this 
research are (1) to describe the perfomance students‟ speaking for conversation at the 
eleventh grade of MAN 1 Surakarta; and (2) to describe the levels of students speaking 
anxiety: leveling of speaking for conversation ability at the eleventh grade of MAN 1 
Surakarta. 
This research was a descriptive qualitative research. The subject of this research 
is the eleventh grade students of XI IPA 4. There are 30 students. The data was collected 
by observation, questionnaire, and interview. To know the validity and the reliability of 
the questionnaire, the researcher used Cronbach‟s Alpha. The data which have been 
collected are analyzed by using the theory of speaking for conversation by Brown theory 
and the levels of students speaking anxiety by Horwitz‟s theory. 
The result finding of the research are (1) the students feel anxious when they are 
speaking in front of the class. The students perfomance consist of five themes, those are: 
Asking and Giving Suggestion, Asking and Giving Opinion, Invitation, Hope and Wish, 
Favorite Idol. There are some difficulties faced by the students in the class are: a) 
perfomance variables (40%), b) redundancy (20%), c) rate of delivery (16,6%), d) 
interaction (16,6%). (2) The researcher also found the levels of students anxiety, they are 
3 students (10%) who had low level anxiety, 18 students (60%) who had medium level 
anxiety and 9 students (30%) who had high level anxiety. It means that most of the 
students had level of anxiety in medium level among another level that found in this 
research. Finally, the researcher has the suggestion for the teacher and the students of 
MAN 1 Surakarta to have a good method to improve students‟ speaking for conversation 
perfomance to decrease anxiety. The teacher should understand what the difficult aspect 
of conversation faced by the students and plan the material it well, for example when 
speaking in front of the class the teacher gives themes spontaneously to the students. So, 
the students try to study hard and make idea about themes. It is also can make the 
students more active in speaking because they had more idea to speak. It is also for other 
researcher who wants to analyze anxiety, can investigate students‟ anxiety in other skills 
such as the effect of anxiety on achievement. 
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 CHAPTER I 
INTRODUCTION 
  
A. Background of the Study 
Language is very important for human„s life. According to Sapir 
(1921), language is purely human and non-instinctive method of 
communicating ideas, emotion, and desires by means voluntarily produced 
symbols. When someone knows a language someone can speak and be 
understood by others who know the language. Based on the explanation 
above, it can be concluded that beside language as a means of 
communication, language is also sound symbol used by member to 
collaboration and identification of self. English language, it is now considered 
as a global language. English as an international language should be mastered 
all of people around the world. In Indonesia, English is taught as a subject 
start from pre elementary school until university. 
In language teaching and learning process, there are four major skills 
that must be learnt by learners. There are many skills such as writing, 
speaking, listening, and reading. Harmer (1998: 16) states that listening and 
reading included to receptive skill meanwhile, speaking and writing included 
productive skill. One of the best skills is speaking, because speaking as a 
productive skill becomes one of the important skills required to be mastered. 
Hornby (1995: 37) states that through speaking language learners will be 
judged upon most in real life situation. By mastering speaking skill students 
will be able to communicate with other to build a good interaction. 
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Speaking is a productive skill that can be directly observe, those 
observed are invariably colored by accuracy and effectiveness of a test-takers 
speaking skill which necessarily compromise the reliability and validity of an 
oral production test (Brown, 2003: 140).  However, the biggest problem 
English learners face is to be able to speak in English. One of these factors 
which is learners„ anxiety especially in oral performance. Anxiety that they 
will greatly affect their learning development if students cannot manage their 
anxiety. Based on Richard (2008), he said that in speaking activities should 
focus on the function to use English well, so they can communicate in 
English. From the explanation above, can be concluded that speaking is the 
way to express and communicate the feeling to each other. However, in 
speaking activities, psychological factor influences on students‟ reluctance to 
speak. 
Brown (2001) he said that anxiety is one of psychological factors that 
related to students‟ reluctance to speak is anxiety. Berger (1983) stated that 
anxiety is a feeling of disquiet that happened in particular moment of time. 
Most of the students in foreign language learning will have different 
experience of anxieties that make them better or worse during foreign 
language lessons. Students‟ anxiety here means that anxious children often 
have to exert more effort to perform well because they‟re trying to manage 
their anxiety while executing a task. The strategies to reduce students‟ anxiety 
are  relaxation, positive thinking, peer seeking, resignation and can do a good 
presentation also. 
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Anxiety is the one psychological factor that has an important role in 
affecting language learning outcomes. It can be positive and negative effect. 
The positive effect is the students will have strong motivation to develop their 
skill, and the negative effect is the students can get lower scores when they 
always feel anxious or cannot control their anxious. 
The factors that arise in Horwitz (1988) anxiety are communication 
concern (CC), test anxiety (TA), fear of negative evaluation (FONE). Firstly, 
is Communication Concern (CC). In communicating, speaking skills are very 
important to make others understand what we are talking about. According to 
Macyntire and Gardner (2007), who feel the high level of anxiety is speaking. 
Stolid student will get difficult to develop their speaking skills because they 
lack of self-confidence make the learning speaking process unresolved. 
Limited knowledge about the language makes students tend to find it difficult 
to communicate.  
Secondly, Test Anxiety (TA) is situations that make students feel 
anxious especially when performing formal tests or evaluation provided by 
the school. Based on Horwitz (1991), the fear of student failure associated 
with perfomance can cause anxiety. Students who are test anxious in English 
class probably experience considerable difficulty. It is relevant to academic 
context where performance evaluation like test and quizzes is frequent. 
Thirdly, Fear of Negative Evaluation (FONE) is students‟ worries 
when receiving a negative correction from others. The students always think 
about the bad things they will get from teachers and peers. According to 
Horwitz and Cope (1976), students feel supervised that it makes them in 
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secure and unable to display maximally therefore students are likely to think 
of getting a reprimand from the teacher. Students feel uncomfortable when 
the teacher asks about the activities in front of many people, this kind of 
activity can make students feel panic and fear the wrong in talking, so they 
think negatively of their own ability. 
Based on the journal of Occiphinti (2009) she said that if students 
believe that they were able to get a perfect result and the pronunciation is 
good, then they would not feel uneasy. If students are worrying that they were 
not able to obtain good results in a short time they will feel anxiety. So, 
speaking anxiety is a natural feeling of discomfort that person experienced 
before, during, and after speaking in front of public. From the 17,5% 
students, they said that speaking is an anxious activity especially when 
students should speak in front of class and speaking is the most anxiety-
provoking language skill in language learning situation. When students have 
to speak in front of their friends, they will be scared because uncertain, fear, 
unprepared and by other reasons. So, anxiety can affect language learning and 
communication process. 
Horwitz (1991) state that level anxiety of speaking are three levels; 
those are low level of anxiety, medium level of anxiety and high level of 
anxiety. Analyzing about anxiety level of speaking, the researcher used 
standard measurement from Horwitz‟s theory. People who can be categorized 
as low level of anxiety are people who feel confident for the situation in their 
experience so that they do not feel embarrassed to interact with others though 
they got difficulty in their experiences. After that, people who can be 
5 
 
 
 
categorized as medium level of anxiety are people who feel less confident 
about the situation in their experience with others in certain conditions, 
whereas people who can be categorized as high level of anxiety are people 
who feel unconfident on their capabilities that make them afraid to do 
something althought in the imperative condition. 
In MAN 1 Surakarta, the researcher will conduct in the second 
semester students in speaking for conversation. There are some materials 
from the syllabus for the eleventh grade students that should be learned, such 
as: Asking and Giving Suggestion, Asking and Giving Opinion, Hope and 
Wish, Formal Invitation, Factual Report, and Favorite Idol. The ability to 
speak which is one of the language skills is the major factor in mastering 
English. In this study, the students present their material in front of class in 
pair after the teacher gave the explanation about the material. 
The researcher follows the teaching learning process in the class. The 
students prepare the conversation topic and present in front of the class. The 
pre-observation in students XI IPA 4, the teacher discusses about “Asking 
and Giving Advice”. The students prepare the conversation topic and present 
in front of the class. The students initial name are ILN & ASA. Here, the 
students feel confident for perfoming in front of the class. The students  have 
good pronunciation, speak fluently and they are also pay attention of stress, 
rhythm, and intonation. It can be categorized as low level anxiety. 
The second group present their task in front of the class. Their initial 
name are APY & NLN. The students felt anxiety when perform in front of the 
class. The first students did not focus on her conversation and often repeated 
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the words. When she is forgot or difficult to speak, she looked at the book 
and speak again. The second student  brought a text or draft.The student said 
slowly and used simple vocabulary. In conducting a conversation, she looks 
like she has memorized the text. It is because the students lack of vocabulary 
and lack of preparation. They looks less confident and slip of tongue. It can 
be categorized as medium level anxiety. The last group are LNM & ANS. 
The first student said slowly. Besides that she also used the word (such as 
ahh, um). She looks blank. Sometimes when forgot the words, she will be 
silent and speak as she can. It can make her partner confused to response. The 
second student looks nervous, shy and unconfident. Her pronunciation is not 
clear. she looks confused, trembling, headache, erratic behavior and a sense 
of dread what will she said. It can be categorized as high level anxiety. So, 
anxiety can affect language learning and communication process. Students 
with high anxiety can lead to less success in language tests, students with 
little performance anxiety can do better and use more complex language 
structures (Philips in Balemir, 2009: 30). 
Based on the observation, there are many problems faced by students 
in English speaking for conversation class. The researcher observed 17,5% of 
students in the class have difficulties in speaking spontaneously, feel 
unconfident and quite sure when speak in foreign language. Then, some 
difficulties in vocabularies and pronunciations can make students feel 
anxious.  
Considering those conditions, the researcher describes it in this 
research by digging in the Eleventh Grade Students of MAN 1 Surakarta 
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especially in the second semester. Therefore, the researcher conducted the 
research entitled “STUDENTS’ ANXIETY: LEVELING OF SPEAKING 
FOR CONVERSATION ABILITY AT THE ELEVENTH GRADE OF 
MAN 1 SURAKARTA”. 
 
B. Problem Identifications 
Based on the background of the study above, the researcher identifies 
some problems as follow: 
1. Speaking is one of the skills that is difficult to be learnt in teaching  
learning process. 
2. Anxiety can become a barrier in learning speaking for conversation. 
3. The students feel unconfident, nervous and shy when speak up in front of 
the class. 
4. The students cannot speak spontaneously, lack of vocabulary and lack of 
preparation. 
5. The students confused and slip of tongue. 
 
C. Limitation of the Study 
To limit the scope of the research in analyzing the problem, the 
finding of the research should be limited. In this research, it focuses to 
investigate students‟ anxiety : leveling of speaking for conversation ability at 
the eleventh grade of XI IPA 4 MAN 1 Surakarta.  
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D. Research Questions 
Based on the problem limitation above, the problem can be 
formulated as follows: 
1. How is the perfomance of students‟ Speaking for Conversation at the 
Eleventh Grade of MAN 1 Surakarta? 
2. What are the Levels of Students‟ Speaking Anxiety: Leveling of 
Speaking for Conversation Ability at the Eleventh Grade of MAN 1 
Surakarta? 
 
E. Objectives of the Study 
The aim of this study is to prove whether there is a correlation: 
1. To describe the perfomance Students‟ Speaking for Conversation at the 
Eleventh Grade of MAN 1 Surakarta. 
2. To describe the Levels of Students‟ Speaking Anxiety: Leveling of 
Speaking for Conversation Ability at the Eleventh Grade of MAN 1 
Surakarta. 
 
F. Benefits of the Study 
The results of this research are expected to give benefits to the 
teaching and learning process in the future both theoretically and practically 
especially in teaching speaking. 
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1. Theoretically Benefit 
a. This research hopefully will give some contributions to the researcher 
and the reader. It is expected to give understanding in teaching 
speaking especially in anxiety of students‟ speaking for conversation. 
b. The researcher hopes that this study can be beneficial for knowing the 
levels of students‟ speaking anxiety in speaking for conversation. 
2. Practically Benefit 
a. The students 
This study will help students find out the strategies to reduce their 
anxiety in speaking for conversation especially in teaching learning 
process and develop their speaking ability. 
b. The teacher 
 
The result of this research the teacher knows how the students‟ 
anxiety when they study in their speaking class. The teacher can 
anticipate the students‟ anxiety in learning speaking. 
c. Other researcher 
This research can be used as reference for the other researchers who 
want to conduct a research about speaking ability. 
 
G. Definition of Key Terms 
1. Speaking Anxiety 
According to Horwitz (2001: 4) states that anxiety is perceived 
intuitively by many language learners, negatively influences language 
learning and has been found to be one of the most highly examined 
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variables in all of psychology and education. Speaking anxiety creates a 
low self-confidence which makes students remain quiet in all situations, 
even if they have the capacity to express themselves and knowledge that 
is worth hearing (Lanerfeldt in Basic, 2011: 4). 
2. Speaking for Conversation 
Speaking in this study refers to a skill to express arguments, ideas, 
and daily conversations through English as an oral communication 
(Brown, 2001). 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Description 
This chapter discusses some definitions and theories related to the points 
of the study and previous study. 
1. Speaking Anxiety 
a. Definition of Speaking Anxiety 
Anxiety is a common component of numerous psychological 
disorders and is frequently manifest as the predominant difficulty in 
people„s life. According to Rachman (2004) he said that anxiety is one 
of natural feeling, feelings that caused by tension and anxiety that made 
him feel threatened. This is one of the effects of an excessive fear, but 
this could be caused due to the cause, duration and maintenance of fear 
and of anxiety.  
Young in Tasee (2009: 17) states that speaking anxiety is fear, 
worry, and nervous when there are interruptions to the students. 
Speaking creates feelings of anxiety because they are not only to create 
their own utterances but the students feel that have to pronounce 
properly as well. Speaking anxiety creates a low self-confidence which 
makes students remain quiet in all situations, even if they have the 
capacity to express themselves and knowledge that is worth hearing 
(Lanerfeldt in Basic, 2011: 4). 
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b. Students’ Anxiety 
Students‟ Anxiety is the students can not feel confidence when 
they want do something. The students‟ anxiety they have inconsistence 
behavior, based on the article of Minahan and Rappaport (2013) they 
say that the students less behavior attributes of anxiety in school they 
have not developed the necessary skills. Thus, many factors caused the 
students feel like that, one of the factors that included is they less 
confidence during speaking and perfoming presentation, based on the 
journal of Alessia Occiphinti (2009) she said that if students believe 
that they were able to get a perfect result and the pronunciation is good, 
then they would not feel uneasy. If students are worrying that they were 
not able to obtain good results in short time they will feel anxiety. 
Some people believe that anxiety is an additional inconvenience 
for people. There are several signs of anxiety that showed by anxiety 
symptoms involve in the body, mind, and behavior (Dixon, 2011). 
These symptoms are: 
a. In the body 
Someone who feels anxious to faced something usually visible by 
the signs: 
1. Breathing becomes more rapid 
2. Heart beat speeds up 
3. Feel dizzy and light-headed 
4. Get butterflies in stomach 
5. Feel sick and need a toilet 
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6. The mouth becomes dry and it feels difficult to swallow 
7. Feel sweat more 
8. Feel jittery or jumpy 
b. In the mind 
1. Feel frightened 
2. May tell ourselves that we are physically ill having heart attack 
or going mad 
3. Think that people are looking at us 
4. Worry that we may lose control and make a fool of ourselves in 
front of others 
5. Feel that we must escape and get to safe place 
c. In the behavior 
1. Make excuses to avoid going out or doing things 
2. Hurry out a places or situations where are feel anxious 
3. Walk to avoid buses cross the street to avoid people 
4. May have a drink before doing something we find stressful 
c. Impact of Students’ Anxiety 
The students‟ who feel anxious can be prone to distress or 
depression. The students‟ will be left behind and fail in academic. 
According to Hopko (2005), students with high anxiety level may fail 
inclases because it would interfere with thinking and confidence in 
doing tasks.  
The cognitive, affective, and physiological reactions 
accompanying language learning anxiety are experienced by some 
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learners on a nearly daily basis, and in others are commonly observed in 
testing situations, when due to nervousness exam takers forget earlier 
known information or make careless and otherwise preventable 
mistakes (Paradowski et al 2015:34). To reduce the students anxiety the 
teachers who teach anxious students also has important role, they can 
also do many things to help their students in overcoming speaking 
anxiety. Providing a fun activity in the class is the way to help the 
students. 
Therefore, the researcher has an opinion that motivation and big 
effort to do the best in each performance are needed by students to 
reduce their feeling of fail, anxious, nervous, unconfident and feeling of 
shy with their ability by using the power of the students‟ self and 
supporting by the teacher and the condition of the class. All of negative 
feelings should be removed from students‟ mind and increase the 
positive way to their confident in improving their motivation for doing 
better than before. 
d. Factors of Anxiety 
Horwitz (1988), considering language anxiety with relation to 
perfomance evaluation within academic and social contexts, describe a 
correlation between it and three related perfomance anxieties: (1) 
communication concern (CC); (2) test anxiety (TA); (3) fear of negative 
evaluation (FONE). These are descriptions of the components: 
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1) Communication Concerns 
Communication concerns is an individual‟s level of fear or 
anxiety associated with either real or anticipated communication 
with other persons. In communicating, speaking skills are very 
important to make others understand what we are talking about. 
Someone who likes to speak especially a foreign language must have 
knowledge of the language better than a quiet person. According to 
Macyntire and Gardner (1991), who feel the high level of anxiety is 
speaking. Stolid student will get difficult to develop their speaking 
skills because they lack of self-confidence make the learning 
speaking process unresolved. Limited knowledge about the language 
makes students tend to find it difficult to communicate. Accoding to 
Ur (1996) he argues that the factors that hamper students difficulties 
in communicating are inhibition (worry making mistakes), lack of 
topical knowledge so that students find it difficult to express their 
thoughts, low participation in a meting because of time limitations 
for students can practice speaking evenly, and still often using 
mother tongue to make it easier for them to understand each other 
while interacting. 
2) Test Anxiety 
Test Anxiety is situations that make students feel anxious 
especially when performing formal tests or evaluation provided by 
the school. Based on Horwitz (1991), the fear of student failure 
associated with perfomance can cause anxiety. The factors that 
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affecting students feel anxious when doing the test is the students 
feel worried and always negative thinking, and they are afraid to fail 
in their exams, it make students hard to remember the information 
needed to complete their exam. So the biggest causes of anxiety is an 
evaluation from the teacher in the oral foreign language test.   
3) Fear of Negative Evaluation 
Fear of negative evaluation is students‟ worries when receiving 
a negative correction from others. The students always think about 
the bad things they will get from teachers and peers. According to 
Horwitz and Cope (1976), students feel supervised that it makes 
them in secure and unable to display maximally therefore students 
are likely to think of getting a reprimand from the teacher. Students 
feel uncomfortable when the teacher asks about the activities in front 
of many people, this kind of activity can make students feel panic 
and fear the wrong in talking, so they think negatively of their own 
ability. 
e. Anxiety Level 
Regarding to the speaking ability, a person can be fluent and 
confident when speaking a foreign language, especially in front of 
others have enough ability in speaking. When a person has good ability 
to speak, automatically their language and confidence are better when 
speaking in front of others. Of course, everyone has confidence in 
different of speaking. It happens because of their confidence in low 
level of ability according to Minahan and Rappaport (2013) they say 
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that the students less behavior attributes of anxiety in school they 
haven‟t developed the necessary skills. It‟s mean that each student has 
level anxiety of speaking ability are mostly different.  
Debreli (2016) states that in anxiety there are several levels of 
students‟ anxiety to the experience they have ever faced. Based on his 
research anxiety can be seen in various categories that can be seen from 
the empirical perspective, students‟ gender, and how the level of 
student proficiency.  
According to Horwitz (1991) he said that to measure the height 
of anxiety students in speaking English or called Foreign Language 
Anxiety (FLA) is to use the Foreign Language Classroom Anxiety 
Scale (FLCAS). This assessment can be related to fears of 
communications, test anxiety, and fear of negative evaluation. This is to 
obtain anxiety level results for students of Horwitz‟s specific approach, 
adopted in his research for two reasons: (1) The specific 
characterization of the FLA situation best fits the definition of the FLA 
as anxiety driven by a task and a unique context for learning a foreign 
language, and (2) the characterization of a specific situation provides 
many advantages to conceptualizing and assessing anxiety. 
Analyzing about anxiety level of speaking, the researcher used 
standard measurement from Horwitz‟s theory. Horwitz (1991) state that 
level anxiety of speaking are three levels; those are low level of anxiety, 
medium level of anxiety and high level of anxiety. 
 
Horwitz (1991) said 
that the level of a person can be seen from a person‟s ability to respond 
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a particular problem, the researchers see and observe each student to 
know the level they have from the category of each level which has 
been determined of the theory. 
Based on the Horwitz theory, the researcher specify the 
indicators of anxiety level. Here are the indicator that the researcher 
adapted from the Horwitz theory (1991): 
Table 2.1 Level Anxiety of Speaking 
No. Level Indicator 
1. Low a. Students feel confident for  the situation in their 
experienced.  
b. They do not feel embarassed to interact with others 
though they got difficulty in their experiences. 
c. Students appeared relax. 
2. Medium a. Students feel less confident about the situation in 
their experienced with doubt in their abilities and 
still needs help from others in certain condition. 
b. They will also comfortable if they get a help and 
suport from the others. 
c. Students appeared heart pounding, slip of tongue 
and cold. 
3. High a. Students feel unconfident on their capabilities that 
make them afraid to do something althought in the 
imperative condition. 
b. Students appeared sweat pouring, trembling hand, 
blank and confuse. 
 
f. Types of Anxiety 
Horwitz (2001) states that anxiety as perceived by many foreign 
language learners, negatively influences language learning and has been 
found to be one of the most highly examined variables in all of 
19 
 
 
 
psychology and education. Dunitz (2002) argues that types of anxiety 
divided into five types: 
a. Generalized Anxiety Disorder 
Generalized anxiety disorder was conceptualized as a residual 
diagnosis. It was diagnosed only in the absence of other axis 
disorders. Indeed, several authors have argued that GAD should not 
be diagnosed in the presence of a mood disorder (Clayton et al, 
1991). An alternative perspective on GAD, however argues that 
GAD should be seen as a basic anxiety disorder (Brown and Barlow, 
1992), with the psychobiological processes that mediate GAD 
serving as vulnerability factors for the development of a range of 
psychiatric disorders. 
It is worth noting, however that despite the high comorbidity of 
GAD in many studies, the odds ratios for GAD occurring with other 
disorders are not unusually high. Indeed, lifetime and episode 
comorbidities of GAD and major depression are similar, refuting the 
argument that major depression is a true independent disorder in 
contrast to GAD (Kessler et al, 1999). Perhaps the term generalized 
anxiety contributes to out difficulty in viewing GAD as an 
independent disorder. It may be useful to see this condition as a 
tension disorder. Such tension is both psychological (worries, 
irritability) and somatic (muscle tension, feeling keyed up). This set 
of symptoms is often primary with depression a later development 
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(Akiskal, 1985), but in other cases it is seen as concurrent with or 
temporally secondary to other conditions. 
b. Panic Disorder 
Panic attacks, although characteristic of panic disorder may also be 
seen in a range of other disorders. They are characterized by a 
discrete period of intense fear or discomfort with sudden onset and 
rapid peaking of a range of cognitive and somatic symptoms. Panic 
attacks in panic disorder are characterized by their spontaneity, 
coming out of the blue. Thus, although panic attacks in panic 
disorder may be stimulated by exposure to feared situations 
(situation bound or situation predisposed panic attacks), for the 
diagnosis of panic disorder the people must have recurrent 
unexpected (un-cued) panic attacks. 
Panic attacks also characterize social anxiety disorder. However, the 
panic attacks of social anxiety disorder have specific elements which 
allow them to be differentiated from those seen in panic disorder. 
First, whereas panic attacks in panic disorder are often characterized 
by dyspnea, those in social anxiety disorder are more likely to be 
characterized by blushing, tremor, and averted gaze (Amies et al, 
1983). Second, whereas panic attacks in panic disorder are 
precipitated by open spaces and other places/situations from which 
escape is difficult, those in social anxiety disorder are triggered by 
social situations. 
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c. Social Anxiety Disorder (Social Phobia) 
Social Anxiety disorder is associated with a range of other disorders, 
including major depression, substance use disorders and other 
anxiety disorders in community surveys (Magee et al, 1996). The 
social situations that are feared in social anxiety disorder comprise 
social interaction and performance situations. Social interaction 
includes situations such as conversations at work or dating. 
Performance situations include public speaking or writing in front of 
others. People with generalized social anxiety disorder fear most 
social situations, whereas people with discrete social anxiety 
disorder fear only one or a few performance situations. 
Like other anxiety disorder, social anxiety disorder is also 
characterized by avoidance symptoms. Thus, people avoid social 
interaction and performance situations or else endure them with 
marked anxiety or distress. Such avoidance plays an important role 
in contributing to the morbidity of social anxiety disorder in 
community surveys and subjects with social anxiety disorder are 
more likely to be unmarried and unemployed than subjects without 
social anxiety disorder (Magee et.al, 1996). 
d. Obsessive-Compulsive Disorder 
Obsessive-compulsive disorder (OCD) is characterized by intrusive 
thoughts (obsessions) that increase anxiety and ritualistic behavior or 
mental acts that serve to decrease anxiety. Important symptom sub-
types in OCD include those revolving around contamination 
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concerns and washing, other obsessions that require checking 
symmetry and ordering and hoarding (Leckman et al, 1997). 
Avoidance symptoms may also be seen in OCD people with 
contamination concerns and repeated hand-washing may avoid 
situations in which they may have to face dirt, for fear that they will 
then need to spend hours washing in order to feel anxiety free. 
Indeed, the morbidity associated appears to be the tenth most 
disabling of all medical conditions (Murray and Lopez, 1996). 
One subtype of OCD that is perhaps particularly relevant to 
questions of differential diagnosis is obsessional slowness. Such 
people may at first sight appear to have depression with 
psychomotor retardation. However, these symptoms in fact reflect 
intrusive obsessions and repetitive rituals rather than depressed 
mood. Also relevant here is the subtype of OCD with poor insight, 
such OCD people may appear to have delusional disorder or another 
psychotic condition. Although OCD commonly precedes major 
depression, there is also evidence that some people with major 
depression are at risk for developing obsessive ruminations 
(Schatzberg et al, 1998). Nevertheless, possible differences between 
these groups of primary and secondary OCD are not well delineated. 
e. Post-Traumatic Stress Disorder 
Post-traumatic stress disorder begins by definition in the aftermath of 
a serious traumatic event, and is characterized by three symptoms 
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clusters. The three clusters of symptoms in PTSD by American 
Psychiatric Association (2000), such as: 
a. Re-experiencing symptoms 
This term refers to intrusive memories of the event, recurrent 
dreams of the trauma, acting or feeling as if the trauma were 
recurring (including dissociative flashbacks or hallucinations), 
and intense psychological distress or physiological reactivity or 
exposure to a reminder of the trauma. 
b. Avoidant / Numbing symptoms 
These include symptoms such as avoiding thoughts or feelings 
associated with the trauma, avoiding activities or people who 
arouse memories of the trauma, being unable to recall an 
important aspect of the trauma, diminished interest in activities, 
restricted range of affect, and feelings of detachment or 
estrangement from others. 
c. Hyper-arousal symptoms 
This can arguably be conceptualized as a form of continuous 
panic state. Certainly, people with hyper-arousal are in a state of 
increased anxiety with an exaggerated startle response, hyper-
vigilance and difficulty falling asleep. 
A range of symptoms in PTSD is not part of the diagnostic 
criteria, but is crucial for full understanding of certain people and for 
appropriate intervention. These include symptoms such as shame, guild 
and social mistrust. There may also be impulsivity, hostility, 
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dissociation and somatization symptoms. Particularly when traumas 
begin early in development and occur multiple times, PTSD may take a 
complex form, with negative effects on personal relationships and on 
affect and impulsive modulation (Van der Kolk et al, 1996). Although 
PTSD is a highly prevalent disorder, it should be remembered that the 
prevalence of exposure to trauma is even higher. Indeed, PTSD can be 
characterized as a dysfunctional response to trauma in which there is a 
failure to respond adaptively once the threat has been removed. 
Meanwhile, Horwitz (2001) described anxiety into three types, 
includes: 
a. State Anxiety 
State anxiety is temporally fears experienced by individuals in 
specific situations (Horwitz, 2001). State anxiety refers to the actual 
experience of anxiety and its effect on emotion, cognition, and 
behavior. In cognitive effect, individuals may become more sensitive 
to what other people might be thinking about them. In term of 
behavioral effect, include that over evaluation of one„s own 
behavior, ruminating over real or imagined failures, attempts to 
escape from the situation and physical manifestations such as sweaty 
palms and as elevated heart rate. 
From the explanation above, it can be seen that state anxiety is 
emotional and physical reactions towards a stimulus apprehended as 
a threat in particular context. State anxiety is when a person referred 
to be anxious at the moment, feeling nervous and worried that 
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something bad is going to happen. It is a sense uneasiness that may 
be experienced at a particular moment in time as a response to a 
definite situation (Spielberger, 1983). 
State anxiety refers to the moment experience of anxiety (Maclntyre, 
1991). State anxiety in contrast to the stable nature of trait anxiety is 
momentary and thus not an enduring characteristic of an individual„s 
personality. It is the apprehension that is experienced at a particular 
moment in time (Maclntyre & Gardner, 1991). A person who 
experienced a state anxiety is more feel nervous and stress or unable 
to confront any event. In such moment, the person may feel nervous 
and can react negatively. From the explanation above, can be 
concluded that state anxiety is unpleasant feeling which can disturb 
the individual„s ability to react positively in any situation when he or 
she do the oral performance in front of another. 
b. Trait Anxiety 
Trait anxiety is individual differences in reactions towards a 
perceived threat in the environment in general. It is refers to a rather 
stable individual tendency. Trait anxiety is anxiety experienced by 
individual of his personality alone (Horwitz, 2001). This regarded as 
a feature of the individuals„ personality and is viewed as a relatively 
stable trait over time. 
Trait anxiety is an individual„s likelihood of becoming anxious in 
any situation. Spielberger (1983) states that test anxiety refers to 
relatively stable individual differences in anxiety-proneness that is to 
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differences between people in the tendency to perceive stressful 
situation as dangerous or threatening to respond to such situations 
with elevations in the intensity of their state anxiety reaction. As trait 
anxiety is relatively stable personality characteristic, a person who is 
trait anxious in many different kinds of situations more frequently or 
more intensely than most people do (Woodrow, 2006). 
c. Situation-Specific Anxiety 
Situation-specific anxiety view of anxiety has been supported by the 
evidence that the personality difference conception of anxiety by its 
nature, deemphasizes the situational determinants of anxiety 
(Dornyei, 2005). According to Maclntyre & Gardner (1991), 
situation specific anxiety can be considered as trait anxiety which is 
limited to a specific context. This perspective examines anxiety 
reactions in a well-defined situation in a foreign language class. 
Therefore, situational-specific anxiety is caused by new situations or 
changing events. It can also be caused by various events that make 
that particular individual uncomfortable. Often an individual will 
experience panic attacks or extreme anxiety in specific situations. A 
situation that causes one individual to experience anxiety may not 
affect another individual at all. For example, some people become 
uneasy in crowds places, so may them to experience extreme 
anxiety, possibly a panic attack. 
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g. Causes of Speaking Anxiety 
Many causes of anxiety that can occur to the students. Students 
feel anxious for several reasons they include: 
1) Lack of Vocabulary 
Vocabulary is a very important component when talking. We cannot 
speak well if we lack vocabulary. Vocabulary can be interpreted as 
the words given or delivered during the course of the lesson took 
place in foreign language. 
According to Ur they say that there are four specific factors that 
make students feel relatively easy in making words or difficulties, 
there are: 
a) The intrinsic difficulty of the word to be learned. 
b) The interaction between a group of words to be learned at 
the same time. 
c) The interaction between groups of words to be learned in 
sequence. 
d) The effect of repeated presentation of word to be learned. 
2) Low English Proficiency 
Based on Brown (1987), perfomance quality is closely related to the 
results obtained. Leraning in the school students will get inputs that 
match the ability or perfomance of students. If the student‟s 
perfomance in the class is low then the input will also be low, so 
vice versa. Then the quality of work students greatly affects the 
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results obtained. So, if the students‟ English proficiency is low, it 
also affects their perfomance. 
3) Lack of Preparation 
Preparation is one of the things that must be done. In Speaking 
English especially in front of the public, we must needs a good 
preparation. Students can prepare vocabulary related to the topic 
that will be delivered, or prepare the correct intonation of disclosure 
while speaking, and so on. 
 
2. Speaking for Conversation 
a. The Definition of Speaking for Conversation 
Speaking in this study refers to a skill to express arguments, 
ideas, and daily conversations through English as an oral 
communication (Brown, 2001). Thornbury and slade (2006: 25), define 
that conversation is the informal interaction between two or more 
people, it happens in real time, spontaneous, has a largely, 
interpersonal function, and in which participants share symmetrical 
rights. Conversation includes kind of speech that happens informally, 
and has the purpose to establish and maintain social relationships. In 
doing conversation, the participants must to know and familiar how the 
rules on conversation such as how turn taking. The participants also 
need to know when and how to interrupt, and how to change the topic. 
While, Brouwer in Donaldson (2011: 14), define that conversation is 
spontaneous, exchanges of thoughts, feelings, opinions, and ideas. 
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Conversation is a simple activity because it is the goal to facilitate 
social interaction, not to provide the information that transactional 
language requires. 
Nolasco and Arthur (1995: 5) state that conversation is used to 
doing oral interaction with other people. It refers to a time when two or 
more people do the interaction or talk with other people without make 
a fixed schedule. In conversation, everyone can say something and can 
speak at anytime. Conversation is such a natural part of our lives that 
many people are not conscious of what happens within it. The purpose 
of conversation includes exchange information, creation, and 
maintenance of relationship such as friendship, social roles, as well as 
deciding on and carrying out joint actions. Exchange conversations 
consist of two moves such as an initiating moves and response. 
Pridham (2001: 2) states that conversation consists of spoken 
language. Conversation is constructed with spoken language rather 
than written language. Conversation is interactive spoken exchange 
between two or more people such as: 
a) Face to face exchanges, it can be private conversation such as talk 
between family, or more public and ritualized conversation such as 
classroom talk. 
b) Non face to face exchanges, such as telephone conversation. 
c) Broadcast materials, such as live radio phone in or television chat 
show. 
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Conversation is an informal talk involved a small group of 
people or two person particular subjects. The aim of conversation skill 
is to help the people become a good conversationalist (Natkare, 2015: 
4). Sometimes, people do the conversation in formal and informal 
situation. 
b. Types of Conversation 
In conversation, we can speak in any situations such as formal 
or informal situation. The people can start from understanding the 
types of conversation. Ford and Ford (2009: 1) describes that there are 
four types of conversation. The types of conversation as follows: 
1) Initiative Conversation 
Initiative conversation is one of skill of conversation that needs 
knowledge about new ideas or something new. An initiative 
conversation is an active and intentional approach to the future. 
Initiative conversation includes share new ideas, goals, visions, and 
futures with people who can participate in implementing and 
making them real. 
2) Understanding Conversation 
Understanding conversation is a process to engage the people 
in owning the plan of action. When you want if the people can be 
understand of your purpose or your idea, and relate to their job or 
their personal idea about the future so that they will consider 
working with you. Understanding conversation is useful to develop 
a plan that benefits for all of the people that involved it. 
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3) Perfomance Conversation 
Performance conversation is made of a requests and promises, 
and produced the results of agreements to take an action. When you 
want if someone take specific actions or produce specific results, 
you make a specific requests, so they know what to do and when to 
do it. This type is a specific agreement for “what will be done, when 
it will be done, why it matters, who agrees to do it, where the results 
will be delivered, and how things will be done”. 
4) Closure Conversation  
The purpose of closure conversation is bringing the parts of the 
past to a conclusion. When you give someones thanks because of 
his or her work, summarize the status of a project or tell people that 
job is complete. 
From the explanation above, we can conclude that conversation has 
few types that should be understood by the people. Conversation is 
spoken language activities, and we do that everyday. The types of 
conversation will make the people know how to conversation with other 
people. 
c. Techniques of Conversation 
Pask (1976: 12) defines that conversation involving the 
communication between two or more participant. There are some 
techniques of conversation to help us effectively communicate with 
other people. The techniques as follows: 
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1) The first thing that people pay attention of conversation is hear the 
voice of participant. The first participant hears what the second 
participant said. The first participant just shut up and listens. Then, 
if the second participant finishes talking, the first participant 
response of their conversation. Between first or second participant 
do asking-response of conversation. It is a habitual activity of 
people in doing conversation every day. 
2) Be direct and look the other person in the eye when talk. In 
conversation activity, the speaker and the listener must be look in 
their eye. It is because the speaker or the listener will consider that 
we pay attention of his/her conversation. 
3) Pay attention in formal or non-formal conversation. In formal 
conversation include conversation with the teacher or boss, the 
people must try to use in formal language. While, in informal 
education include friends, sisters and we can using usual language. 
4) Usually, pauses or stop when people saying anything in 
conversation will make them feels awkward and unnatural. 
5) Conversational skills can be measured by how you read the body 
language of the other person. Body language is important to know 
what are the speaker comfortable doing communication or not. 
d. Stage of Conversation 
In conversation, students has the stages when performance in 
front of the class. Zimmerman (1996, 46) said that there are four stages 
of conversation the stages as follows: 
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1) Spontaneous Conversation 
Spontaneous conversation is something that occurs directly. It is 
requires the least spiritual and mental effort. Conversations situated 
in feelings and sense perceptions in this way are full of life. When 
doing the conversation, the people follow whatever occurs 
spontaneously and react in an unpremeditated manner. 
2) Intentional Conversation 
Intentional conversation is something that occurs because there is 
talk which deliberate. The people who did this conversation already 
know or planned what the topics that will be discussed. It means 
that this stage is guide by a suggested set of developmentally 
appropriate and situated within the context. 
3) Chaos and Rigidity 
It is one of difficult stages faced by the people when they feel 
nervous or did not focus. Conversation means speak with other 
people and sometimes people feels chaos when they difficult to say 
and rigidity when speaking English. 
4) The Ideal Form 
The ideal form means to organize, this leads to routine. In a 
conversation convened to arrive at decisions based on knowledge. 
This stage is experience through feelings and emotions stimulated 
by the senses, by images from the sense world and not through true 
presence of mind or spritiual insight. 
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From the explanation above, it can be concluded that understanding 
the stages of conversation make the people know that every person has 
different stages in conversation. Stages of conversation become an 
important to know the stage that uses by the people when doing the 
conversation. 
e. The Difficulties of Conversation 
Brown (2000, 270-271) said that the hardness of speaking in the 
classroom comes from some characteristic of spoken language that is 
hard to be possessed. Problem makes speaking become difficult are: 
Table 2.2 Part of Difficulties 
No. 
Part of 
Difficulties Description 
1 Clustering 
The students must be understood about the phrasal, not word 
by word. Sometimes the student uses word by word to speak 
English. 
2 Redundancy 
In  speaking  English,  many  of  students  done  the 
redundancy.  The  redundancy  done  because  students low in 
vocabulary. 
3 Reduce Forms 
Contractions,   elisions,   reduced   vowels   are   the 
problems of teaching speaking. In speaking English the 
students still difficult to make a clearly pronunciation. 
4 
Perfomance 
Variables 
When  performance  of  speaking  the  students  uses 
performance variables (such as, uh, um, well). 
5 
Colloquial 
Language 
Make sure that your students are reasonably well acquainted  
with  the  words,  idioms,  and  phrases  of colloquial 
language and those they get to practice in producing these 
forms.   
  
Rate of delivery have same characteristic of fluency. One of 
the important parts in teaching spoken English is  to  help  the  
learners  achieve  an  acceptable  speed along with other 
attributed of fluency. Fluency is one of  difficult  skill  for  
the  students.  It  is  because  the students  must  understand  
many  part  of  speaking (vocabulary, pronunciation) before 
spoken with good fluency. 
6 Rate of Delivery 
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No. 
Part of 
Difficulties Description 
 
Stress, 
Rhythm, 
Intonation 
In  speaking  English,  the  students  must  have  good 
pronunciation. Stress, rhythm, and intonation are an 
important characteristic of English pronunciation. It is 
important  parts  to  convey  the  message  to  listener. When 
performance of speaking the students must pay attention of 
stress, rhythm, and intonation. 
7 
 
  Interaction is how to produces moves the language in a 
vacuum without interlocutors would rob speaking skill of   
its   richest   component:   the   creativity   of conversational 
negotiation. The students still difficult when interaction 
with her/his friends. 
8 Interaction 
  
 
f. The Difficulties of Speaking 
The difficulties of speaking have several problems, according to 
Brown the problem or difficulty in speaking are how to group a word 
into a sentence that is easy to understand, and conversation are 
repetitive of word. The students also feel anxious that add to difficulty 
become more difficult. 
In speaking English there is a process where by it pause or pause 
to think about something to say. The others difficulties face by the 
students is intonation and interaction this is the most challenging of the 
students. 
g. Assessing Speaking for Conversation  
Brown (2004: 174) describes some level and description of 
assessing of speaking as follows: 
Table 2.3 Subcategories of Oral Proficiency Scores 
Level Description 
0 Unable to function in the spoken language. 
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Level Description 
0+ Able to satisfy immediate needs using rehearsed utterances. 
1 Able  to  satisfy  minimum  courtesy  requirements  and 
maintain very simple face to face conversation on familiar 
topics. 
1+ Can   initiate   and   maintain   predictable   face   to   face 
conversation and satisfy limited social demands. 
2 Able to satisfy routine social demands and limited work 
requirements. 
2+ Able to satisfy most work requirements with language usage  
that is often, but not always acceptable and effective. 
3 Able  to  speak  the  language  with  sufficient  structural 
accuracy and vocabulary to participate effectively in most 
formal and informal conversation on practical, social, and  
professional. 
3+ Often ale to use the language to satisfy professional needs in 
a wide range of sophisticated and demanding tasks. 
4 Able  to  use  the  language  fluently  and  accurately  on  all 
levels normally pertinent to professional needs. 
4+ Speaking proficiency is regularly superior in all respects, 
 
B. Previous of Studies 
In making this research, the writer was considering some previous 
research which related to this research, they are: 
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The first previous study is written by Alessia Occhipinti from the 
Department of Literature, Area Studies and European Languages the 
University of Oslo has conducted her research entitled Foreign Language 
Anxiety in-Class Speaking Activities. This research analyzed about the main 
exposure variable of “time abroad” (in the foreign language environment) 
spent by L2. The researcher analyzes her research using qualitative method 
which showed that by speaking activities of student fairly stressful practices. 
These researchers have two objects to analyze is students of Italy and students 
of Spanish, so in this research the writer include two particular classes to get 
the information about teaching methodologies of those teacher and general 
environment. Then the result of research is the researchers know the 
difference between two students from different countries. So, the result of this 
study is from the two students are not much different, they are equally have 
linked to the teaching methodologies of those teachers.  
A research conducted by Tran Thi Thu Trang, Karen Moni and 
Richard B. Baldauf, Jr. the title is “Foreign Language Anxiety and its Effect 
on Students‟ Determination to Study English: To Abandon or not to 
Abandon?”. This research explains about the findings indicate that awareness 
of the importance of English and volition were two important factors that 
influenced anxious students‟ determination to study English. The result to the 
findings about the effects of FLA on achievement from correlation research, 
it is important to understand whether FLA affects students‟ determination to 
study English. The purpose of this study, therefore, was to investigate anxious 
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students‟ experiences in learning EFL by assessing whether FLA affected 
their determination to study English.  
The third research was conducted by Septy Indrianty (2012) entitled 
Students‟ Anxiety in Speaking English. In this research, the researcher 
applied qualitative research design implementing of a case study. The 
researcher studied to investigate students‟ anxiety in Speaking English in one 
Hotel and Tourism college in Bandung. The study examined types of anxiety, 
sources of anxiety, and the strategies to reduce anxiety. The study revealed 
three findings. 1) Two types of anxiety were evidenced trait anxiety and 
state/situational anxiety. 2) The students„ anxiety in speaking English was 
derived from three main sources of anxiety included communication 
apprehension, test anxiety and fear of negative evaluation. 3) The students 
employed some strategies to reduce anxiety, namely using mime/gesture, 
appealing for help and code switching. Result of the study suggested that the 
teacher should be more aware of students‟ anxiety in order to arouse students‟ 
motivation to speak up confidently and fluently in an English speaking class. 
The fourth previous study is entitled: “A Descriptive Study of 
Speaking Activities in English Conversation Club at SMA N 1 Sragen in 
Academic Year 2016/2017” this research is written by Qoirina Susilowati 
IAIN Surakarta. It is conducted to know what the tutor strategies used in 
English conversation club, what the difficulties faced by the tutor and 
member in English conversation club, what the members motivated in joining 
the English conversation club. The researcher uses descriptive qualitative to 
analyze the data. The researcher collects the data by observing the speaking 
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activities in English conversation club, conducting the interview, and 
documenting some important data that support to this research. The data are 
from interview script, field note, and lesson plan. The techniques of analyzing 
data are reduction the data, data analysis, presenting the data and drawing 
conclusion. The subject of this study is the members joined in the English 
conversation club at SMA N 1 Sragen. The object of this study focuses on 
speaking activities in English conversation club. The result of the research 
shows that English conversation club activities are debate and speech.  
The fifth previous study is a research entitled “A study of students 
anxiety in speaking performance at the third semester of english education 
department in IAIN Surakarta academic year 2015/2016. This research is 
conducted by Amirudin Aga Anshori. The purpose of this research is to find 
out the factors or sources of students‟ anxiety in speaking class in the third 
semester of IAIN Surakarta in academic year 2015/2016 and to find out 
students‟ strategies to reduce the students‟ anxiety in speaking class in the 
third semester of IAIN Surakarta in academic year 2015/2016. The method of 
collecting data are interview and observation. This research is qualitative 
research. The result of the research showed that the students of the third 
semester have factors in anxiety, that are lack of preparation, personal and 
interpersonal factor, and fear of making mistake. The researcher also found 
strategies that were used by students in reducing anxiety in speaking English 
like prepare the material, take a deep breathing, and relaxation. 
From the previous study above, there have been similarity and 
differences between these studies. The similarity between this research and 
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other research is same about anxiety and speaking English Language. While 
the differences are the researcher only focuses on the students‟ anxiety level 
and the students‟ speaking for conversation. It means the researcher knows 
about what the level of students when they feel anxiety and they practice to 
perform in front of the class.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. The Method of the Research 
Research design is an important thing of research methodology. 
Research design is a place to devote all of the researcher‟s opinion. In this 
research, the researcher uses descriptive qualitative. According to Creswell 
(1994) qualitative study defines as an inquiry process of understanding a 
social problem based on building a complex, holistic picture, formed with the 
words, reporting detailed views of informants, and conducted in natural 
setting. Qualitative research studies designed to obtain information 
concerning the current state of phenomena. It means that research design is a 
place to put and devote all of the researcher„s opinion and thought. In 
descriptive qualitative technique, the researcher are collecting, analyzing, and 
supporting data from observation, interview, and questionnaire. The 
researcher also would present the result of this research based on the 
phenomena happened in the location of the research. 
The researchers use this qualitative method to find out how the level 
of anxiety students while talking in the classroom and to determine what the 
factors that affect for the students‟ anxiety and the level of speaking for 
conversation. The researcher using questionnaire and interview to get 
describe the data. This questionnaire is taken from the students directly, after 
the researcher take the data of questionnaire the researcher uses the students 
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to make sample of interview. Then, both of them are combine to make a valid 
of data. 
 
B. Research Setting and Time 
1. Place of the Research 
The research was conducted at MAN 1 Surakarta which is located 
at Sumpah Pemuda Street no. 25 Kadipiro, Banjar sari, Surakarta.  
2. Time of the Research 
The researcher conducts the study from November 2018 until 
August 2019. The detailed schedule of the research can be seen in the 
following table: 
Table 3.1 Research Schedule 
No. 
Date 
Activity 
Nov Dec Jan Feb Mar Apr May Jun Jul Aug 
1. 
Pre 
observation 
        
  
2. 
Proposal 
draft and 
consultation 
        
  
3. 
Proposal 
draft 
seminar 
        
  
5. 
Collect and 
analyze the 
data 
        
  
6. 
Making 
report 
        
  
7. 
Thesis draft 
seminar 
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C. Subject of the Research 
The subjects of this research is the eleventh grade students of XI IPA 
4 MAN 1 Surakarta. 
 
D. Instrument of the Research 
The instrument of the research is researcher itself as a key instrument. 
Those, data can be obtained by using video recorder, camera, paper, attendant 
list, interview and questionnaire. 
 
E. Technique of Collecting the Data 
In the technique of collecting data, the researcher used observation, 
interview and questionnaire. As in the study, the researcher used data 
collection  methods as follows: 
1. Observation 
According to Hancock and Elizabeth (2009), observation is the 
technique that can be used when data cannot be collected through other 
means, or those collected through other means are of limited value or are 
difficult to validate. Observation is the way to get information about the 
problem in setting directly. Arikunto states that observation is an effort of 
doing research in order to gain the information to another people in order 
to get the people are able to give the information. Observing in a setting 
is a special skill that requires management of issues such as the potential 
deception of the people being interviewed, impression management, and 
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the potential marginality of the researcher in a strange setting 
(Hammersley & Atkinson, 1995). 
In this research, the researcher uses participant observation. The 
researcher observed passively without doing any involvement in the 
classroom teaching and learning process. To get the data the researcher 
uses both recording and note taking. The recording was recorded by 
using recorder equipment that is video recorder. The note was taking by 
researcher during the observation. The researcher noted every students„ 
attitude especially when students speak English or preparation before 
present their task in front of class. Finally, the researcher compared both 
the note and recording to obtain the data. 
2. Interview 
Interview is a method to get the data from another individual by 
question designed to obtain answer relevant to a research problem. 
Moleong (2005: 186) states that interview method is dialogue or personal 
relation between data collector with the source data. Interview used to 
know about something in depth information from respondent, for getting 
information that cannot be obtainfrom the other method. According to 
Burns (1999: 17), interview and discussion are face to face personal 
interactions, which generate data about the research issue and allow 
specific to discuss from other people perspective. In this research, the 
researcher interviewed to the students. The researcher used interview to 
get the data in the form of conversation which is done by the researcher 
and students of XI IPA 4. 
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A famous expert G.W. Allport in Methodology Research of 
Sutrisno Hadi (1992: 192) said, “If we want to know how people feel, 
what their experience and what they remember, what their emotion and 
motives are like, and the reason for acting as they do-why not ask them?” 
One of the supported instruments of collecting the data is 
interview. In this research, the interviewer choosed semi structured 
interview, because the interviewer asks some structured questions firstly 
and one by one is asked again to get more explanation. 
3. Questionnaire 
Questionnaire is a most convenient and inexpensive way of 
gathering information from people. More (1992: 24) says that 
questionnaire is a means collecting the data in which the researcher call 
on students to examine themselves and react to a series of statement 
about their attitudes, feeling, and opinion. Questionnaire is the instrument 
consists of several questions to collect the information of the research. 
Questionnaire in qualitative can be used to gather facts about people„s 
beliefs, feelings, experiences in certain activities and so on. The 
questionnaire is designed in such a way that participants have freedom to 
express their views in response to the question asked without any 
influence or clues from the interviewer. In this research, the researcher 
used close and open questionnaires to collect the data. 
1) Close ended Questionnaire 
Siniscalco states that close questionnaire is used to ask the 
respondent to choose among a possible set of answer. The respondent 
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is usually asked to tick or circle the chosen answer. They may also 
require that the respondent chooses among several answer categories, 
or that he/she uses a frequency scale, an important scale, or an 
agreement scale (Siniscalco: 2005). 
The researcher uses close questionnaire adapted from Horwitz„s 
theory. This questionnaire is FLCAS. FLCAS (Foreign Language 
Classroom Anxiety Scale) is kind of close questionnaire that given to 
the students, they have some opportunities to select and choose the 
possible answer that describes how generally students are feeling. The 
questionnaire consists of 18 items with three options that is Agree, 
Neutral and Disagree. The researcher gave the questionnaire to the 
students in XI IPA 4 class when she did the observation. This 
questionnaire aimed to know the students„ feeling on their speaking 
performance and to find out the students„ anxiety levels in speaking 
class. 
2) Open ended Questionnaire 
The second questionnaire is open questionnaire. It is used to get 
the students„ response about the factor behind their anxiety and their 
strategies to cope the feeling of anxious in speaking conversation 
performance. Siniscalco (2005) states that open questionnaire are not 
followed by any choices and the respondent must answer by supplying 
a response, usually by entering a number, a word, or a short text. It 
means that open questionnaire is useful to represent the generally 
respondents are feeling by write down a short text. 
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The researcher uses open questionnaire to know the students„ 
feeling on their speaking performance to find out the factors of 
anxiety by students and the strategies to reduce their anxiety in 
speaking class. This questionnaire consists of 2 items. The close 
questionnaire consists of 18 questions and the open questionnaire 
consists of 2 questions.  
F. Technique Analysis the Data 
According to Bogdan and Biklen (1982: 145), data analysis is the 
process of systematically searching and arranging the interview transcripts, 
field notes, and other material that you accumulate to increase your own 
understanding of them and to enable you to present what you have discovered 
to others.  
1. Data Reduction 
Data reduction is the process of selecting, focusing, simplifying, 
and abstracting the data. The potential universe of data is reduced in an 
anticipatory way as the researcher chooses a conceptual framework, 
research question, cases, and instruments. Once actual field notes, 
interviews, tapes, or other data are available, data summaries, coding, 
finding themes, clustering, and writing stories are all instance of further 
data selection and condensation. The researcher took the important data 
and eliminated unimportant data by selected the data. 
2. Data Display 
After reducing the data, the next step is displaying the data. Data 
display defined as an organized compressed assembly of information that 
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permits conclusion drawing/ or action taking is a second inevitable part of 
analysis. Miles and Huberman (1992) said that the most frequent from 
display the data for qualitative research in the past has been narrative text. 
The researcher typically needs to see a reduced set of data as a basis for 
thinking about its meanings. 
3. Drawing Conclusion 
The third technique of analysis the data is drawing conclusion. 
According to Miles and Huberman (1992), the conclusion is still for and 
can be change if there are no new evidences were founded. In this 
research, the conclusion will be draw continuously throughout the course 
of the research. 
Sutopo (2002), state that the researcher writes not only what has 
the researcher seen each day during observation, but also her 
interpretation of her observation. In this case, the researcher makes 
accumulation of her interpretation and analysis throughout the teaching 
learning process. 
In this research also needs to analize the reliability of the data 
source. The test uses the method of reliability calculation technique with 
using Cronbach‟s Alpha reliability coefficient, this corresponds to the 
purpose of the test consistency from the items in the instruments of the 
research. Cronbach‟s Alpha formula is used to measure instrument 
reliability the score is not 1 and 0, for example, a questionnaire or an 
essay of description (Arikunto, 2013).  
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Therefore, to test the reliability of the test description and 
questionaire using Cronbach Alpha. Below, for conceptual purposes, the 
formula for the Cronbach‟s alpha: 
 
Here are : 
r11 = Reliability of the instrumen 
K = total of the statement 
∑∂2 = total of variant inter- item 
∂2 = total of variant 
Arikunto (2014) divides the degree of reliability into categories as 
follow:  
Table 3.2 Interpretation Table Correlation Coefficient (r) 
Coefficient Interval Relationship Level 
0.800 – 1.000 Very high 
0.600 – 0.799 High 
0.400 – 0.599 Average 
0.200 – 0.399 Low 
0.000 – 0.199 Very Low 
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The decision criteria for determining whether reliable or not if r 
is greater than or equal to 0.600, the item are reliable. If r is less than 
0.600 then the item is not reliable. 
G. Data Coding 
In this research, the researcher gives some codes of the datum. According 
to (Rosman&Ralis, 1998: 171; Creswell, 2009: 276) coding is processing the 
material into segments of writing before interpret it. In coding, the data will 
be symbolized or mark into segments of writing. The symbol or mark can be 
some signs which will interpret by the researcher. Here the codes uses in 
analyzing the data: 
1. The use of Arabic number-to number data. 
01 means that the datum is number 01. 
2. The use of people name abbreviation as the own worksheet. 
3. The use of abbreviation with Romans word in capital characters to show 
the first, second, third, fourth and fifth meeting. 
a. M-1 means the first meeting 
b. M-2 means the second meeting 
c. M-3 means the third meeting 
d. M-4 means the fourth meeting 
e. M-5 means the fifth meeting 
4. The use of abbreviation with Romans word in capital characters to show 
the theme of the perfomance. 
a. AS means Asking and Giving Suggestion 
b. AO means Asking and Giving Opinion 
51 
 
 
 
c. IN means Invitation 
d. HW means Hope and Wish 
e. FI means Favorite Idol 
5. The use of abbreviation with Romans word capital characters to show the 
level of anxiety. 
a. LL means Low Level 
b. ML means Medium Level 
c. HL means High Level 
6. The use of abbreviation with Romans word capital characters to show the 
difficulties of speaking for conversation. 
a. C  : Clustering 
b. R  : Redundancy 
c. RF  : Reduce Forms 
d. PV  : Perfomance Variables 
e. CL  : Colloquial Language 
f. ROD : Rate of Delivery 
g. SRI  : Stress, Rhythm, Intonation 
h. I  : Interaction 
 Here is the example to read the coding data: 
 01/AZL/M1/AS/HL/PV means that it is the datum number 01 with the 
student initial name AZL in the first meeting. The perfomance about Asking 
and Giving Suggestion. The Level of student anxiety is High Level. The 
difficulties of speaking for conversation are Perfomance Variables. 
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H. The Trustworthiness of Data 
Trustworthiness of data is the degree to measure accurately and 
represent what it is supposed to. The validity of the data is important in doing 
inquiry to check the credibility of the data. The data gathered from the 
research were in the form of observation, questionnaire and the data taken 
from interview. According to Patton (in Sutopo, 2002:78), there are four 
types of triangulations. They are source or data triangulation, investigator 
triangulation, theoretical triangulation, and methodological triangulation. 
The data triangulation is the use of a variety of data sources, including 
time, spaces and person, in a study. Findings can be corroborated and any 
weaknesses in the data can be compensated for by the strengths of other data, 
thereby increasing the validity and reliability of the results. The approach has 
been used in many sectors to strengthen conclusions about findings and to 
reduce the risk of false interpretations. It means that data triangulation is that 
the researcher using more than one method to get the data during the data was 
obtained. 
The investigator triangulation is the use of more than one investigator, 
interviewer, observer, researcher or data analyst in a study. The ability to 
confirm findings across investigators without prior discussion or 
collaboration between them can significantly enhance the credibility of the 
findings. Investigator triangulation is particularly important for decreasing 
bias in gathering, reporting, and analyzing study data. It means that, 
investigator triangulation is the way to checking the data to some experts to 
reach the data validation. 
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Theoretical triangulation is the use of multiple theories or hypotheses 
when examining a situation or phenomenon. The idea is to look at situation 
from different perspectives through different lenses with different question in 
mind. It means that, theoretical triangulation is the process to use some 
related theories to validate the data. Here, the result of the study is thesis 
statement. 
Methodological triangulation is the use of multiple methods to study a 
situation or phenomenon. The intention is to decrease the deficiencies and 
biases that come from any single method. In another word, the strengths of 
one method may compensate for the weaknesses of another.  
In this study, the researcher applied data triangulation. To reach the 
validation of the data, the researcher applied the data observation and the data 
from interview and questionnaire after doing observation in the classroom. In 
this way, the researcher rechecked the information from observation, 
interview, the data and questionnaire to get relevant documents. It is an order 
to get the trustworthiness of the data. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Finding 
The researcher got the data about students„ anxiety in speaking 
performance of the second semester students of XI IPA 4 of MAN 1  
Surakarta. The researcher collected the data from observation, interview, and 
questionnaire. The detail interview and questionnaire were stated on the field 
note of the research. The data in this research was 30 students in the second 
semester of XI IPA 4, that‟s: 
The finding of the research was described and provided with supporting 
data. This research presented detail findings of the study and discussion as 
follows: 
1. The Perfomance of Students’ Speaking for Conversation  
This part explained the research findings which the researcher 
found in the field. It was related to students anxiety with the difficulties 
in speaking for conversation. The researcher found some difficulties 
faced by students of XI IPA 4 in speaking for conversation class. The 
students perfomance consist of five themes , those are Asking and Giving 
Suggestion, Asking and Giving Opinion, Invitation, Hope and Wish and 
Favorite Idol. The researcher also used codes to make it easy for 
analysing the data.  
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Table 4.1 Students Perfomance of Speaking for Conversation 
No. 
 
Students 
 
Meeting and Themes Levels 
M1 M2 M3 M4 M5 LL ML HL 
 AS AO IN HW FI 
1 AZL √       √ 
2 AHN   √    √  
3 ASA    √  √   
4 AN   √    √  
5 APY √      √  
6 ANS   √     √ 
7 AUL  √     √  
8 ENP     √   √ 
9 FTN     √  √  
10 FR     √  √  
11 ILN    √  √   
12 IPL     √  √  
13 KRM   √     √ 
14 LNM   √     √ 
15 LFA   √    √  
16 LIP    √    √ 
17 LNU  √     √  
18 LRA  √      √ 
19 NAR    √   √  
20 NTN  √     √  
21 NLN √      √  
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No. 
 
Students 
 
Meeting and Themes Levels 
M1 M2 M3 M4 M5 LL ML HL 
 AS AO IN HW FI 
22 NS     √   √ 
23 RKM    √    √ 
24 RYH     √  √  
25 SFA   √   √   
26 SA    √   √  
27 SD √      √  
28 SDW     √  √  
29 SA     √  √  
30 VYO   √    √  
 
 Table 4.2 The Difficulties of Speaking for Conversation  
No. Students The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
1 AZL    √  √   
2 AHN    √     
3 ASA  √       
4 AN √        
5 APY        √ 
6 ANS √       √ 
7 AUL √        
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No. Students The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
8 ENP    √    √ 
9 FTN    √     
10 FR  √       
11 ILN  √       
12 IPL  √       
13 KRM √  √      
14 LNM      √  √ 
15 LFA  √       
16 LIP    √  √   
17 LNU   √      
18 LRA    √    √ 
19 NAR     √    
20 NTN      √   
21 NLN    √     
22 NS    √   √  
23 RKM    √   √  
24 RYH     √    
25 SFA    √     
26 SA     √    
27 SD  √       
28 SDW    √     
29 SA    √     
30 VYO      √   
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Figure 4.3 The Difficulties of Speaking for Conversation 
 
 Based on the histogram showed that the students difficulties of 
speaking for conversation are Clustering 13,3% (4 students), Redundancy 
20% (6 students), Reduce Forms 6,6% (2 students), Perfomance 
Variables 40% (12 students), Colloquial Language 10% (3 students), 
Rate of Delivery 16,6% (5 students), Stress, Rhythm, Intonation 6,6% (2 
students) and Interaction 16,6% (5 students). 
The explanation is displayed with the code are below: 
01/AZL/M1/AS/HL/PVROD 
No. Students Meeting and Themes Levels 
01 AZL M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI   √ 
√     
 
The Difficulties of Speaking for 
Conversation 
C R RF PV CL ROD SRI I
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The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √  √   
This datum is the datum number one, the name initial for the 
student is AZL. It is the first meeting with the theme of Asking and 
Giving Suggestion. The student anxiety level is High Level. The 
difficulties of her conversation are Perfomance Variables and Rate of 
Delivery. When perfomance in front of the class, the student uses 
perfomance variables (such as uh um). she looks nervous and difficult to 
say. When her friends finished speak, she did not response and she looks 
pounding hearbeat, confused, trembling, headache, erratic behavior and a 
sense of dread what will she said. 
02/AHN/M3/IN/ML/PV 
No. Students Meeting and Themes Levels 
02 AHN M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
  √   
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √     
 This datum is the datum number two, the name initial for the 
student is AHN. It is the third meeting with the theme of Invitation. The 
student anxiety level is Medium Level. The difficulties of her 
conversation is Perfomance Variables. She looks less confident. 
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However, when talking she seemed to have memorized her dialogue, slip 
of tongue and used the word (such as uh, um). 
03/ASA/M4/HW/LL/R 
No. Students Meeting and Themes Levels 
03 ASA M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI √   
   √  
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
 √       
 This datum is the datum number three, the name initial for the 
student is ASA. It is the fourth meeting with the theme of Hope and 
Wish. The student anxiety level is Low Level. The difficulties of her 
conversation is Redundancy. It means the student repeated the words, but 
she feel confident for perfoming in front of the class. The students  have 
good pronunciation, speak fluently and they are also pay attention of 
stress, rhythm, and intonation.  
04/AN/M3/IN/ML/C 
No. Students Meeting and Themes Levels 
04 AN M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
  √   
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The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
√        
 This datum is the datum number four, the name initial for the 
student is AN. It is the third meeting with the theme of Invitation. The 
student anxiety level is Medium Level. The difficulties of her 
conversation is Clustering. Sometimes the student use word by word to 
speak english. The student more silent when she did not understand about 
the vocabulary and forgot to say. The students appeared confused and 
slip of tongue. 
05/APY/M1/AS/ML/I 
No. Students Meeting and Themes Levels 
05 APY M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
√     
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
       √ 
This datum is the datum number five, the name initial for the 
student is APY. It is the first meeting with the theme of Asking and 
Giving Suggestion. The student anxiety level is Medium Level. The 
difficulties of her conversation is Interaction. It means when her friends 
speaking english sometimes the student feeling difficult to response using 
english. She also looks nervous, slip of tongue when spoke in front their 
friends. 
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06/ANS/M3/IN/HL/CI  
No. Students Meeting and Themes Levels 
06 ANS M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI   √ 
  √   
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
√       √ 
 This datum is the datum number six, the name initial for the 
student is ANS. It is the third meeting with the theme of Invitation. The 
student anxiety level is High Level. The difficulties of her conversation 
are Clustering and Interaction. The students difficult to speak fluently 
because they are feeling difficult to say and using word by word when 
speaking English. It indicated that the students have difficulties in 
interaction with other people using English. They speak slowly and 
stuttered, their pronunciation is not clear. When present in front of the 
class they brought note book. She looked like memorized what the 
sentence which want to speak. Her body language is did not focus on 
conversation 
07/AUL/M2/AO/ML/C 
No. Students Meeting and Themes Levels 
07 AUL M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
 √    
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The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
√        
 This datum is the datum number seven, the name initial for the 
student is AUL. It is the second meeting with the theme of Asking and 
Giving Opinion. The student anxiety level is Medium Level. The 
difficulties of her conversation is Clustering. The students just make a 
simple conversation and use an easy vocabulary. The students appeared 
slip of tongue. 
08/ENP/M5/F1/HL/PVI 
No. Students Meeting and Themes Levels 
08 ENP M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI   √ 
    √ 
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √    √ 
This datum is the datum number eight, the name initial for the 
student is ENP. It is the fifth meeting with the theme of Favorite Idol. 
The student anxiety level is High Level. The difficulties of her 
conversation are Perfomance Variables and Interaction. The student 
looks nervous and unconfident, besides that she also uses the word (uhh, 
um).  Her voice also sounded very slow. She sometimes looks confused. 
When students doing conversation with her friend or other people. When 
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her friends speaking English sometimes the students feeling difficult to 
response using English. 
09/FTN/M5/FI/ML/PV 
No. Students Meeting and Themes Levels 
09 FTN M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
      √ 
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √     
This datum is the datum number nine, the name initial for the 
student is FTN. It is the fifth meeting with the theme of Favorite Idol. 
The student anxiety level is Medium Level. The difficulties of her 
conversation is Perfomance Variables. When performance of speaking 
for conversation the students uses performance variables (such as uh, 
um). It is because the students feel nervous and difficult to say. The 
student also less of confidence. 
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10/FR/M5/FI/ML/R 
No. Students Meeting and Themes Levels 
10 FR M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
      √ 
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
 √       
This datum is the datum number ten, the name initial for the 
student is FR. It is the fifth meeting with the theme of Favorite Idol. The 
student anxiety level is Medium Level. The difficulties of her 
conversation is Redundancy, means repeated the words. Those problems 
sometimes make students difficult when speaking English in the class. 
The student was done the redundancy in the class because they lack on 
vocabulary.  
11/ILN/M4/HW/LL/R 
No. Students Meeting and Themes Levels 
11 ILN M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI √   
   √    
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
 √       
This datum is the datum number eleven, the name initial for the 
student is ILN. It is the fourth meeting with the theme of Hope and Wish. 
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The student anxiety level is Low Level. The difficulties of her 
conversation is Redundancy. Here, the students feel confident for 
perfoming in front of the class. The students  have good pronunciation, 
speak fluently and they are also pay attention of stress, rhythm, and 
intonation but sometimes she repeated the words. 
12/IPL/M5/FI/ML/R 
No. Students Meeting and Themes Levels 
12 IPL M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
     √ 
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
 √       
This datum is the datum number twelve, the name initial for the 
student is IPL. It is the fourth meeting with the theme of Favorite Idol. 
The student anxiety level is Medium Level. The difficulties of her 
conversation is Redundancy, means she repeated the words. The 
student said slowly and less of confident. However, she uses simple 
vocabulary. In conducting a conversation, she looks like she has 
memorized the text.  
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13/KRM/M3/IN/HL/CRF 
No. Students Meeting and Themes Levels 
13 KRM M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI   √ 
  √    
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
√  √      
This datum is the datum number thirteen, the name initial for the 
student is KRM. It is the third meeting with the theme of Invitation. The 
student anxiety level is High Level. The difficulties of her conversation 
are Clustering and Reduce Forms. Sometimes the students use word by 
word to speak English. Reduce forms means, in speaking English the 
students still difficult to make a clearly pronunciation. Students appeared 
blank and confuse. 
14/LNM/M3/IN/HL/RODI 
No. Students Meeting and Themes Levels 
14 LNM M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI   √ 
  √    
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
     √  √ 
This datum is the datum number fourteen, the name initial for the 
student is LNM. It is the third meeting with the theme of Invitation. The 
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student anxiety level is High Level. The difficulties of her conversation 
are Rate Of Delivery and Interaction. Rate of delivery means the students 
have difficulty when speaking English using good fluency. It is because 
they feeling nervous when speaking English. It also indicated that the 
students have difficulties in interaction with other people using English. 
She looked like memorized what the sentence which want to speak. Her 
body language is did not focus on conversation 
15/LFA/M3/IN/ML/R 
No. Students Meeting and Themes Levels 
15 LFA M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
  √    
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
 √       
This datum is the datum number fifteen, the name initial for the 
student is LFA. It is the third meeting with the theme of Invitation. The 
student anxiety level is Medium Level. The difficulties of her 
conversation is Redundancy, means she repeated the words. The student 
was done the redundancy in the class because they lack on vocabulary. 
She appeared slip of tongue. 
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16/LIP/M4/HW/HL/PVROD 
No. Students Meeting and Themes Levels 
16 LIP M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI   √ 
   √   
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √  √   
This datum is the datum number sixteen, the name initial for the 
student is LIP. It is the fourth meeting with the theme of Hope and Wish. 
The student anxiety level is High Level. The difficulties of her 
conversation are Perfomance Variables and Rate of Delivery. When 
perfomance in front of the class, the student uses perfomance variables 
(such as uh um). Rate of delivery means the students have difficulty 
when speaking English using good fluency. She also looks pounding 
hearbeat, confused and trembling. 
17/LNU/M2/AO/ML/RF 
No. Students Meeting and Themes Levels 
17 LNU M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
 √     
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
  √      
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This datum is the datum number seventeen, the name initial for the 
student is LNU. It is the second meeting with the theme of Asking and 
Giving Opinion. The student anxiety level is Medium Level. The 
difficulties of her conversation is Reduce Forms. In speaking English the 
students still difficult to make a clearly pronunciation. It is become one 
of the most difficult faced by the students because pronouncing the 
Indonesian language is different with English.  
18/LRA/M2/AO/HL/PVI 
No. Students Meeting and Themes Levels 
18 LRA M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI   √ 
 √     
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √    √ 
This datum is the datum number eighteen, the name initial for the 
student is LRA. It is the second meeting with the theme of Asking and 
Giving Opinion. The student anxiety level is High Level. The difficulties 
of her conversation are Perfomance Variables and Interaction. When 
performance of speaking for conversation the students uses performance 
variables (such as uh, um). It also indicated that the students have 
difficulties in interaction with other people using English. She also looks 
pounding hearbeat, confused and trembling. 
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19/NAR/M4/HW/ML/CL 
No. Students Meeting and Themes Levels 
19 NAR M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
   √   
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
    √    
This datum is the datum number nineteen, the name initial for the 
student is NAR. It is the fourth meeting with the theme of Hope and 
Wish. The student anxiety level is Medium Level. The difficulties of her 
conversation is Colloquial Language. Here the students didn‟t mastery 
about the words, idioms, and phrases. The student looks nervous and less 
of confidence. Her voice also sounded very slow. The students looked 
shy, speak slowly and sometimes she still difficult to speak. 
20/NTN/M2/AO/ML/ROD 
No. Students Meeting and Themes Levels 
20 NTN M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
 √     
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
     √   
This datum is the datum number twenty, the name initial for the 
student is NTN. It is the second meeting with the theme of Asking and 
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Giving Opinin. The student anxiety level is Medium Level. The 
difficulties of her conversation is Rate of Delivery, means fluency of 
students when doing English conversation. The students have difficulty 
when speaking English using good fluency. It is because she feeling 
nervous when speaking English and slip of tongue when spoke in front of 
her friends. 
21/NLN/M1/AS/ML/PV 
No. Students Meeting and Themes Levels 
21 NLN M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
√      
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √     
This datum is the datum number twenty one, the name initial for 
the student is NLN. It is the first meeting with the theme of Asking and 
Giving Suggestion. The student anxiety level is Medium Level. The 
difficulties of her conversation is Perfomance Variables. When 
performance of speaking for conversation the students uses performance 
variables (such as uh, um). In this meeting the researcher found that the 
students less of confidence and she bring a note and read the text. 
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22/NS/M5/FI/HL/PVSRI 
No. Students Meeting and Themes Levels 
22 NS M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI   √ 
     √ 
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √   √  
This datum is the datum number twenty two, the name initial for 
the student is NS. It is the fifth meeting with the theme of Favorite Idol. 
The student anxiety level is High Level. The difficulties of her 
conversation are Perfomance Variables and Stress, Rhythm and 
Intonation. When performance of speaking for conversation the students 
uses performance variables (such as uh, um). The students looked shy, 
speak slowly and sometimes she still difficult to speak with didn‟t pay 
attention for the stress, rhythm, intonation when doing conversation. 
23/RKM/M4/HW/HL/PVSRI 
No. Students Meeting and Themes Levels 
23 RKM M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI   √ 
   √   
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √   √  
74 
 
 
 
This datum is the datum number twenty three, the name initial for 
the student is RKM. It is the fourth meeting with the theme of Hope and 
Wish. The student anxiety level is High Level. The difficulties of her 
conversation are Perfomance Variables and Stress, Rhythm and 
Intonation. When performance of speaking for conversation the students 
uses performance variables (such as uh, um). The students felt nervous 
when present their task in front of the class. She did not focus on her 
conversation. The students uses a simple vocabulary and difficult in 
pronunciation. Sometimes when forgot the words she will be silent and 
speak as she can.  
24/RYH/M5/FI/ML/CL 
No. Students Meeting and Themes Levels 
24 RYH M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
     √ 
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
    √    
This datum is the datum number twenty four, the name initial for 
the student is RYH. It is the fifth meeting with the theme of Favorite 
Idol. The student anxiety level is Medium Level. The difficulties of her 
conversation is Colloquial Language. Here the students didn‟t mastery 
about the words, idioms, and phrases. The student looks nervous and less 
of confidence. She appeared slip of tongue and confuse. 
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25/SFA/M3/IN/LL/PV 
No. Students Meeting and Themes Levels 
25 SFA M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI √   
  √    
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √     
This datum is the datum number twenty five, the name initial for 
the student is SFA. It is the third meeting with the theme of Invitation. 
The student anxiety level is Low Level. The difficulties of her 
conversation is Perfomance Variables. The student feel confident for the 
situation and do not feel embarassed to interact with her friends but 
sometimes she used perfomance variables (such as uh, um). 
26/SA/M4/HW/ML/CL 
No. Students Meeting and Themes Levels 
26 SA M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
   √   
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
    √    
This datum is the datum number twenty six, the name initial for the 
student is SA. It is the fourth meeting with the theme of Hope and Wish. 
The student anxiety level is Medium Level. The difficulties of her 
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conversation is Colloquial Language. Here the students didn‟t mastery 
about the words, idioms, and phrases. The student looks nervous and less 
of confidence. The students just make a simple conversation and use an 
easy vocabulary. 
27/SD/M1/AS/ML/R 
No. Students Meeting and Themes Levels 
27 SD M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
√      
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
 √       
This datum is the datum number twenty seven, the name initial for 
the student is SD. It is the fourth meeting with the theme of Asking and 
Giving Suggestion. The student anxiety level is Medium Level. The 
difficulties of her conversation is Redundancy. The student was done the 
redundancy in the class because she lack of vocabulary. So, make her 
repeated the words. 
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28/SDW/M5/FI/ML/PV 
No. Students Meeting and Themes Levels 
28 SDW M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
     √ 
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √     
This datum is the datum number twenty eight, the name initial for 
the student is SDW. It is the fifth meeting with the theme of Favorite 
Idol. The student anxiety level is Medium Level. The difficulties of her 
conversation is Perfomance Variables. The student looks nervous and 
less of confidence, besides that she also uses the word (uhh, um).  Her 
voice also sounded very slow. She sometimes looks confused and slip of 
tongue. 
29/SA/M5/FI/ML/PV 
No. Students Meeting and Themes Levels 
29 SA M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
     √ 
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
   √     
This datum is the datum number twenty nine, the name initial for 
the student is SA. It is the fifth meeting with the theme of Favorite Idol. 
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The student anxiety level is Medium Level. The difficulties of her 
conversation is Perfomance Variables. The student looks nervous and 
less of confidence, besides that she also uses the word (uhh, um).  Her 
voice also sounded very slow. The students looked shy, speak slowly and 
sometimes she still difficult to speak. 
30/VYO/M3/IN/ML/ROD 
No. Students Meeting and Themes Levels 
30 VYO M1 M2 M3 M4 M5 LL ML HL 
AS AO IN HW FI  √  
  √    
The Difficulties of Conversation 
C R RF PV CL ROD SRI I 
     √   
This datum is the datum number thirty, the name initial for the 
student is VYO. It is the third meeting with the theme of Invitation. The 
student anxiety level is Medium Level. The difficulties of her 
conversation is Rate of Delivery, means fluency of students when doing 
English conversation. The students have difficulty when speaking 
English using good fluency. It is because she feeling nervous when 
speaking English and confuse when spoke in front of her friends. 
2. The Students’ Anxiety Level 
To find out the level of students‟ anxiety level at the eleventh grade 
of MAN 1 Surakarta. There are 18 items contained in the questionnaire. 
In the questionnaire there are 3 kinds of items. 
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a. Looking at the students‟ low anxiety levels, which are listed in items 
1,2,3,4,5, and 6, in this item there are 3 options: disagree, neutral, and 
agree. This is the indicators to find out the anxiety level of students 
by using questionnaire. The indicators is presented below: 
1) Disagree is rated 3 as well as low anxiety level 
2) Neutral is rated 2 as well as the level of moderate anxiety 
3) Agree is rated 1 and a high level of anxiety 
b. The Looking at the students' medium level of anxiety, listed on item 
number 7,8,9,10,11, and 12, in this item there are 3 options: disagree, 
neutral, and agree. This is the indicators to find out the anxiety level 
of students by using questionnaire. The indicators is presented below: 
1) Disagree is rated 1 as well as low anxiety level 
2) Neutral is rated 2 as well as the level of moderate anxiety 
3) Agree is rated 3 and a high level of anxiety 
c. The Looking at the students' high anxiety level, which is listed on 
item number 13,14,15,16,17, and 18, in this item there are 3 options: 
disagree, neutral, and agree. This is the indicators to find out the 
anxiety level of students by using questionnaire. The indicators is 
presented below: 
1) Disagree is rated 1 as well as low anxiety level 
2) Neutral is rated 2 as well as the level of moderate anxiety 
3) Agree is rated 3 and a high level of anxiety 
To facilitate the researchers in analyzing the data then the encoding 
option using the numeric code that is 3, 2, and 1 that have been indicated 
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in the previous explanation to be entered into the data shaped Excel. In 
each selection code will represent their own level. In each item has a 
score that will indicate the student's anxiety level on questionnaire 
number 1-6 is included into the positive evaluation so that when they 
answer the option number 1 it is get 3 score as described in the previous 
explanation, as opposed to questionnaire number 7-18 is included into the 
negative evaluation of the current score as it has been described 
previously. The scoring all of the data will be determined to know the 
level of each student as follows: 
Table 4.4 Anxiety Level Categorization 
Score Level 
    
18 - 30  Low Anxiety 
    
31 - 42  Medium Anxiety 
    
43 – 54 High Anxiety 
    
 
To find out the level of anxiety in speaking for conversation, the 
scoring is done to make easy the categorization of anxiety based on the 
result of scoring process from questionnaire as followed by table below: 
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Figure 4.5 Histogram Anxiety Levels of Students 
 
 
Table 4.6 Frequency of Students’ Anxiety Levels 
Score Frequency Percent Levels 
18-30 3 10% Low Anxiety 
31-42 18 60% Medium Anxiety 
43-54 9 30% High Anxiety 
Total 30 100%  
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Figure 4.7 Histogram of Levels of Students Speaking Anxiety 
 
Based on the table and histogram showed that Levels of Students 
Speaking Anxiety, it categorized as low level 10% (3 students), medium 
level attaining 60% (18 students) and high anxiety level was 30% (9 
students). Therefore, it could be concluded that level of students speaking 
anxiety included medium anxiety was 60%. 
Table 4.8 Validity and Reliability Questionnaire 
Case Processing Summary 
 N % 
Cases 
Valid 30 100,0 
Excludeda 0 ,0 
Total 30 100,0 
a. Listwise deletion based on all variables in the procedure. 
Reliability Statistics 
Cronbach's Alpha N of Items 
,928 18 
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In the reliability, only the valid items can be calculated. The result 
of the reliability test can be divided into some degrees based on its value. 
Arikunto (2014) divides the degree of reliability into categories as 
follow: 
Table 4.9 Reliability (Arikunto) 
0.800 – 1.000 Very high 
0.600 – 0.799 High 
0.400 – 0.599 Average 
0.200 – 0.399 Low 
0.000 – 0.199 Very low 
 
From the calculation of Cronbach‟s Alpha, the reliability 
coefficient is 0.928. The r-obtained is higher than r-table (0.361), it can 
be said that the questionnaire is reliable. And it has very high reliability 
to be used to collect the data needed in this research. 
B. Discussion  
In this research findings, the researcher discusses some theories 
concerning with anxiety of speaking for conversation. The researcher 
observed and studied in many dimensions to get the data. In order to justify 
the research findings, the researcher tried to discuss it with the other relevant 
references. 
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1. The Students’ Anxiety in Speaking for Conversation  
Based on the result of research findings, the researcher got the data 
and could make conclusion that the most of the students feel anxious 
when they are speaking in front of the class. Young in Tasee (2009: 17) 
states that speaking anxiety is fear, worry, and nervous when there are 
interruptions to the students. It has an impact one‟s self-confidence since 
it often makes one experience failure when cannot be able to speak out 
and show what one knows (Lanerfield in Basic, 2011). 
 The difficulties of conversation faced by students in research 
finding were relevant with difficulties conversation mentioned by Brown 
theory (2000, 270). Here, the researcher wants to discuss about the 
difficulties faced by students in English conversation class. 
The first is performance variables. When performance of speaking 
the students uses performance variables (such as uh, um, well). It is 
related to Brown theory because students feeling performance variables 
in the class. It is because the students feel nervous and difficult to say. 
The students also did not mastery of English language, so sometimes 
they using performance variables when doing English conversation in 
front of the class. 
The second difficulty is redundancy, means repeated the words. 
Those problems sometimes make students difficult when speaking 
English in the class. The student was done the redundancy in the class 
because they lack on vocabulary. They are still difficult to mastery 
vocabularies. They think that memorize English vocabulary is difficult 
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and sometime they forgot about their vocabulary. The third is Rate of 
Delivery. According to Brown (2000: 270), another salient characteristic 
of fluency is rate of delivery. Rate of delivery means fluency of students 
when doing English conversation. The students have difficulty when 
speaking English using good fluency. It is because they feeling nervous 
when speaking English. 
The fourth is Interaction. Interaction is when students doing 
conversation with her or his friend or other people. Based on the 
explanation, when they friends speaking English sometimes the students 
feeling difficult to response using English. It indicated that the students 
have difficulties in interaction with other people using English. 
The last is Clustering. Clustering is fluent speech, not word by 
word. Sometimes the students use word by word to speak English. From 
some difficulties faced by the students, the researcher found that the 
students feel Clustering in the class. Most of students admitted that 
English conversation was more difficult that writing. It is because they 
are should memorize English vocabulary. Some of students difficult to 
speak fluently because they are feeling difficult to say and using word by 
word when speaking English. 
2. The Students’ Anxiety Level 
Regarding to the speaking ability, a person can be fluent and 
confident when speaking a foreign language, especially in front of others 
have enough ability in speaking. When a person has good ability to 
speak, automatically their language and confidence are better when 
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speaking in front of others. Of course, everyone has confidence in 
different speaking. Liu (2007) reported in a study on anxiety in China 
and noticed that the more proficient in English, the students were less 
anxious. Additionally, Philips (1992) found the students with higher 
speaking anxiety tend to speak less than lower anxious students in EFL 
classroom settings. Kondo & Ling (2004: 259) add that behavioral 
approach presumes that anxiety occurs because of poor academic skills. 
The meaning that each student has level anxiety of speaking ability 
aremostly different. This point will discuss more about the level anxiety 
of speaking according to Horwitz‟s theory. 
Analyzing about anxiety level of speaking, the researcher used 
standard measurement from Horwitz‟s theory. Horwitz (1991) state that 
level anxiety of speaking are three levels; those are low level of anxiety, 
medium level of anxiety and high level of anxiety. Each level anxiety of 
speaking has their own categories as what the researcher explained 
before in chapter two. 
Horwitz (1991)  stated that the level anxiety of speaking is divided 
into three levels based on the category. People who can be categorized as 
low level of anxiety are people who feel confident for the situation in 
their experience so that they do not feel embarrassed to interact with 
others though they got difficulty in their experiences. After that, people 
who can be categorized as medium level of anxiety are people who feel 
less confident about the situation in their experience with others in 
certain conditions, whereas people who can be categorized as high level 
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of anxiety are people who feel unconfident on their capabilities that make 
them afraid to do something althought in the imperative condition. 
Specifically, the researchers used this standard to measure level 
anxiety of speaking in English speaking class. With these categories can 
be helped researchers to make information about level anxiety of students 
in speaking. 
Table 4.10 Frequency of Students’ Anxiety Levels 
Score Frequency Percent Levels 
18-30 3 10% Low Anxiety 
31-42 18 60% Medium Anxiety 
43-54 9 30% High Anxiety 
Total 30 100%  
 
Based on the table and histogram showed that Levels of Students 
Speaking Anxiety, it categorized as low level 10% (3 students), medium 
level attaining 60% (18 students) and high anxiety level was 30% (9 
students). Therefore, it could be concluded that level of students speaking 
anxiety included medium anxiety was 60%. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
  
A. Conclusion 
Based on the problem statement sated in previous chapter and the 
result of the research, it can be conclude that: 
1. The researcher can conclude that most students of the eleventh grade of 
XI IPA 4 of MAN 1 Surakarta still feel anxious when speaking. Most of 
the students feel anxious when they are speaking in front of the class. 
There are some difficulties faced by the students in the class. It is 
because many of students who did not mastery any parts of English 
speaking for conversation. The difficulties faced by the students in the 
class are; perfomance variables (40%), redundancy (20%), rate of 
delivery (16,6%) and interaction (16,6%), it is the biggest problem faced 
by the students because they often speaking English uses perfomance 
variables (such as uh, um, well), low in fluency and redundancy, often 
repeated the words. It indicated that the students have difficulties in 
interaction with other people using English.  
2. The result of this research show that there are 3 students (10%) who had 
low level anxiety, then there are 18 students (60%) who had medium 
level anxiety and there are 9 students (30%) who had high level anxiety. 
It means that most of students had level of anxiety in medium level 
among another level that found in this research. 
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B. Suggestion 
From the findings that presented in chapter four, there are some 
suggestions that can be taken as a consideration in teaching and learning 
process especially in learning foreign language, as follows: 
1. For teacher 
Teacher should know that speaking is difficult skill and understand 
what the difficult aspect of conversation faced by the students. The 
teacher should recognize that anxiety is one of the reasons of why 
students having difficulties in teaching and learning process especially 
when they learn foreign language in speaking activity. The teacher 
should plan classes carefully and analyze she behavior during the lesson. 
The teacher sould plan the material it well, for example, when speaking 
in front of class the teacher give themes spontaneously to the students. 
So, the students try to study hard and make a good idea about the themes. 
The teacher also could build a friendly situation in a class and create a 
relax situation to the students to make a good interaction among all of 
member of the class. Motivation from the teacher also needed to make 
students more active and bravely and also confident to learn the material. 
2. For students 
In learning speaking, the students are expected not to feel anxious 
when speaking English in the class. Students should motivate themselves 
to learn more, ask more and do more in learning process. Students should 
prepare before doing the presentation or speaking performance. They 
must pay attention about anxiety when speaking English. In teaching 
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learning process, when the teacher give themes spontaneously about the 
material, the students should try to study hard and make a good idea 
about the themes that would be learn. So, it can make the students more 
active and would be easy to speak in front of class because they had more 
idea to speak. They also must be confident and no need to fear of making 
mistakes when speak English. To reduce the anxiety the students should 
learn more and use some strategies to reduce their anxiety in speaking 
performance. 
3. For other researcher 
The researcher suggests that the next researcher who wants to 
analyze anxiety, can investigate students' anxiety in other skills. Anxiety 
is not only felt in speaking skills but also in other skills such as reading, 
listening, and writing. Finally, the next researcher also suggested 
analyzing the effect of anxiety on achievement. 
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APPENDIX 1 
Syllabus
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SILABUS 
 
Mata Pelajaran    : BAHASA INGGRIS-WAJIB 
Kelas                            :  XI 
Kompetensi Inti :  
 
KI 1: Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan 
menunjukan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam 
menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia 
KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural dan metakognitif  berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, 
serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metoda sesuai kaidah keilmuan  
 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
1.1 Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar    
2.1  Menunjukkan 
perilaku santun dan 
peduli dalam 
melaksanakan 
komunikasi 
interpersonal dengan 
guru dan teman. 
3.1  Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan pada 
ungkapan memberi 
saran dan tawaran, 
serta responnya, 
sesuai dengan 
Teks lisan dan tulis 
untuk memberi 
saran dan tawaran 
dan responnya 
Fungsi Sosial 
 Menjaga 
hubungan 
interpersonal 
dengan guru, 
teman, dan orang 
lain 
 Terbiasa 
menggunakan 
ungkapan 
memberi saran 
dan tawaran dan 
meresponnya 
Ungkapan 
 Saran dan tawaran: 
Mengamati 
 Siswa menyimak/ mendengarkan  
ungkapan  memberi  saran dan tawaran 
dan responnya dengan  (ucapan, tekanan 
kata, intonasi, ejaan) yang tepat, serta 
sikap santun dan peduli. 
 Siswa mencoba menirukan pengucapannya 
dan  menuliskan ungkapan yang 
digunakan. 
 Siswa belajar mengambil giliran dalam 
melakukan tindak komunikasi 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarah dari guru, 
siswa mempertanyakan: 
- Fungsi sosial  
- Ungkapan yang digunakan untuk 
memberi saran dan tawaran 
- Penggunaan unsur kebahasaan dari 
tindakan komunikatif memberi  saran 
dan tawaran dan responnya. 
Mengeksplorasi 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial memberi  
saran dan tawaran dan 
responnya 
 Tingkat kelengkapan dan 
keruntutan struktur teks 
memberi  saran dan 
tawaran dan responnya  
 Tingkat ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
 Kesesuaian format 
penulisan/ 
penyampaian 
 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role play) 
dalam bentuk interaksi 
2  x 2jp  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyengli
sh.com 
- http://american
english.state.g
ov/files/ae/res
ource_files 
- http://learnengl
ish.britishcoun
cil.org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
konteks 
penggunaannya  
4.1 Menyusun teks lisan 
dan tulis untuk 
menyatakan, 
menanyakan, dan 
merespon ungkapan 
memberi saran dan 
tawaran, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks  
 
 Why don’t you… 
What about …? 
You should … 
You can …. 
Do you need ….? 
    Unsur kebahasaan  
(1) Ucapan, 
tekanan kata, 
intonasi,  
(2) Rujukan kata 
 
Topik 
Keteladanan tentang 
perilaku peduli, 
kerjasama, dan 
proaktif  
 
 
 Siswa secara mandiri mencari pengetahuan 
tambahan tentang tujuan, ungkapan, dan 
unsur kebahasaan yang digunakan dalam 
ungkapan memberi dan  dan tawaran dan 
meresponnya 
 Siswa berlatih menggunakan ungkapan 
tersebut  
 Siswa berlatih mengambil giliran dan 
menggunakan kesantunan dalam 
berkomunikasi 
Mengasosiasi 
 Siswa menganalisis ungkapan untuk 
menyatakan, memberi, dan menerima 
saran dan tawaran dengan 
mengelompokannya berdasarkan 
penggunaan.   
 Dalam kerja kelompok terbimbing, 
siswa membandingkan ungkapan 
memberi saran dan tawaran dan 
responnya yang lain dan mengaitkan 
dengan berbagai ekspresi yang 
mungkin digunakan, sesuai konteks 
penggunaannya. 
 Siswa memperoleh balikan (feedback) dari 
yang berisi pernyataan 
dan pertanyaan tentang 
memberi  saran dan 
tawaran dan responnya . 
 Ketepatan menggunakan 
struktur dan unsur 
kebahasaan dalam 
memberi  saran dan 
tawaran serta responnya 
Pengamatan 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk  
memberi  saran dan 
tawaran dan responnya 
ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan 
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Sumber Belajar 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
guru dan teman tentang setiap yang dia 
sampaikan dalam kerja kelompok.  
 Siswa membandingkan cara mengambil 
giliran dan merespon dengan yang 
diperoleh dari sumber lain  
Mengkomunikasikan 
 Siswa bermain peran memberi saran dan 
tawaran serta responnya  
 Siswa menggunakan ungkapan-
ungkapan memberi saran dan tawaran 
dalam konteks komunikasi yang wajar 
di dalam dan di luar kelas,dalam bentuk 
percakapan/simulasi  dengan 
memperhatikanfungsi sosial, ungkapan, 
dan unsur kebahasaan serta strategi 
yang benar dan sesuai dengan konteks.  
 Siswa membuat ‘learning journal’  
komunikasi 
 
 1.1 Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
Teks  lisan dan tulis 
untuk menyatakan 
pendapat dan 
pikiran serta 
Mengamati 
 Siswa mendengarkan/menonton interaksi 
menyatakan pendapat  dan pikiran  serta 
responnya 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi social ungkapan 
menyatakan pendapat 
2 x 2 JP  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
komunikasi 
International  
2.2.  Mengembangkan 
perilaku jujur, 
disiplin, percaya diri, 
dan bertanggung 
jawab dalam 
melaksanakan 
komunikasi 
transaksional 
dengan guru dan 
teman.  
3.2. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan pada 
ungkapan 
menyatakan 
pendapat dan 
pikiran, sesuai 
dengan konteks 
penggunaannya.  
4.2. Menyusun teks lisan 
dan tulis untuk 
responnya 
Fungsi Sosial 
 Menjaga hubungan 
interpersonal 
dengan guru, 
teman, dan orang 
lain 
Ungkapan  
   menyatakan 
   pendapat/pikiran 
  I think … 
  I suppose... 
  In my opinion … 
Unsur Kebahasaan  
   Ucapan, tekanan 
kata,   intonasi   
 Siswa mengikuti interaksi menyatakan 
pendapat dan pikiran  
 Siswa menirukan model interaksi 
menyatakan pendapat dan pikiran 
 Dengan bimbingan dan arahan guru, siswa 
mengidentifikasi ciri-ciri interaksi 
menyatakan pendapat  dan pikiran  (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan). 
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
berbagai ungkapan  menyatakan pendapat 
dan pikiran  dalam bahasa Inggris, 
perbedaan ungkapan dengan yang ada 
dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
Mengeksplorasi 
Siswa menyatakan pendapat  dan pikiran 
dengan bahasa Inggris dalam konteks 
simulasi, role-play, dan kegiatan lain yang 
terstruktur. 
dan pikiran  
 Tingkat kelengkapan dan 
keruntutan struktur teks 
ungkapan menyatakan 
pendapat dan pikiran 
 Tingkat ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
 Kesesuaian format 
penulisan/ 
penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role 
play) dalam bentuk 
interaksi yang berisi 
pernyataan dan 
pertanyaan tentang 
ungkapan menyatakan 
pendapat dan pikiran. 
 Ketepatan 
Inggris 
 Sumber dari 
internet: 
- www.dailyengli
sh.com 
- http://american
english.state.g
ov/files/ae/res
ource_files 
- http://learnengl
ish.britishcoun
cil.org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
menyatakan dan 
merespon ungkapan 
menyatakan 
pendapat dan 
pikiran, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan, benar 
dan sesuai konteks.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyatakan pendapat dan pikiran yang 
telah dipelajari dengan yang ada di 
berbagai sumber lain. 
 Siswa membandingkan antara ungkapan 
dalam bahasa Inggris dan dalam bahasa 
siswa.  
Mengkomunikasikan 
 Siswa menyatakan pikiran dan pendapat  
dengan bahasa Inggris, di dalam dan di luar 
kelas.  
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
menyatakan pendapat dan pikiran dalam 
jurnal belajar (learning journal). 
menggunakan struktur 
dan unsur kebahasaan 
dalam menyatakan 
pendapat dan pikiran 
serta responnya 
Pengamatan 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk 
menyatakan dan 
menanyakan pendapat 
atau pikiran ketika 
muncul kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi 
 Berperilaku jujur, 
disiplin, percaya diri, 
dan bertanggung jawab 
dalam melaksanakan 
102 
 
 
 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
komunikasi 
 
 
1.1.Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International 
2.1.Mengembangkan 
perilaku santun dan 
peduli dalam 
melaksanakan 
komunikasi antar 
pribadi dengan guru 
dan teman.  
3.3  Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan pada 
ungkapan harapan 
dan doa bersayap 
Teks  lisan dan tulis 
untuk menyatakan  
harapan dan doa  
serta responnya 
 
Fungsi sosial: 
  Menjaga hubungan 
interpersonal 
dengan guru, 
teman, dan orang 
lain 
 Ungkapan: 
      harapan dan doa  
- I hope … 
- I wish you all 
the best. Thank 
you. 
 
Unsur kebahasaan: 
Mengamati 
 Siswa mendengarkan/menonton interaksi 
ungkapan harapan dan doa 
 Siswa mengikuti interaksi harapan dan doa   
 Siswa menirukan model interaksi harapan 
dan doa    
 Dengan bimbingan dan arahan guru, siswa 
mengidentifikasi ciri-ciri interaksi harapan 
dan doa. (fungsi sosial, struktur teks, dan 
unsur kebahasaan). 
Mempertanyakan (questioning) 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan antar 
berbagai ungkapan harapan dan doa  dalam 
bahasa Inggris, perbedaan ungkapan dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan lain, 
dsb. 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi social ungkapan 
menyatakan harapan dan 
doa  
 Tingkat kelengkapan dan 
keruntutan struktur teks 
ungkapan menyatakan 
harapan dan doa 
bersayap 
 Tingkat ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
 Kesesuaian format 
penulisan/ 
penyampaian 
CARA PENILAIAN: 
2 x 2 JP  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyengli
sh.com 
- http://american
english.state.g
ov/files/ae/res
ource_files 
- http://learnengl
ish.britishcoun
cil.org/en/ 
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Waktu 
Sumber Belajar 
(extended), sesuai 
dengan konteks 
penggunaannya  
4.3  Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
merespon ungkapan 
harapan dan doa, 
bersayap (extended) 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan, yang 
benar dan sesuai 
konteks 
 Ucapan, tekanan 
kata, intonasi   
  
Mengeksplorasi 
Siswa menyatakan harapan dan doa dengan 
bahasa Inggris dalam konteks simulasi, role-
play, dan kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan harapan 
dan doa yang telah dipelajari dengan yang 
ada di berbagai sumber lain. 
 Siswa membandingkan antara ungkapan 
dalam bahasa Inggris dan dalam bahasa 
siswa.  
 
Mengkomunikasikan 
 Siswa menyatakan harapan dan doa 
dalam bahasa Inggris, di dalam dan di luar 
kelas.  
 Siswa menuliskan permasalahan 
penggunaan ungkapan harapan dan doa 
dalam  bahasa Inggris  dalam jurnal 
belajar (learning journal).  
Unjuk kerja  
 Bermain peran (role 
play) dalam bentuk 
interaksi yang berisi 
pernyataan dan 
pertanyaan tentang 
ungkapan menyatakan 
harapan dan doa 
bersayap 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
dan unsur kebahasaan 
dalam  menyatakan 
harapan dan doa serta 
responnya. 
Pengamatan 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk 
menyatakan harapan 
dan doa ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
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Alokasi 
Waktu 
Sumber Belajar 
pembelajaran di setiap 
tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi 
1.1 Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3  Menunjukkankan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
Teks khusus, lisan 
dan tulis, berbentuk 
undangan resmi 
sederhana  
Fungsi Sosial 
Menjagahubungan 
transaksional 
dengan orang lain 
Struktur 
   Salutation 
- Will/ Couid  you 
come   with me 
to the 
exhibition? 
- Is it possible for 
Mengamati 
 Siswa mendengarkan berbagai 
ungkapan yang digunakan guru dalam 
mengundang secara resmi dari 
berbagai sumber (a.l. media massa, 
internet).  
 Siswa berlatih menentukan gagasan 
utama, dan informasi rinci  
 Siswa membacakan contoh-contoh 
teks mengundang tersebut dengan 
ucapan, intonasi, tekanan kata, 
dengan benar dan lancar. 
 Siswa menyalin contoh-contoh teks 
undangan resmi sesuai dengan 
aslinya agar menangkap isi, format 
dan tata letak penulisan. 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan 
keruntutan struktur teks 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
Cara Penilaian: 
Unjuk kerja 
3 x 2 JP  Berbagai 
undangan 
dalam bahasa 
Inggris 
 CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyengli
sh.com 
- http://american
english.state.g
ov/files/ae/res
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komunikasi 
fungsional  
3.4 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan dari 
teks undangan 
resmi, sesuai 
dengan konteks 
penggunaannya  
4.4   Menangkap makna 
teks undangan 
resmi. 
4.5   Menyunting 
undangan resmi 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
4.6 Menyusun teks tulis 
undangan resmi, 
you to attend 
my birthday 
partyr? 
    Closing 
Unsur 
kebahasaan: 
(1) Kata dan tata 
bahasa baku 
(2) Ejaan dan 
tulisan tangan 
dan cetak yang 
jelas dan rapi. 
(3) Ucapan, tekanan 
kata, intonasi, 
ketika 
mempresentasik
an secara lisan 
(4) Layout  
(5) Rujukan kata  
 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarah dari 
guru siswa terpancing untuk 
mempertanyakan tujuan; struktur dan 
kebahasaan yang digunakan dalam 
mengundang secara resmi. 
 Siswa memperoleh pengetahuan 
tambahan tentang tujuan, struktur 
teks, dan unsur kebahasaan dalam 
mengundang secara resmi. 
 
Mengeksplorasi 
 Siswa secara mandiri dan dalam 
kelompok mencari contoh undangan 
yang lain  dari berbagai sumber 
 Siswa  
 
Mengasosiasi 
 Melakukan role-play 
(bermain peran) 
mengundang secara 
resmi 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
dan unsur kebahasaan 
dalam  menyampaikan 
undangan secara resmi 
 
Pengamatan 
(observations 
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian adalah: 
 Perilaku tanggung jawab, 
peduli, kerjasama, dan 
cinta damai, dalam 
melaksanakan 
komunikasi  
 Kesungguhan siswa 
ource_files 
- http://learnengl
ish.britishcoun
cil.org/en/ 
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Waktu 
Sumber Belajar 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
  
 Siswa menganalisis berbagai macam 
undangan terkait dengan tujuan, 
struktur teks, dan unsur kebahasaan, 
dilihat dari segi ketepatan, efisienci, 
efektivitasnya.  
 Secara berkelompok siswa mendiskusikan 
ungkapan yang mereka temukan dari 
sumber lain. 
 Siswa menyunting undang yang diambil 
dari berbagai sumber 
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang fungsi sosial dan 
unsur kebahasaan yang di sampaikan 
dalam kerja kelompok 
 
Mengkomunikasikan 
 Siswa melengkapi  teks undangan 
resmi dan menyampaikannya di depan 
guru dan teman untuk mendapat 
feedback. 
 Siswa berkreasi dalam membuat kliping 
undangan resmi 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks berisi 
undangan resmi 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
Portofolio  
 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog. 
 Kumpulan karya siswa 
yang mendukung 
proses penulisan teks 
undangan resmi berupa: 
draft, revisi, editing 
sampai hasil terbaik 
untuk dipublikasi  
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Waktu 
Sumber Belajar 
 Siswa menyunting undang yang diambil 
dari berbagai sumber 
 Dengan menggunakan multimedia, 
siswa membuat kartu undangan 
 Siswa memperoleh penguatan dari guru 
dan teman sejawat  
 Kumpulan hasil tes dan 
latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain 
 1.1 Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
internasional  yang 
diwujudkan dalam 
semangat belajar   
2.3. Menunjukkankan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
Surat pribadi 
sederhana 
Fungsi Sosial 
Menjalin hubungan 
dengan bertegur 
sapa dan memberi 
kabar pribadi 
kepada teman 
secara  tertulis 
Memberi informasi 
kepada teman 
Struktur 
Date  
Salutation: Dear .... 
Mengamati 
 Siswa memperhatikan berbagai surat 
pribadi yang digunakan guru dari 
berbagai sumber (a.l. media massa, 
internet). 
 Siswa membacakan contoh-contoh 
surat pribadi tersebut dengan ucapan, 
intonasi, tekanan kata, dengan benar 
dan lancar. 
 Siswa menyalin contoh-contoh 
tersebut sesuai dengan aslinya agar 
menangkap isi, format dan tata letak 
penulisan. 
 Siswa berlatih menentukan gagasan 
utama, dan informasi rinci  
Kriteria penilaian: 
 Tingkat ketercapaian  
fungsi sosial dalam 
menyampaikan surat 
pribadi 
 Tingkat kelengkapan dan 
keruntutan struktur teks 
surat 
 Tingkat ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, ejaan, 
dan tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
4 x 2 JP 
 
 CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyengli
sh.com 
- http://american
english.state.g
ov/files/ae/res
ource_files 
- http://learnengl
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Waktu 
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komunikasi 
fungsional.  
3.5 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan dari 
teks surat pribadi, 
sesuai dengan 
konteks 
penggunaannya   
4.7  Menangkap makna 
teks surat pribadi. 
4.8   Menyusun teks 
surat pribadi, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks  
  
Opening paragraph: 
Greetings dan 
mengabarkan 
keadaan sekarang 
dan apa yang 
sedang dilakukan 
Content: 
Mengabarkan hal 
yang sudah/ akan 
terjadit 
Closing: Menutup 
surat dengan 
harapan untuk 
bertemu kembali 
Signature 
Unsur kebahasaan: 
 Kata dan tata 
bahasa baku 
 Ejaan dan tulisan 
tangan dan cetak 
yang jelas dan 
 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarahan dari 
guru siswa terpancing untuk 
mempertanyakan  
- Fungsi Sosial; 
- Struktur 
- Unsur kebahasaan yang digunakan 
dalam surat pribadi. 
 Siswa mempertanyakan cara menetukan 
gagasan utama, dan informasi rinci 
dan informasi tertentu 
 
Mengeksplorasi 
 Siswa secara mandiri dan dalam 
kelompok mencari contoh surat pribadi  
yang lain  dari berbagai sumber  
 Siswa berdiskusi menentukan 
gagasan utama, dan informasi rinci 
dan informasi tertentu 
 Siswa menyusun paragraph-paragraf 
 
Cara Penilaian: 
Pengamatan (observasi) 
 Upaya menggunakan 
Bahasa Inggris dalam 
menulis surat pribadi 
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
 
Portofolio 
 Kumpulan catatan 
kemajuan belajar  
ish.britishcoun
cil.org/en/ 
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rapi. 
 Ucapan, tekanan 
kata, intonasi, 
ketika 
mempresentasikan 
secara lisan 
 Rujukan kata 
  simple present, 
simple past, ejaan, 
ucapan, intonasi, 
tekanan kata, tanda 
baca, dan tulisan 
tangan yang jelas 
dan rapi 
  
pendek menjadi surat pribadi. 
 
Mengasosiasi 
 Siswa menganalisis berbagai macam 
surat pribadi terkait dengan tujuan, 
struktur teks, dan unsur kebahasaan, 
dilihat dari segi ketepatan, efisienci, 
efektivitasnya. 
 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi sosial 
dan unsur kebahasaan yang sampaikan 
dalam surat pribadi 
 
Komunikasi  
 Siswa melengkapi  surat pribadi 
sederhana dan menyampaikannya di 
depan guru dan teman untuk 
mendapat feedback. 
 Siswa berkreasi dalam menuliskan 
surat pribadi kepada teman/ guru 
 Kumpulan karya siswa 
yang mendukung 
proses penulisan  surat 
pribadi,  berupa: draft, 
revisi, editing sampai 
hasil terbaik untuk 
dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
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 Siswa memperoleh penguatan dari 
guru 
1.1  Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3 Mengembangkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
fungsional 
3.6 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan dari 
teks prosedur 
berbentuk manual 
dan kiat-kiat (tips) 
Tujuan komunikasi : 
menyelesaikan 
pekerjaan, secara 
lengkap dan urut. 
Struktur 
menyebutkan 
bahan/bagian dari 
benda yang 
dipaparkan secara 
lengkap, serta 
daftar langkah 
yang dilakukan 
Unsur Kebahasaan 
 simple present 
tense 
 imperative,  
 Nomor yang 
menyatakan 
Mengamati 
 Siswa membaca/ membacakan/ 
mendengarkan berbagai macam manual 
dan tip. 
 Siswa mengamati tujuan komunikasi, 
struktur, dan unsur kebahasaan dari teks 
prosedur yang membaca, membacakan, 
menonton, dan mendengarkan 
Mempertanyakan 
 Dengan pertanyaan pengarah dari guru, 
siswa mempertanyakan tujuan 
komunikasi, struktur, dan unsur 
kebahasaan dari teks prosedur 
Mengeksplorasi 
 Siswa berlatih menggunakan kalimat 
imperative dalam memberikan tip secara 
lisan dan tulis 
 Siswa membacakan manual dan tip  
kepada teman dengan menggunakan 
unsur kebahasaan yang tepat 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur teks 
prosedur 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
Pengamatan 
(observations) Tujuan 
untuk memberi balikan. 
Sasaran penilaian adalah: 
 Perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
4 x 2 JP  Manual dari 
berbagai 
produk 
 CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyengli
sh.com 
- http://american
english.state.g
ov/files/ae/res
ource_files 
- http://learnengl
ish.britishcoun
cil.org/en/ 
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Alokasi 
Waktu 
Sumber Belajar 
teks prosedur 
berbentuk manual 
dan kiat-kiat (tips), 
sesuai dengan 
konteks 
penggunaannya. 
4.9 Menangkap makna 
teks prosedur, lisan 
dan tulis, berbentuk 
manual dan kiat-kiat 
(tips). 
4.10 Menyunting teks 
prosedur berbentuk 
manual dan kiat-kiat 
(tips), dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
 
 
urutan 
 kata keterangan 
 ejaan, ucapan, 
intonasi, tekanan 
kata, tanda 
baca, tulisan 
tangan yang 
jelas dan rapi.  
 Secara individu siswa menyalin beberapa 
tips  
Mengasosiasi 
 Siswa membandingkan beberapa manual 
dan tips  
 Dalam kerja kelompok terbimbing siswa 
membahas tentang masalah yang 
dihadapi pada saat membaca, 
mendengarkan,  dan menuliskan manual 
dan tips dengan fokus pada tujuan 
komunikasi, struktur, dan unsur 
kebahasaan. 
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang setiap 
permasalahan yang disampaikan dalam 
kerja kelompok. 
Mengkomunikasikan 
 Siswa mempresentasikan beberapa tips 
yang disalin dari beberapa sumber 
 Siswa membuat jurnal belajar (learning 
damai, dalam 
melaksanakan 
komunikasi 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog teks 
prosedur berbentuk 
manual dan tips 
 Kumpulan karya siswa 
yang mendukung 
proses penyuntingan 
teks prosedur. 
 Kumpulan hasil tes dan 
latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
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Waktu 
Sumber Belajar 
journal) 
 
bentuk penilaian lain 
1.1  Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.2  Mengembangkan 
perilaku jujur, 
disiplin, percaya diri, 
dan bertanggung 
jawab dalam 
melaksanakan 
komunikasi 
transaksional 
dengan guru dan 
teman. 
3.7  Menganalisis fungsi 
Tindakan/kegiatan
/kejadian tanpa 
perlu 
menyebutkan 
pelakunya 
(Passive Voice) 
Fungsi Sosial  
menyatakan dan 
menanyakan 
tentang 
tindakan/kegiatan/k
ejadian tanpa perlu 
menyebutkan 
pelakunya 
Struktur Teks 
Insects are 
considered 
dangerous animals. 
Tsunami is caused 
by earthquake 
affecting the 
MENGAMATI 
 Siswa mendengarkan dan membaca 
banyak kalimat Passive, dalam berbagai 
konteks. 
 Siswa mengikuti interaksi tentang 
tindakan/kegiatan/kejadian tanpa perlu 
menyebutkan pelakunya selama proses 
pembelajaran, dengan bimbingan guru.  
 Siswa menirukan contoh-contoh kalimat 
yang menyatakan dan menanyakan 
struktur Passive 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri kalimat 
yang menyatakan dan menanyakan 
kalimat Passive (fungsi sosial, struktur 
teks, dan unsur kebahasaan). 
MEMPERTANYAKAN 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai kalimat Passive yang ada 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kelengkapan dan 
keruntutan struktur teks 
 Kesesuaian format 
penulisan/ 
penyampaian 
Cara Penilaian: 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
3 x 2 JP  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyengl
ish.com 
- http://america
nenglish.state.
gov/files/ae/re
source_files 
- http://learneng
lish.britishcou
ncil.org/en/ 
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Waktu 
Sumber Belajar 
sosial, struktur teks, 
dan unsur 
kebahasaan untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kegiatan/kej
adian tanpa perlu 
menyebutkan 
pelakunya dalam 
teks ilmiah, sesuai 
dengan konteks 
penggunaannya.  
4.11 Menyusun teks lisan 
dan tulis, untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kegiatan/kej
adian tanpa perlu 
menyebutkan 
pelakunya dalam 
teks ilmiah, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
seabed. 
Unsur kebahasaan 
 Kata kerja be (is/ 
am/ are/ was/ 
were) dan verb 
3rd form. 
  tata bahasa, 
ucapan, tekanan 
kata, intonasi, 
ejaan, tanda 
baca, tulisan 
tangan dan cetak 
yang jelas dan 
rapi. 
Topik  
Berbagai hal terkait 
dengan kejadian/ 
kegiatan/ tindakan 
ilmiah yang tanpa 
perlu melibatkan 
pelakunya 
 
 
dalam bahasa Inggris, perbedaan ungkapan 
dalam bahasa Inggris dengan yang ada 
dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
 EKSPERIMEN (Explore) 
a. Siswa bertanya jawab dengan kalimat 
Passive dalam bahasa Inggris dalam 
konteks simulasi dan kegiatan lain yang 
terstruktur. 
b. Siswa berusaha menyatakan dan 
menanyakan dalam bentuk passive  
dalam bahasa Inggris dalam proses 
pembelajaran. 
MENGASOSIASI 
 Siswa membandingkan kalimat  passive 
yang telah dipelajari dengan kalimat 
aktive. 
 Siswa membandingkan antara kalimat 
passive dalam bahasa Inggris dengan 
bahasa ibu atau bahasa Indonesia.  
KOMUNIKASI 
 Siswa bertanya jawab dengan kalimat 
passive dalam bahasa Inggris, di dalam 
tujuan memberi balikan.  
Sasaran penilaian adalah:  
 Perilaku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi  
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks dalam 
bentuk passive 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan karya siswa 
yang mencerminkan 
hasil atau capaian 
belajar  
 Kumpulan hasil tes dan 
latihan. 
 Catatan penilaian diri 
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kebahasaan yang 
benar dan sesuai 
konteks 
 
 
 
 
 
dan di luar kelas.  
 Siswa berkreasi dengan tulisan ilmiah 
mereka dengan kalimat passive 
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan kalimat 
passive dalam jurnal belajarnya.  
dan penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
1.1   Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.2   
Mengembangkanperi
laku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam 
melaksanakan 
Pengandaian jika 
terjadi suatu 
keadaan/kejadian/
peristiwa di waktu 
yang akan datang  
Conditional 
Sentence  
Fungsi Sosial  
Menyatakan dan 
menanyakan 
tentang 
pengandaian jika 
terjadi suatu 
keadaan/kejadian/p
eristiwa di waktu 
yang akan datang  
MENGAMATI 
 Siswa mendengarkan dan membaca 
banyak kalimat pengandaian, dalam 
berbagai konteks. 
 Siswa mengikuti interaksi tentang 
pengandaian jika terjadi suatu 
keadaan/kejadian/peristiwa di waktu yang 
akan datang  selama proses 
pembelajaran, dengan bimbingan guru. 
 Siswa menirukan contoh-contoh kalimat 
yang menyatakan dan menanyakan 
pengandaian. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri kalimat 
yang menyatakan dan menanyakan 
pengandaian (fungsi sosial, struktur teks, 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan 
keruntutan struktur teks 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
  Kesesuaian format 
penulisan/ 
penyampaian 
Cara Penilaian: 
2 x 2 JP  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyengl
ish.com 
- http://america
nenglish.state.
gov/files/ae/re
source_files 
- http://learneng
lish.britishcou
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Waktu 
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komunikasi 
transaksional 
dengan guru dan 
teman. 
3.8  Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan untuk 
menyatakan dan 
menanyakan tentang 
pengandaian jika 
terjadi suatu 
keadaan/kejadian/pe
ristiwa di waktu yang 
akan datang, sesuai 
dengan konteks 
penggunaannya.  
4.12 Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
pengandaian jika 
terjadi suatu 
keadaan/kejadian/pe
Struktur Teks 
- If teenagers eat 
too much fast 
food, they can 
easily become 
overweight. 
- If you excercise 
regularly, you will 
get the benefit 
physically and 
mentally 
Unsur Kebahasaan 
- If Clauses dalam 
simple present 
- Main Clause 
dengan modals 
can/ will  
Topik: 
   Berbagai hal terkait 
dengan 
mengandaikan 
keadaan/ kejadian/ 
peristiwa diwaktu 
yang akan datang  
dan unsur kebahasaan). 
MEMPERTANYAKAN 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai pengandaian yang ada 
dalam bahasa Inggris, perbedaan ungkapan 
dalam bahasa Inggris dengan yang ada 
dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
 Mengeksplorasi 
 Siswa menyatakan dan menanyakan 
pengandaian dalam bahasa Inggris dalam 
konteks simulasi, role-play, dan kegiatan 
lain yang terstruktur. 
 Siswa berusaha menyatakan dan 
menanyakantentang  pengandaian jika 
terjadi suatu keadaan/ kejadian/ peristiwa di 
waktu yang akan datang dalam bahasa 
Inggris selama proses pembelajaran. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
pengandaian yang telah dipelajari dengan 
ungkapan-ungkapan lainnya. 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan.  
Sasaran penilaian adalah: 
 Perilaku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi  
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks dalam 
bentuk pengandaian/ If 
clause 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan karya siswa 
ncil.org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
ristiwa di waktu yang 
akan datang, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
  
 Siswa membandingkan antara ungkapan 
pengandaian dalam bahasa Inggris 
dengan ungkapan keharusan dalam 
bahasa ibu atau bahasa Indonesia.  
Mengkomunikasikan 
 Siswa menyatakan dan menanyakan 
pengandaian dalam bahasa Inggris, di 
dalam dan di luar kelas.  
 Siswa berkreasi dengan imajinasi mereka 
dalam teks pengandaian 
 Siswa menuliskan permasalahan dalam 
menggunakan pengandaian dalam bahasa 
Inggris untuk menyatakan dan 
menanyakan pengandaian dalam jurnal 
belajarnya. 
yang mencerminkan 
hasil atau capaian 
belajar  
 Kumpulan hasil tes dan 
latihan. 
 Catatan penilaian diri 
dan penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya. 
1.1   Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
Teks ilmiah faktual 
(factual report) lisan 
dan tulis sederhana 
tentang benda, 
binatang dan 
gejala/peristiwa 
alam,  
Fungsi sosial 
Mengamati 
 Siswa menyimak berbagai contoh/ film 
ilmiah pendek yang disediakan  
 Siswa mengamati fungsi sosial, struktur 
dan unsur kebahasaan teks ilmiah faktual 
 Siswa berlatih menentukan gagasan 
utama, dan informasi rinci dan informasi 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan 
keruntutan struktur teks 
ilmiah faktual 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
4 x 2 JP  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
semangat belajar  
2.3   Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
fungsional  
3.9   Menganalisis 
struktur teks dan 
unsur kebahasaan 
untuk melaksanakan 
fungsi sosial teks 
ilmiah faktual (factual 
report ) dengan 
menyatakan dan 
menanyakan tentang 
teks ilmiah faktual 
tentang orang, 
binatang, benda, 
gejala dan peristiwa 
alam dan sosial, 
sederhana, sesuai 
- Mengamati alam  
- Menulis  
paparan ilmiah 
mengenai 
benda,binatang 
dan gejal/ 
peristiwa alam   
Struktur  
- Klasifikasi  
Umum tentang 
binatang/ benda 
yang ditulis, e.g.  
        Slow loris is a  
mammal. It is 
found in ... It is a 
nocturnal animal. 
It is very small 
with ....  
- Penggambaran 
mengenai 
bagian, sifat dan 
tingkah lakunya  
tertentu 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarah dari guru, 
siswa terpancing untuk mempertanyakan 
tujuan, struktur, dan unsur kebahasaan 
yang digunakan dalam paparan tersebut.  
 Siswa mempertanyakan cara menemukan 
gagasan pokok, informasi rinci dari teks 
faktual report.  
 Mengeksplorasi 
Siswa mendengarkan/ 
membaca/membacakan teks ilmiah faktual 
dengan membandingkan berbagai teks report 
dengan memperhatikan tujuan, struktur, dan 
unsur kebahasaan yang benar dan sesuai 
dengan konteks.  
Mengasosiasi 
 Dalam kerja kelompok terbimbing siswa 
menganalisis struktur dan unsur bahasa 
yang ada dalam beberapa teks report. 
 Siswa mengelompokkan struktur, fungsi 
sosial dan unsur kebahasaan teks 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
Pengamatan 
(observations):  
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
 Berperilaku tanggung 
jawab, peduli, kerjasama, 
dan cinta damai, dalam 
melaksanakan 
komunikasi 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks ilmiah 
faktual 
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
- www.dailyengl
ish.com 
- http://america
nenglish.state.
gov/files/ae/re
source_files 
- http://learneng
lish.britishcou
ncil.org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
dengan konteks 
pembelajaran di 
pelajaran lain di 
Kelas XI  
4.13 Menangkap makna 
dalam teks ilmiah 
faktual (factual 
report), lisan dan 
tulis, sederhana, 
tentang orang, 
binatang, benda, 
gejala dan peristiwa 
alam dan sosial, 
terkait dengan mata 
pelajaran lain di 
Kelas XI. 
  
 
Unsur kebahasaan 
- Simple Present 
- Kata kerja yang 
menggambarkan 
binatang/ benda/ 
gejala alam 
- Kata sifat  
- Berbagai kata 
benda terkait 
dengan benda/ 
binatang/ gejala 
alam yang 
diamati 
- ejaan, tanda 
baca, dan tulisan 
tangan dan 
cetak yang jelas 
dan rapi.  
- Rujukan kata 
berdasarkan penggunaannya. 
 Siswa memperoleh balikan (feedback) dari 
guru dan  teman tentang hasil analis  
tentang fungsi sosial, struktur, dan unsur 
kebahasaan dari teks berita yang 
disampaikan dalam kerja kelompok 
Komunikasi 
 Siswa menyalin teks report yang 
didapatkannya  tentang benda, 
binatang dan gejala alam atau peristiwa 
lain yang terkait dengan mata pelajaran 
lain dan  membacakannya di kelas  
 Siswa menyampaikan laporan berupa 
catatan (note taking) dari hasil 
membaca beberapa teks ilmiah faktual. 
 Membuat learning journal dalam 
pembelajaran ini. 
 Pada saat yang sama, antar siswa 
melakukan penilaian sejawat, tentang teks 
report yang dihasilkan  
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
Portofolio 
 Kumpulan catatan 
kemajuan belajar  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya  
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain 
 
1.1 Mensyukuri 
kesempatan dapat 
Teks eksposisi Mengamati Kriteria penilaian: 4 x 2 JP  CD/ Audio/ 
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Alokasi 
Waktu 
Sumber Belajar 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3 Menunjukkan perilaku 
tanggung jawab, 
peduli, kerjasama, 
dan cinta damai, 
dalam 
melaksanakan 
komunikasi 
fungsional  
3.10 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan dari 
teks eksposisi 
analitis tentang topik 
yang hangat 
dibicarakan umum, 
sesuai dengan 
analitis  
Fungsi Sosial  
   Menyatakan 
pendapat tentang 
topik yang hangat 
dibicarakan secara 
bertanggung jawab 
Struktur teks 
a.  Menyebutkan 
pokok 
permasalahan 
terhadap sesuatu 
yang hangat 
dibicarakan 
b.  Menyebutkan 
pandangan / 
pendapat 
mengenai hal 
tersebut beserta 
ilustrasi sebagai  
pendukung  
 Siswa menyimak berbagai contoh teks 
eksposisi analisis  yang diberikan/ 
diperdengarkan guru   
 Siswa mengamati fungsi sosial, struktur 
dan unsur kebahasaannya  
 Siswa belajar menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu dari teks eksposisi analitis  
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks eksposisi 
yang ada dalam bahasa Inggris, Siswa 
mempertanyakan gagasan utama, 
informasi rinci dan informasi tertentu 
Mengeksplorasi 
 Siswa mencari beberapa text eksposisi 
analitis dari berbagai sumber.  
 Siswa berlatih menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu  
 Siswa secara berkelompok menuliskan 
/menyalin teks eksposisi analitis dengan 
 Pencapaian fungsi sosial 
 Kelengkapan dan 
keruntutan struktur teks 
eksposisi analitis 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
Pengamatan 
(observations):  
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian adalah: 
 Berperilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyengl
ish.com 
- http://america
nenglish.state.
gov/files/ae/re
source_files 
- http://learneng
lish.britishcou
ncil.org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
konteks 
penggunaannya.  
4.14 Menangkap makna 
dalam teks eksposisi 
analitis tentang topik 
yang hangat 
dibicarakan umum  
 
 
c.  Diakhiri dengan 
kesimpulan yang 
menyatakan 
kembali pendapat 
terhadap hal 
tersebut  
Unsur Kebahasaan: 
- Kalimat Simple 
Present 
- Conditional 
Clauses 
- Modals  
memperhatikan fungsi sosial, struktur, dan 
unsur kebahasaan dengan runtut 
 Siswa membacakan teks eksposisi 
kepada teman dengan menggunakan 
unsur kebahasaan yang tepat 
 
Mengasosiasi 
 Secara berpasangan siswa  menganalisis 
beberapa teks eksposisi dengan fokus 
pada fungsi sosial, struktur, dan unsur 
kebahasaan 
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang hasil analisis 
yang disampaikan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa membuat laporan berupa catatan 
hasil membaca dan mendengarkan  
 Berkelompok, siswa bertukar cerita 
tentang teks eksposisi dengan 
memperhatikan fungsi sosial, struktur dan 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks eksposisi 
analitis 
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
Portofolio 
 Kumpulan catatan 
kemajuan belajar  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya  
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
unsur kebahasaannya. 
 Siswa mempresentasikannya di kelas 
 Membuat laporan evaluasi diri secara 
tertulis tentang pengalaman masing-
masing dalam mencari  teks eksposisi 
selama proses pembelajaran di dalam dan 
di luar kelas, termasuk kendala yang 
dialami. 
 Siswa membuat ‘learning journal’  
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
 
  
1.1 Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3  Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
Teks biografi 
pendek dan 
sederhana tentang 
tokoh terkenal  
Fungsi Sosial  
Meneladani,    
membanggakan,  
bertindak teratur, 
teliti dan disiplin, 
melaporkan  
Struktur 
Mengamati 
 Siswa menyimak berbagai contoh teks 
biografi  yang diberikan/ diperdengarkan 
guru  secara  santun dan tanggung jawab. 
 Siswa mengamati fungsi sosial, struktur 
dan unsur kebahasaannya  
 Siswa mengamati keteladanan dari teks 
biografi yang dipelajari. 
 Siswa belajar menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu dari teks legenda  
Mempertanyakan (questioning) 
Kriteria penilaian: 
 Pencapaian fungsi sosial 
 Kelengkapan dan 
keruntutan struktur teks 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
Pengamatan 
4 x 2 JP 
 
 CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyengl
ish.com 
- http://america
nenglish.state.
gov/files/ae/re
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Alokasi 
Waktu 
Sumber Belajar 
melaksanakan 
komunikasi 
fungsional  
3.11 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan dari 
teks biografi pendek 
dan sederhana 
tentang tokoh 
terkenal, sesuai 
dengan konteks 
penggunaannya.  
4.15 Menangkap makna 
teks biografi pendek 
dan sederhana 
tentang tokoh 
terkenal  
   
a. Menyebutkan 
tindakan/ 
peristiwa/kejadian 
secara umum 
b. Menyebutkan 
urutan tindakan/ 
kejadian/peristiwa 
secara kronologis, 
dan runtut 
c. Jika perlu, ada 
kesimpulan 
umum. 
 
Unsur Kebahasaan 
- Kata-kata terkait 
dengan perjuangan 
hidup, 
profesionalisme 
dalam bekerja, 
kejadian/peristiwa 
yang sedang 
banyak 
dibicarakan. 
- Simple, 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks biografi 
yang ada dalam bahasa Inggris, 
perbedaan teks dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia. 
 Siswa mempertanyakan gagasan utama, 
informasi rinci dan informasi tertentu 
Mengeksplorasi 
 Siswa mencari beberapa text biografi  dari 
berbagai sumber.  
 Siswa berlatih menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu  
 Siswa melengkapi rumpang dari 
beeberapa teks biografi sederhana 
 Siswa secara berkelompok menuliskan 
/menyalin teks biografi dengan 
memperhatikan fungsi sosial, struktur, dan 
unsur kebahasaan dengan runtut 
 Siswa membacakan teksbiografit kepada 
teman dengan menggunakan unsur 
(observations):  
Sasaran penilaian adalah: 
 Berperilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks biografi 
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
Portofolio 
 Kumpulan catatan 
kemajuan belajar  
source_files 
- http://learneng
lish.britishcou
ncil.org/en/ 
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Alokasi 
Waktu 
Sumber Belajar 
Continuous, 
Perfect tense 
- Penyebutan kata 
benda 
- Modal auxiliary 
verbs  
kebahasaan yang tepat 
Mengasosiasi 
 Secara berpasangan siswa  menganalisis 
beberapa teks biografi dengan fokus pada 
fungsi sosial, struktur, dan unsur 
kebahasaan 
 Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang hasil analisis 
yang disampaikan dalam kerja kelompok. 
Mengkomunikasikan 
 Siswa menceritakan kembali teks biografi 
sederhana tentang keteladanan dari  
tokoh terkenal dengan memperhatikan 
fungsi sosial, struktur dan unsur 
kebahasaannya. 
 Siswa membuat kliping  teks  biografi 
dengan menyalin dan beberapa sumber. 
 Membuat laporan evaluasi diri secara 
tertulis tentang pengalaman masing-
masing dalam mencari  teks  biografi 
selama proses pembelajaran di dalam dan 
di luar kelas, termasuk kendala yang 
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya  
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain. 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
dialami. 
 Siswa membuat ‘learning journal’ 
1.1 Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.2  Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanaka n 
komunikasi 
fungsional  
3.12 Menyebutkan  
fungsi sosial dan 
kebahassaan dalam 
lagu  
Lagu 
Fungsi sosial  
 Menghibur, 
mengungkapkan 
perasaan, 
mengajarkan 
pesan moral 
Unsur kebahasaan 
 Kata, ungkapan, 
dan tata bahasa 
dalam karya seni 
berbentuk lagu. 
 Ejaan dan tulisan 
tangan dan cetak 
yang jelas dan rapi. 
 Ucapan, tekanan 
kata, intonasi, 
ketika 
mempresentasikan 
secara lisan 
Mengamati 
 Siswa mendengarkan lagu yang 
diperdengarkan  
 Siswa menirukan model secara 
terbimbing.  
 Siswa mempertanyakan cara menemukan 
informasi rinci dan kesimpulan dari lagu 
tersebut 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarah dari 
guru, siswa terpancing untuk 
mempertanyakan pesan yang 
disampaikan dari lagu  
 Siswa mempertanyakan cara menemukan 
informasi rinci dan kesimpulan dari lagu 
tersebut 
Mengeksplorasi 
 Siswa melengkapi rumpang pada 
lagu tersebut dengan ungkapan yang 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian adalah:  
 kesantunan saat 
melakukan tindakan 
 Perilaku tanggung 
jawab, peduli, 
kerjasama dan cinta 
damai  
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Ketepatan dan 
kesesuaian dalam 
pengucapan dan 
penyalinan lirik lagu 
2 x 2 JP  CD/ Audio/ 
VCD 
 Koran/Majalah 
berbahasa 
Inggris 
 Buku lagu 
bahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://americ
anenglish.sta
te.gov/files/a
e/resource_fi
les 
- http://learnen
glish.britishc
ouncil.org/en
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Alokasi 
Waktu 
Sumber Belajar 
 4.16 Menangkap pesan 
dalam lagu  
  
 
Topik 
    Keteladanan 
tentang perilaku 
yang menginspirasi.  
  
benar sesuai dengan model yang 
dipelajari  
 Siswa membacakan teks lagu 
dengan pengucapan dan tekanan 
kata yang tepat  
 Siswa berdiskusi tentang pesan lagu 
yang didengar 
Mengasosiasi 
 Secara individu siswa membandingkan 
pesan yang terdapat dalam beberapa lagu 
yang dibaca/didengar 
 Siswa membuat kumpulan lagu- lagu yang 
bertema perdamaian dengan menyalin 
 Siswa mengaitkan syair lagu dengan 
ungkapan yang sudah dipelajari 
Mengkomunikasikan 
 Siswa mendemonstrasikan kemahiran 
mereka menyanyikan lagu tersebut 
dengan pengucapan dan tekanan kata 
yang benar. 
 Siswa melaporkan  kumpulan lagu yang 
sudah dianalis pesan di dalam lugu-lagu 
Portofolio 
 Kumpulan kemajuan 
siswa berupa kumpulan 
lagu yang disalin 
dengan tulisan tangan 
beserta kesan terhadap 
lagu 
 kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan  
  penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya  
 
  
/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
tersebut 
 Antar siswa melakukan penilaian terhadap 
kumpulan lagu yang dibuat.  
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APPENDIX 2 
Lesson Plan 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Sekolah  :  MAN 1 Surakarta 
Kelas/Semester :  XI IPA 4 / Semester II 
Mata pelajaran :  Bahasa Inggris 
Materi Pokok  :  Asking and Giving Suggestion 
 
A. Kompetensi Inti (KI) 
KI 1.  Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2.   Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsif 
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas 
berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
KI 3.   Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4.   Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajari di sekolah secara 
mandiri, dan mampu menggunakan metode sesuai kaidah keilmuan. 
 
B. Kompetensi Dasar dan Indikator 
1.1. Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar Komunikasi internasional yang diwujudkan dalam 
semangat belajar. 
2.1. Menunjukan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal guru dan teman. 
2.2. Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung 
jawab dalam melaksanakan komunikasi transaksional dengan guru dan 
teman. 
3.1.1 Siswa dapat mengidentifikasi teks tulis/lisan yang mengandung ungkapan 
saran. 
3.1.2 Siswa dapat mengidentifikasi teks tulis/lisan yang mengandung ungkapan 
tawaran. 
3.1.3 Siswa dapat membedakan ungkapan saran dan tawaran. 
3.1.4 Siswa dapat memberi contoh situasi kapan ungkapan saran digunakan. 
3.1.5 Siswa dapat memberi contoh sitausi kapan ungkapan tawaran digunakan 
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4.1   Menyusun teks lisan dan tulis untuk menyatakan, menanyakan, dan 
merespon ungkapan memberi saran dan tawaran, dengan memperhatikan 
fungsisosial, struktur teks, dan unsur kebahasaan yang benar dan sesuai 
konteks. 
4.1.1 Siswa dapat memberikan saran berdasarkan konteks dengan tepat. 
4.1.2 Siswa dapat meminta saran dengan tepat. 
4.1.3 Siswa dapat memberikan tawaran sesuai konteks. 
4.1.4 Siswa dapat merespon tawaran sesuai konteks. 
4.1.5 Siswa dapat menulis ungkapan saran dengan tepat. 
4.1.6 Siswa dapat menulis ungkapan tawaran dengan tepat. 
 
C. Tujuan Pembelajaran 
Setelah pembelajaran siswa diharapkan dapat : 
1. Mengidentifikasi teks tulis/lisan yang mengandung ungkapan saran serta 
responnya 
2. Mengidentifikasi teks tulis/lisan yang mengandung ungkapan tawaran 
serta responnya, 
3. Membedakan ungkapan saran dan tawaran, 
4. Memberi contoh situasi kapan ungkapan saran digunakan, 
5. Memberi contoh sitausi kapan ungkapan tawaran digunakan. 
 
D. Materi pembelajaran 
o Teks lisan dan tulis untuk menyatakan, menanyakan, dan merespon 
ungkapan memberi saran dan tawaran 
o Fungsi sosial : Menjaga hubungan interpersonal dengan guru, teman, dan 
orang lain 
o Struktur teks : 
1. Asking Suggestion:  
-What is your suggestion/advice? 
- What do you suggest/advise? 
- What do you recommend? 
 
2. Giving Suggestion :  
 - What about 
 - How about  going to the exhibition? 
 - Do you fancy 
 - Do you feel like 
 - Shall we 
 - Let‟s 
 - Why don‟t we       
 - I suggest we take a rest for a moment 
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 - Would you like to 
 - You should 
 - You ought to 
 - You had better 
 
3. Responses: 
- Accepting :   
Yes, Good idea 
That‟s marvelous idea 
That would be nice 
That seems all right 
-  Rejecting :  No,  I can‟t 
   No, I don‟t thing so 
No, I don‟t think I can 
No, I don‟t really feel like (going to the pictures) 
Well,I‟m not sure, I don‟t really like (food rice) very much 
Well, I‟d rather not, if you don‟t mind 
 
4.Offer 
Making Offer : 
-Can I help you? 
-Could I offer you something? 
 -Shall I bring you some tea? 
-Would you like another help? 
-How about I help you with this? 
Accepting Offer: 
-Yes,please                                     
Declining:  
-It‟s OK, I can do it 
-Thank you, it‟s very kind of you               
-No, thank you 
-No, thanks 
- Unsur kebahasaan 
(1)           Kata kerja terkait dengan pemberian saran atau tawaran 
(2)           Preposition + verb ing 
(3)           Ucapan, tekanan kata, intonasi, 
(4)           Rujukan kata 
 
E. Metode Pembelajaran 
1. Pendekatan : Scientific Approach 
2. Metode : Diskusi Kelompok 
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F. Media dan Sumber Belajar 
1. Media    : White Board and Board Marker 
2. Sumber Belajar : Buku “Pathway to English” Grade XI 
 
G. Langkah-langkah Pembelajaran 
Kegiatan Deskripsi 
Alokasi 
waktu 
1.Pendahuluan - Mengucapkan salam dengan ramah kepada 
peserta didik ketika memasuki ruang kelas 
(nilai yang ditanamkan: santun, peduli) 
- Mengecek kehadiran peserta didik (nilai yang 
ditanamkan: disiplin, rajin) 
- Mengaitkan materi/kompetensi yang akan 
dipelajari dengan karakter 
10‟ 
2.Inti Mengamati 
- Siswa mengamati guru yang memberikan 
contoh tentang ungkapan menyatakan saran 
dan tawaran 
- Siswa berupaya menemukan informasi yang 
diberikan guru tentang ungkapan menyatakan 
saran dan tawaran 
Menanya 
- Guru mengarahkan agar siswa bertanya pada 
dirinya sendiri dan diharapkan siswa dapat 
membuat pertanyaan 
- Siswa membuat pertanyaan terkait contoh yang 
diberikan guru tentang ungkapan menyatakan 
saran dan tawaran    
- Guru bertanya tentang pertanyaan yang sudah 
dibuat siswa.(Guru hanya mengecek apakah 
siswa dapat membuat pertanyaan dan guru 
tidak perlu menjawab pertanyaan, karena 
pertanyaan siswa hanya untuk menumbuhkan 
rasa ingin tahu tentang materi yang akan 
dibahas) 
Mencoba/Mengeksplorasi 
- Siswa menyebutkan ungkapan menyatakan 
saran dan tawaran 
70‟ 
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- Siswa berlatih mengucapkan ungkapan 
menyatakan   saran dan tawaran 
 
Mengasosiasikan 
- Secara individu siswa menjawab pertanyaan 
berdasarkan ungkapan menyatakan saran dan 
tawaran 
- Siswa menyampaikan jawaban 
- Secara berpasangan siswa membuat 
percakapan berdasarkan ungkapan menyatakan 
saran dan tawaran    
- Secara berpasangan siswa mempresentasikan 
hasil teks percakapan yang telah dibuat. 
Mengomunikasikan. 
- Secara berpasangan siswa menggunakan 
ungkapan menyatakan saran dan tawaran 
- Siswa lain menanggapi 
- Guru menanggapi dan memberi penjelasan 
- Secara individu siswa membuat ungkapan 
menyatakan saran dan tawaran 
- Siswa dapat menempel hasil karyanya di 
majalah dinding. 
- Siswa dapat menggunakan percakapn 
mengenai ungkapan menyatakan, saran dan 
tawaran dalam kehidupan sehari – hari. 
3.Penutup - Siswa bersama guru menyampaikan manfaat, 
tujuan dan makna yang terkandung dalam 
ungkapan menyatakan pendapat dan pikiran. 
- Siswa menyimak informasi mengenai rencana 
tindak lanjut pembelajaran. 
10‟ 
 
 
 
 
 
 
 
 
 
 
133 
 
 
 
Lembar pengamatan penilaian sikap spiritual 
 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
semangat 
dalam mengikuti 
pembelajaran 
              
2 Siswa menunjukan 
keseriusan 
dalam mengikuti 
pembelajaran 
              
Kriteria penilaian  semangat : 
3 = telah menunjukan semangat (tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar) dalam 
mengikuti pembelajaran 
2 = mulai menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
1=  belum menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )sama sekali 
dalam mengikuti pembelajaran 
 
Kriteria penilaian  serius : 
3 = telah menunjukan serius(berkomitmen tinggi, sedia bekerja keras, 
bersungguh-sungguh) dalam mengikuti pembelajaran 
2 = mulai menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
1=  belum menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar sama sekali 
dalam mengikuti pembelajaran 
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Lembar pengamatan penilaian sikap sosial 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
2 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
 
Kriteria penilaian  perilaku santun : 
3 = telah menunjukan perilaku santun (mengatakan ” tolong” dan ” terima kasih” , 
menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
2 = mulai menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman, namun belum memakai kaidah-kaidah 
kesantunan (misalnya, please, thank you, Can I…?.) 
1=  belum menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) sama sekali dalam melaksanakan 
Komunikasi interpersonal dengan guru dan teman. 
 
Kriteria penilaian  perilaku peduli : 
3 = telah menunjukan perilaku peduli (menawarkan bantuan pada teman dan tidak 
egois) dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
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2= mulai menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  dalam melaksanakan Komunikasi interpersonal dengan guru dan 
teman. 
1= belum menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  sama sekali dalam dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
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SPEAKING   RUBRIC   ASSESSMENT 
Name  : …………………………………………   
Class/Number : ……../ …….. 
KKM   : 75 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Pronunciation too many 
mistakes 
with 2 until 5  
mistakes 
perfect 
pronunciation 
 
2. Intonation monotonous begins to 
vary the 
intonation 
Accurate 
intonation 
 
3. Grammar too many 
mistakes  
with 2 until 5  
mistakes 
no mistakes 
in grammar 
 
4. Content plain/simple begins to add 
some 
information 
add more 
personal 
information 
 
                                                                                           Total 
score                                                                       
 
                                                                          Final Score = Total 
score : 4 
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WRITING RUBRIC   ASSESSMENT 
Name  : …………………………………………   
Class/Number : ……../ …….. 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Text 
Organization 
Doesn‟t use 
the correct 
text 
organization 
of recount 
text 
Use the 
correct text 
organization 
but has not 
elaborated 
the idea  
Use the 
correct text 
organization 
and with 
elaborated 
idea 
 
2. Sentence 
formation 
Use simple 
sentences 
begins to 
vary simple 
sentences and 
compound 
sentences 
Use simple 
sentences, 
compound 
sentences and 
complex 
sentences 
correctly 
 
3. Grammar Too many 
mistakes 
6 until 10 
mistakes 
Under 5 
mistakes 
 
4. Vocabulary Basic 
Vocabulary, 
less precise 
Developed 
vocabulary 
Purposefully 
chosen 
vocabulary 
 
5. Mechanic Some errors 
with spelling 
and 
punctuation 
Mostly 
effective use 
of 
mechanics; 
errors do not 
detract from 
meaning 
Effective use 
of 
capitalization, 
punctuation, 
and spelling 
 
6. Tidiness and 
deadline 
Write 
awkwardly, 
Unreadable, 
Write quite 
neatly, quite 
clear font, 
submit late 
Write neatly, 
clear font, 
submit the 
work in/on 
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submit late 
more than 3 
days from the 
deadline 
three days 
from the 
deadline 
time 
                                                                                               Total 
score 
 
                                                                            Final Score = 
Total score : 6 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Sekolah  :  MAN 1 Surakarta 
Kelas/Semester :  XI IPA 4 / Semester II 
Mata pelajaran :  Bahasa Inggris 
Materi Pokok  :  Asking and Giving Opinion 
 
A. Kompetensi Inti (KI) 
KI 1.  Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2.   Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsif 
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas 
berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
KI 3.   Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4.   Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajari di sekolah secara 
mandiri, dan mampu menggunakan metode sesuai kaidah keilmuan. 
 
B. Kompetensi Dasar (KD) 
1.1   Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar Komunikasi internasional yang diwujudkan dalam semangat 
belajar. 
2.1    Menunjukan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal guru dan teman. 
3.2  Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan pada 
ungkapan menyatakan pendapat dan pikiran, sesuai dengan konteks 
penggunaannya. 
4.2   Menyusun teks lisan dan tulis untuk menyatakan dan merespons ungkapan 
menyatakan pendapat dan pikiran, dengan memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan, benar dan sesuai konteks. 
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C. Indikator Pencapaian Kompetensi 
- Siswa dapat menentukan fungsi dan tujuan ungkapan menyatakan 
pendapat dan pikiran. 
- Siswa menemukan informasi berdasarkan ungkapan menyatakan pendapat 
dan pikiran. 
- Siswa menjawab pertanyaan berdasarkan ungkapan menyatakan pendapat 
dan pikiran. 
- Secara berpasangan siswa membuat percakapan ungkapan menyatakan 
pendapat dan 
- Secara berpasangan siswa mempresentasikan hasil teks percakapan 
mengenai menyatakan pendapat dan pikiran yang telah dibuat. 
- Siswa dapat menggunakan ungkapan pendapat dan pikiran dalam 
kehidupan sehari-hari. 
  
D. Tujuan Pembelajaran 
Setelah pembelajaran siswa diharapkan dapat : 
1. Siswa dapat menentukan fungsi dan tujuan ungkapan menyatakan 
pendapat dan pikiran. 
2. Siswa menemukan informasi berdasarkan ungkapan menyatakan pendapat 
dan pikiran. 
3. Siswa menjawab pertanyaan berdasarkan ungkapan menyatakan pendapat 
dan pikiran. 
4. Secara berpasangan siswa membuat percakapan ungkapan menyatakan 
pendapat dan 
5. Secara berpasangan siswa mempresentasikan hasil teks percakapan 
mengenai menyatakan pendapat dan pikiran yang telah dibuat. 
6. Siswa dapat menggunakan ungkapan pendapat dan pikiran dalam 
kehidupan sehari-hari. 
 
E. Materi pembelajaran 
Fakta : 
Teks menyatakan pendapat dan pikiran. 
 
Konsep : 
Menemukan informasi berdasarkan teks menyatakan pendapat dan pikiran 
melalui membaca. 
 
Prinsip : 
Menjawab pertanyaan berdasarkan teks menyatakan pendapat dan pikiran. 
Hal-hal yang diperhatikan dalam percakapan (intonasi, stress, pronunciation) 
dan dalam penulisan (grammar, Punctuation, Capital letter). 
Prosedure : 
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Langkah – langkah dalam menjawab soal berdasarkan teks menyatakan 
pendapat dan pikiran. 
 
 
F. Metode Pembelajaran 
3. Pendekatan : Scientific Approach 
4. Metode : Diskusi, Tanya – Jawab, Penugasan, Presentasi. 
 
G. Media dan Sumber Belajar 
3. Media    : White Board and Board Marker 
4. Sumber Belajar : Buku “Pathway to English” Grade XI 
 
H. Langkah-langkah Pembelajaran 
Kegiatan Deskripsi 
Alokasi 
waktu 
1.Pendahuluan - Mengucapkan salam dengan ramah kepada 
peserta didik ketika memasuki ruang kelas 
(nilai yang ditanamkan: santun, peduli) 
- Mengecek kehadiran peserta didik (nilai yang 
ditanamkan: disiplin, rajin) 
- Mengaitkan materi/kompetensi yang akan 
dipelajari dengan karakter 
10‟ 
2.Inti Mengamati 
- Siswa mengamati guru yang memberikan 
contoh tentang ungkapan menyatakan pendapat 
dan pikiran 
- Siswa berupaya menemukan informasi yang 
diberikan guru tentang ungkapan menyatakan 
pendapat dan pikiran. 
Menanya 
- Guru mengarahkan agar siswa bertanya pada 
dirinya sendiri dan diharapkan siswa dapat 
membuat pertanyaan 
- Siswa membuat pertanyaan terkait contoh yang 
diberikan guru tentang ungkapan menyatakan   
pendapat dan pikiran. 
- Guru bertanya tentang pertanyaan yang sudah 
dibuat siswa.(Guru hanya mengecek apakah 
siswa dapat membuat pertanyaan dan guru 
tidak perlu menjawab pertanyaan, karena 
pertanyaan siswa hanya untuk menumbuhkan 
rasa ingin tahu tentang materi yang akan 
70‟ 
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dibahas) 
Mencoba/Mengeksplorasi 
- Siswa menyebutkan ungkapan menyatakan 
pendapat dan pikiran. 
- Siswa berlatih mengucapkan ungkapan 
menyatakan   pendapat dan pikiran. 
Mengasosiasikan 
- Secara individu siswa menjawab pertanyaan 
berdasarkan ungkapan menyatakan pendapat 
dan pikiran. 
- Siswa menyampaikan jawaban 
- Secara berpasangan siswa membuat 
percakapan berdasarkan ungkapan menyatakan   
pendapat dan pikiran. 
- Secara berpasangan siswa mempresentasikan 
hasil teks percakapan yang telah dibuat. 
Mengomunikasikan. 
- Secara berpasangan siswa menggunakan 
ungkapan menyatakan pendapat dan pikiran 
- Siswa lain menanggapi 
- Guru menanggapi dan memberi penjelasan 
- Secara individu siswa membuat ungkapan 
menyatakan pendapat dan pikiran. 
- Siswa dapat menempel hasil karyanya di 
majalah dinding. 
- Siswa dapat menggunakan percakapn 
mengenai ungkapan menyatakan, pendapat dan 
pikiran dalam kehidupan sehari – hari. 
3.Penutup - Siswa bersama guru menyampaikan manfaat, 
tujuan dan makna yang terkandung dalam 
ungkapan menyatakan pendapat dan pikiran. 
- Siswa menyimak informasi mengenai rencana 
tindak lanjut pembelajaran. 
10‟ 
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Lembar pengamatan penilaian sikap spiritual 
 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
semangat 
dalam mengikuti 
pembelajaran 
              
2 Siswa menunjukan 
keseriusan 
dalam mengikuti 
pembelajaran 
              
Kriteria penilaian  semangat : 
3 = telah menunjukan semangat (tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar) dalam 
mengikuti pembelajaran 
2 = mulai menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
1=  belum menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )sama sekali 
dalam mengikuti pembelajaran 
 
Kriteria penilaian  serius : 
3 = telah menunjukan serius(berkomitmen tinggi, sedia bekerja keras, 
bersungguh-sungguh) dalam mengikuti pembelajaran 
2 = mulai menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
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1=  belum menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar sama sekali 
dalam mengikuti pembelajaran 
 
Lembar pengamatan penilaian sikap sosial 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
2 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
 
Kriteria penilaian  perilaku santun : 
3 = telah menunjukan perilaku santun (mengatakan ” tolong” dan ” terima kasih” , 
menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
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2 = mulai menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman, namun belum memakai kaidah-kaidah 
kesantunan (misalnya, please, thank you, Can I…?.) 
1=  belum menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) sama sekali dalam melaksanakan 
Komunikasi interpersonal dengan guru dan teman. 
 
Kriteria penilaian  perilaku peduli : 
3 = telah menunjukan perilaku peduli (menawarkan bantuan pada teman dan tidak 
egois) dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
2= mulai menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  dalam melaksanakan Komunikasi interpersonal dengan guru dan 
teman. 
1= belum menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  sama sekali dalam dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
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SPEAKING   RUBRIC   ASSESSMENT 
Name  : …………………………………………  Class/Number : 
……../ …….. 
KKM   : 75 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Pronunciation too many 
mistakes 
with 2 until 5  
mistakes 
perfect 
pronunciation 
 
2. Intonation monotonous begins to 
vary the 
intonation 
Accurate 
intonation 
 
3. Grammar too many 
mistakes  
with 2 until 5  
mistakes 
no mistakes 
in grammar 
 
4. Content plain/simple begins to add 
some 
information 
add more 
personal 
information 
 
                                                                                           Total 
score                                                                       
 
                                                                          Final Score = Total 
score : 4 
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WRITING RUBRIC   ASSESSMENT 
Name  : …………………………………………  Class/Number : 
……../ …….. 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Text 
Organization 
Doesn‟t use 
the correct 
text 
organization 
of recount 
text 
Use the 
correct text 
organization 
but has not 
elaborated 
the idea  
Use the 
correct text 
organization 
and with 
elaborated 
idea 
 
2. Sentence 
formation 
Use simple 
sentences 
begins to 
vary simple 
sentences and 
compound 
sentences 
Use simple 
sentences, 
compound 
sentences and 
complex 
sentences 
correctly 
 
3. Grammar Too many 
mistakes 
6 until 10 
mistakes 
Under 5 
mistakes 
 
4. Vocabulary Basic 
Vocabulary, 
less precise 
Developed 
vocabulary 
Purposefully 
chosen 
vocabulary 
 
5. Mechanic Some errors 
with spelling 
and 
Mostly 
effective use 
of 
Effective use 
of 
capitalization, 
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punctuation mechanics; 
errors do not 
detract from 
meaning 
punctuation, 
and spelling 
6. Tidiness and 
deadline 
Write 
awkwardly, 
Unreadable, 
submit late 
more than 3 
days from the 
deadline 
Write quite 
neatly, quite 
clear font, 
submit late 
three days 
from the 
deadline 
Write neatly, 
clear font, 
submit the 
work in/on 
time 
 
                                                                                               Total 
score 
 
                                                                            Final Score = 
Total score : 6 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Sekolah  :  MAN 1 Surakarta 
Kelas/Semester :  XI IPA 4 / Semester II 
Mata pelajaran :  Bahasa Inggris 
Materi Pokok  :  Invitation 
 
A. Kompetensi Inti (KI) 
KI 1.  Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2.   Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsif 
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas 
berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
KI 3.   Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4.   Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajari di sekolah secara 
mandiri, dan mampu menggunakan metode sesuai kaidah keilmuan. 
 
B. Kompetensi Dasar (KD) 
1.1   Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar Komunikasi internasional yang diwujudkan dalam semangat 
belajar. 
2.1    Menunjukan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal guru dan teman. 
2.3    Menunjukkankan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional 
3.4    Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
undangan resmi, sesuai dengan konteks penggunaannya 
4.6   Menyusun teks tulis undangan resmi, dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan yang benar dan sesuai 
konteks. 
  
C. Tujuan Pembelajaran 
Setelah pembelajaran siswa diharapkan dapat : 
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1. Siswa dapat menentukan fungsi undangan resmi. 
2. Siswa dapat menentukan tujuan undangan resmi. 
3. Siswa dapat menemukan informasi yang terdapat dalam undangan resmi. 
4. Secara berpasangan siswa dapat membuat percakapan mengenai 
undangan resmi. 
5. Secara berpasangan siswa dapat mempresentasikan hasil teks percakapan 
mengenai undangan resmi yang telah di buat. 
6. Siswa dapat membuat teks tulis undangan resmi secara individu. 
 
D. Materi pembelajaran 
 Fakta               : 
Teks undangan resmi 
 
Konsep            : 
Makna kata-kata, fungsi, tujuan, dan informasi undangan   resmi 
 
Prinsip             : 
Hal-hal yang diperhatikan dalam percakapan (intonasi, stress, pronunciation) 
dan dalam penulisan (grammar, Punctuation, Capital letter) 
 
E. Metode Pembelajaran 
5. Pendekatan : Scientific Approach 
6. Metode : Diskusi, Penugasan, Presentasi. 
 
F. Media dan Sumber Belajar 
5. Media    : White Board and Board Marker 
6. Sumber Belajar : Buku “Pathway to English” Grade XI 
 
G. Langkah-langkah Pembelajaran 
Kegiatan Deskripsi 
Alokasi 
waktu 
1.Pendahuluan - Mengucapkan salam dengan ramah kepada 
peserta didik ketika memasuki ruang kelas 
(nilai yang ditanamkan: santun, peduli) 
- Mengecek kehadiran peserta didik (nilai yang 
ditanamkan: disiplin, rajin) 
- Mengaitkan materi/kompetensi yang akan 
dipelajari dengan karakter 
10‟ 
2.Inti Mengamati 
- Siswa mengamati guru yang memberikan 
contoh tentang percakapan mengenai undangan 
resmi. 
70‟ 
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- Siswa berupaya menemukan informasi yang 
diberikan guru tentang percakapan    mengenai 
undangan resmi. 
Menanya 
- Guru mengarahkan agar siswa bertanya pada 
dirinya sendiri dan diharapkan siswa  dapat 
membuat pertanyaan 
- Siswa membuat pertanyaan terkait contoh yang 
diberikan guru tentang percakapan  mengenai 
undangan resmi. 
- Guru bertanya tentang pertanyaan yang sudah 
dibuat siswa. 
- Guru hanya mengecek apakah siswa dapat 
membuat pertanyaan dan guru tidak perlu 
menjawab pertanyaan, karena pertanyaan siswa 
hanya untuk  menumbuhkan rasa ingin tahu 
tentang materi yang akan dibahas 
Mencoba/Mengeksplorasi 
- Guru memberikan teks percakapan undangan 
resmi. 
- Guru memberikan contoh kepada siswa, 
bagaimana cara membaca dengan benar dan 
siswa mengikuti. 
Mengasosiasikan 
- Secara berpasangan siswa membuat teks 
percakapan undangan resmi. 
- Secara berpasangan siswa mempresentasikan 
hasil teks percakapan yang telah dibuat. 
- Secara individu siswa membuat teks undangan 
resmi dan mengumpulkan sebagai tugas. 
Mengomunikasikan. 
- Siswa dapat menggunakan percakapan 
mengenai undangan resmi dan membuat 
undangan resmi yang dapat diberikan kepada 
orang-orang terdekat. 
3.Penutup - Siswa bersama guru menyampaikan manfaat, 
tujuan dan makna yang terkandung dalam 
undangan resmi dan menyimpulkan hasil 
pembelajaran. 
- Siswa menyimak informasi mengenai rencana 
tindak lanjut pembelajaran. 
10‟ 
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Lembar pengamatan penilaian sikap spiritual 
 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
semangat 
dalam mengikuti 
pembelajaran 
              
2 Siswa menunjukan 
keseriusan 
dalam mengikuti 
pembelajaran 
              
Kriteria penilaian  semangat : 
3 = telah menunjukan semangat (tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar) dalam 
mengikuti pembelajaran 
2 = mulai menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
1=  belum menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )sama sekali 
dalam mengikuti pembelajaran 
 
Kriteria penilaian  serius : 
3 = telah menunjukan serius(berkomitmen tinggi, sedia bekerja keras, 
bersungguh-sungguh) dalam mengikuti pembelajaran 
2 = mulai menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
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1=  belum menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar sama sekali 
dalam mengikuti pembelajaran 
 
Lembar pengamatan penilaian sikap sosial 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
2 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
 
 
Kriteria penilaian  perilaku santun : 
3 = telah menunjukan perilaku santun (mengatakan ” tolong” dan ” terima kasih” , 
menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
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2 = mulai menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman, namun belum memakai kaidah-kaidah 
kesantunan (misalnya, please, thank you, Can I…?.) 
1=  belum menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) sama sekali dalam melaksanakan 
Komunikasi interpersonal dengan guru dan teman. 
 
Kriteria penilaian  perilaku peduli : 
3 = telah menunjukan perilaku peduli (menawarkan bantuan pada teman dan tidak 
egois) dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
2= mulai menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  dalam melaksanakan Komunikasi interpersonal dengan guru dan 
teman. 
1= belum menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  sama sekali dalam dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
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SPEAKING   RUBRIC   ASSESSMENT 
Name  : …………………………………………  Class/Number : 
……../ …….. 
KKM   : 75 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Pronunciation too many 
mistakes 
with 2 until 5  
mistakes 
perfect 
pronunciation 
 
2. Intonation Monotonous begins to 
vary the 
intonation 
Accurate 
intonation 
 
3. Grammar too many 
mistakes  
with 2 until 5  
mistakes 
no mistakes 
in grammar 
 
4. Content plain/simple begins to add 
some 
information 
add more 
personal 
information 
 
                                                                                           Total 
score                                                                       
 
                                                                          Final Score = Total 
score : 4 
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WRITING RUBRIC   ASSESSMENT 
Name  : …………………………………………  Class/Number : 
……../ …….. 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Text 
Organization 
Doesn‟t use 
the correct 
text 
organization 
of recount 
text 
Use the 
correct text 
organization 
but has not 
elaborated 
the idea  
Use the 
correct text 
organization 
and with 
elaborated 
idea 
 
2. Sentence 
formation 
Use simple 
sentences 
begins to 
vary simple 
sentences and 
compound 
sentences 
Use simple 
sentences, 
compound 
sentences and 
complex 
sentences 
correctly 
 
3. Grammar Too many 
mistakes 
6 until 10 
mistakes 
Under 5 
mistakes 
 
4. Vocabulary Basic 
Vocabulary, 
less precise 
Developed 
vocabulary 
Purposefully 
chosen 
vocabulary 
 
5. Mechanic Some errors 
with spelling 
and 
Mostly 
effective use 
of 
Effective use 
of 
capitalization, 
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punctuation mechanics; 
errors do not 
detract from 
meaning 
punctuation, 
and spelling 
6. Tidiness and 
deadline 
Write 
awkwardly, 
Unreadable, 
submit late 
more than 3 
days from the 
deadline 
Write quite 
neatly, quite 
clear font, 
submit late 
three days 
from the 
deadline 
Write neatly, 
clear font, 
submit the 
work in/on 
time 
 
                                                                                               Total 
score 
 
                                                                            Final Score = 
Total score : 6 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Sekolah  :  MAN 1 Surakarta 
Kelas/Semester :  XI IPA 4 / Semester II 
Mata pelajaran :  Bahasa Inggris 
Materi Pokok  :  Hope and Wish 
 
A. Kompetensi Inti (KI) 
KI 1.  Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsif 
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas 
berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
KI 3.   Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4.   Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajari di sekolah secara 
mandiri, dan mampu menggunakan metode sesuai kaidah keilmuan. 
 
B. Kompetensi Dasar (KD) 
1.1   Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar Komunikasi internasional yang diwujudkan dalam semangat 
belajar. 
2.1    Menunjukan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal guru dan teman. 
3.1  Menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan teks 
interaksi interpersonal lisan dan tulis yang melibatkan tindakan 
menyatakan harapan (expresssing hope), doa (wish) serta 
menanggapinya, sesuai dengan konteks penggunaannya 
4.1   Menyusun teks interaksi interpersonal lisan dan tulis sangat pendek dan 
sederhana yang melibatkan tindakan menyatakan harapan(expresssing 
hope ) , doa (wish), dan menanggapinya, dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan yang benar dan sesuai 
konteks. 
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C. Indikator Pencapaian Kompetensi 
- Mengidentifikasi ungkapan yang akan digunakan saat menyatakan harapan 
(expresssing hope ), do‟a (wish). 
- Membuat percakapan (conversation) secara berkelompok dengan 
menggunakan ungkapan yang akan digunakan saat menyatakan harapan 
(expresssing hope ), do‟a (wish). 
- Melakukan percakapan (conversation) secara berkelompok dengan 
menggunakan ungkapan yang akan digunakan saat menyatakan harapan 
(expresssing hope ), do‟a (wish). 
  
 
D. Materi pembelajaran 
a. Harapan (Hope) 
Respons 
Example 
1.      I hope... 
2.      Let‟s hope for the best 
3.      May God bless you 
4.      May you have a success 
5.      How I expect you graduate from... 
Roni  : Where have you been? I have not seen you for two days. 
Dewa  : Well, I have been sick since Sunday. 
Roni  : What is wrong? 
Dewa  : I have had a terrible cold all week. 
Roni  : Oh, I am sorry to hear that. I hope you feel better soon. 
Dewa  : Thanks, Roni. 
 
b. Do‟a (wish ) 
Expressing wish 
Respons 
Example 
1.      May God bless you 
2.      May you pass in.... 
Gina, Hi Jean. Jow are you doing? 
Jean  : Bad. 
Gina  : what‟s wrong? 
Jean  : My old brother got sick. He was to stay in the hospital for a few       
days to get medical care. 
Gina  : What happened to him? 
Jean  : Hegot cancer. 
Gina  : I am sorry to hear that. But you still go to schoool? 
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Jean  : Yea, my mom told me that I have to go to school. She is the 
hospital to accompany my brother. 
Gina  : I hope your brother hat will get better soon. 
Jean  :Yea, I hope so 
 
 
E. Metode Pembelajaran 
1. Pendekatan : Scientific Approach 
2. Metode  : Inquiry/Experiencial learning. 
 
F. Media dan Sumber Belajar 
1. Media   : White Board and Board Marker 
2. Sumber Belajar : Buku “Pathway to English” Grade XI 
 
G. Langkah-langkah Pembelajaran 
Kegiatan Deskripsi 
Alokasi 
waktu 
1.Pendahuluan - Mengucapkan salam dengan ramah kepada 
peserta didik ketika memasuki ruang kelas 
(nilai yang ditanamkan: santun, peduli) 
- Mengecek kehadiran peserta didik (nilai yang 
ditanamkan: disiplin, rajin) 
- Mengaitkan materi/kompetensi yang akan 
dipelajari dengan karakter 
10‟ 
2.Inti Mengamati 
- Guru mengenalkan ekspresi tindakan 
menyatakan harapan (expresssing hope ), doa 
(wish). 
- Guru menjelaskan bagaimana cara 
menggunakan ekspresi tindakan menyatakan 
harapan (expresssing hope ), doa (wish) 
Menanya 
- Guru mengarahkan agar siswa bertanya pada 
dirinya sendiri dan diharapkan siswa dapat 
membuat pertanyaan 
- Guru memberikan contoh beberapa ekspresi 
yang digunakan saat tindakan menyatakan 
harapan (expresssing hope ) “ I hope..... “, doa 
(wish ) “ I wish....”. 
- Siswa membuat pertanyaan terkait contoh yang 
diberikan guru tentang ungkapan hope and 
wish. 
70‟ 
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Mencoba/Mengeksplorasi 
- Guru dapat mengenalkan beberapa ekspresi 
dan waktu mengggunakannya. 
- Peserta didik mampu memahami topik 
ekspresi-ekspresi dan mampu untuk  
mempraktekkannya. 
- Peserta didik di bagi menjadi beberapa 
kelompok untuk membuat sebuah conversation 
untuk di jadikan roleplay agar peserta didik 
lebih memahami bagaiman penggunaan 
ekspresi-ekspresi tersebut. 
Mengasosiasikan 
- Secara berpasangan siswa membuat 
percakapan berdasarkan ungkapan hope and 
wish. 
- Secara berpasangan siswa mempresentasikan 
hasil teks percakapan yang telah dibuat. 
Mengomunikasikan. 
- Guru menanyakan apa perbedaan antara 
ekspresi menyatakan harapan (expresssing 
hope ), doa (wish). 
- Guru dapat menjelaskan apa  saja kegunaan 
ekspresi  menyatakan harapan (expresssing 
hope ), doa (wish). 
3.Penutup - Melakukan refleksi tentang pembelajaran hari 
ini 
- Guru menanyakan apakah peserta didik 
mampu memahami topik 
- Menarik kesimpulan apa saja yang di dapatkan 
saat mempelajari topik hari ini 
- Guru memberikan motivasi terhadap peserta 
didik 
- Menutup pelajaran 
10‟ 
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Lembar pengamatan penilaian sikap spiritual 
 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
semangat 
dalam mengikuti 
pembelajaran 
              
2 Siswa menunjukan 
keseriusan 
dalam mengikuti 
pembelajaran 
              
Kriteria penilaian  semangat : 
3 = telah menunjukan semangat (tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar) dalam 
mengikuti pembelajaran 
2 = mulai menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
1=  belum menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )sama sekali 
dalam mengikuti pembelajaran 
 
Kriteria penilaian  serius : 
3 = telah menunjukan serius(berkomitmen tinggi, sedia bekerja keras, 
bersungguh-sungguh) dalam mengikuti pembelajaran 
2 = mulai menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
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1=  belum menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar sama sekali 
dalam mengikuti pembelajaran 
 
Lembar pengamatan penilaian sikap sosial 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
2 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
 
Kriteria penilaian  perilaku santun : 
3 = telah menunjukan perilaku santun (mengatakan ” tolong” dan ” terima kasih” , 
menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
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2 = mulai menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman, namun belum memakai kaidah-kaidah 
kesantunan (misalnya, please, thank you, Can I…?.) 
1=  belum menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) sama sekali dalam melaksanakan 
Komunikasi interpersonal dengan guru dan teman. 
 
Kriteria penilaian  perilaku peduli : 
3 = telah menunjukan perilaku peduli (menawarkan bantuan pada teman dan tidak 
egois) dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
2= mulai menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  dalam melaksanakan Komunikasi interpersonal dengan guru dan 
teman. 
1= belum menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  sama sekali dalam dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
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SPEAKING   RUBRIC   ASSESSMENT 
Name  : …………………………………………  Class/Number : 
……../ …….. 
KKM   : 75 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Pronunciation too many 
mistakes 
with 2 until 5  
mistakes 
perfect 
pronunciation 
 
2. Intonation monotonous begins to 
vary the 
intonation 
Accurate 
intonation 
 
3. Grammar too many 
mistakes  
with 2 until 5  
mistakes 
no mistakes 
in grammar 
 
4. Content plain/simple begins to add 
some 
information 
add more 
personal 
information 
 
                                                                                           Total 
score                                                                       
 
                                                                          Final Score = Total 
score : 4 
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WRITING RUBRIC   ASSESSMENT 
Name  : …………………………………………  Class/Number : 
……../ …….. 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Text 
Organization 
Doesn‟t use 
the correct 
text 
organization 
of recount 
text 
Use the 
correct text 
organization 
but has not 
elaborated 
the idea  
Use the 
correct text 
organization 
and with 
elaborated 
idea 
 
2. Sentence 
formation 
Use simple 
sentences 
begins to 
vary simple 
sentences and 
compound 
sentences 
Use simple 
sentences, 
compound 
sentences and 
complex 
sentences 
correctly 
 
3. Grammar Too many 
mistakes 
6 until 10 
mistakes 
Under 5 
mistakes 
 
4. Vocabulary Basic 
Vocabulary, 
less precise 
Developed 
vocabulary 
Purposefully 
chosen 
vocabulary 
 
5. Mechanic Some errors 
with spelling 
and 
Mostly 
effective use 
of 
Effective use 
of 
capitalization, 
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punctuation mechanics; 
errors do not 
detract from 
meaning 
punctuation, 
and spelling 
6. Tidiness and 
deadline 
Write 
awkwardly, 
Unreadable, 
submit late 
more than 3 
days from the 
deadline 
Write quite 
neatly, quite 
clear font, 
submit late 
three days 
from the 
deadline 
Write neatly, 
clear font, 
submit the 
work in/on 
time 
 
                                                                                               Total 
score 
 
                                                                            Final Score = 
Total score : 6 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Sekolah  :  MAN 1 Surakarta 
Kelas/Semester :  XI IPA 4 / Semester II 
Mata pelajaran :  Bahasa Inggris 
Materi Pokok  :  Favorite Idol 
 
A. Kompetensi Inti (KI) 
KI 1.  Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsif 
dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas 
berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
KI 3.   Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4.   Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajari di sekolah secara 
mandiri, dan mampu menggunakan metode sesuai kaidah keilmuan. 
 
B. Kompetensi Dasar dan Indikator  
1.1   Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar Komunikasi internasional yang diwujudkan dalam semangat 
belajar. 
2.1    Menunjukan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal guru dan teman. 
3.11. Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan dari teks   
biografi pendek idola favorit dan sederhana tentang tokoh terkenal, 
sesuai dengan konteks penggunaannya. 
4.15. Menangkap makna teks biografi pendek idola favorit dan sederhana 
tentang tokoh terkenal 
1.1.   Siswa dapat mensyukuri kesempatan dapat mempelajari bahasa Inggris 
sebagai bahasa pengantar komunikasi internasional yang diwujudkan 
dalam semangat belajar 
2.3.   Siswa dapat menunjukkan perilaku tanggung jawab, peduli, kerjasama, 
dan cinta damai, dalam melaksanakan komunikasi fungsional 
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3.11.Siswa dapat menganalisis fungsi sosial, struktur teks, dan unsur 
kebahasaan dari teks biografi pendek idola favorit dan sederhana tentang 
tokoh terkenal, sesuai dengan konteks penggunaannya. 
4.15. Siswa dapat menangkap makna teks biografi pendek idola favorit dan 
sederhana tentang tokoh terkenal 
  
C. Tujuan Pembelajaran 
Setelah pembelajaran siswa diharapkan dapat : 
6. Siswa dapat mensyukuri kesempatan dapat mempelajari bahasa Inggris 
sebagai bahasa pengantar komunikasi internasional yang diwujudkan 
dalam semangat belajar 
7. Siswa dapat menunjukkan perilaku tanggung jawab, peduli, kerjasama, 
dan cinta damai, dalam melaksanakan komunikasi fungsional 
8. Siswa dapat menganalisis fungsi sosial, struktur teks, dan unsur 
kebahasaan dari teks biografi pendek idola favorit dan sederhana tentang 
tokoh terkenal, sesuai dengan konteks penggunaannya. 
9. Siswa dapat menangkap makna teks biografi pendek idola favorit dan 
sederhana tentang tokoh terkenal 
 
D. Materi pembelajaran 
Teks biografi pendek idola favorit dan sederhana tentang tokoh terkenal 
Fungsi Sosial : 
Meneladani, membanggakan,  bertindak teratur, teliti dan disiplin, melaporkan 
Struktur : 
a.    Menyebutkan tindakan/ peristiwa/kejadian secara umum 
b.   Menyebutkan urutan tindakan/ kejadian/peristiwa secara kronologis, dan  
runtut 
c.    Jika perlu, ada kesimpulan umum. 
 
Unsur Kebahasaan 
-    Kata-kata terkait dengan perjuangan hidup, profesionalisme dalam bekerja, 
kejadian/peristiwa yang sedang banyak dibicarakan. 
-    Simple, Continuous, Perfect tense 
-    Penyebutan kata benda 
Modal auxiliary verbs 
 
E. Metode Pembelajaran 
1. Pendekatan : Scientific Approach 
2. Metode  : Diskusi, Presentasi. 
 
F. Media dan Sumber Belajar 
1. Media    : White Board and Board Marker 
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2. Sumber Belajar : Buku “Pathway to English” Grade XI 
 
G. Langkah-langkah Pembelajaran 
Kegiatan Deskripsi 
Alokasi 
waktu 
1.Pendahuluan - Mengucapkan salam dengan ramah kepada 
peserta didik ketika memasuki ruang kelas 
(nilai yang ditanamkan: santun, peduli) 
- Mengecek kehadiran peserta didik (nilai yang 
ditanamkan: disiplin, rajin) 
- Mengaitkan materi/kompetensi yang akan 
dipelajari dengan karakter 
10‟ 
2.Inti Mengamati 
- Siswa menyimak berbagai contoh teks biografi 
yang diberikan/ diperdengarkan guru  secara  
santun dan tanggung jawab. 
- Siswa mengamati fungsi sosial, struktur dan 
unsur kebahasaannya 
- Siswa mengamati keteladanan dari teks 
biografi yang dipelajari. 
Menanya 
- Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan antar 
berbagai teks biografi yang ada dalam bahasa 
Inggris, perbedaan teks dalam bahasa Inggris 
dengan yang ada dalam bahasa Indonesia. 
- Siswa mempertanyakan gagasan utama, 
informasi rinci dan informasi tertentu 
Mencoba/Mengeksplorasi 
- Siswa mencari beberapa text biografi  dari 
berbagai sumber. 
- Siswa berlatih menemukan gagasan utama, 
informasi rinci dan informasi tertentu 
- Siswa melengkapi rumpang dari beberapa teks 
biografi sederhana 
- Siswa secara berkelompok menuliskan 
/menyalin teks biografi dengan memperhatikan 
fungsi sosial, struktur, dan unsur kebahasaan 
dengan runtut 
- Siswa membacakan teksbiografit kepada teman 
dengan menggunakan unsur kebahasaan yang 
tepat 
70‟ 
171 
 
 
 
Mengasosiasikan 
- Secara berpasangan siswa  menganalisis 
beberapa teks biografi dengan fokus pada 
fungsi sosial, struktur, dan unsur kebahasaan 
- Siswa memperoleh balikan (feedback) dari 
guru dan teman tentang hasil analisis yang 
disampaikan dalam kerja kelompok. 
Mengomunikasikan. 
- Siswa menceritakan kembali teks biografi 
sederhana tentang keteladanan dari  tokoh 
terkenal dengan memperhatikan fungsi sosial, 
struktur dan unsur kebahasaannya. 
- Siswa membuat kliping  teks  biografi dengan 
menyalin dan beberapa sumber. 
- Membuat laporan evaluasi diri secara tertulis 
tentang pengalaman masing-masing dalam 
mencari  teks  biografi selama proses 
pembelajaran di dalam dan di luar kelas, 
termasuk kendala yang dialami. 
- Siswa membuat „learning 
3.Penutup - Peserta didik dan guru melakukan refleksi 
terhadap kegiatan pembelajaran dan 
manfaatnya 
- Peserta didik dan guru saling memberi umpan 
balik terhadap proses dan hasil pembelajaran 
- Peserta didik menerima tugas mandiri  
- Peserta didik dan guru mengucapkan salam 
penutup 
10‟ 
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Lembar pengamatan penilaian sikap spiritual 
 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
semangat 
dalam mengikuti 
pembelajaran 
              
2 Siswa menunjukan 
keseriusan 
dalam mengikuti 
pembelajaran 
              
Kriteria penilaian  semangat : 
3 = telah menunjukan semangat (tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar) dalam 
mengikuti pembelajaran 
2 = mulai menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
1=  belum menampakan semangat( tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )sama sekali 
dalam mengikuti pembelajaran 
 
Kriteria penilaian  serius : 
3 = telah menunjukan serius(berkomitmen tinggi, sedia bekerja keras, 
bersungguh-sungguh) dalam mengikuti pembelajaran 
2 = mulai menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar dalam 
mengikuti pembelajaran, namun belum sepenuhnya. 
173 
 
 
 
1=  belum menampakan serius tidak mudah menyerah menghadapi kesulitan, 
menghargai waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar sama sekali 
dalam mengikuti pembelajaran 
 
Lembar pengamatan penilaian sikap sosial 
No Indikator 
Nomor daftar hadir siswa kelas XI IPA 4 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
2 Siswa menunjukan 
perilaku santun 
dalam 
melaksanakan 
Komunikasi 
interpersonal 
dengan guru dan 
teman. 
              
 
Kriteria penilaian  perilaku santun : 
3 = telah menunjukan perilaku santun (mengatakan ” tolong” dan ” terima kasih” , 
menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
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2 = mulai menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman, namun belum memakai kaidah-kaidah 
kesantunan (misalnya, please, thank you, Can I…?.) 
1=  belum menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” 
, menghargai dan menghormati orang lain tanpa membeda-bedakan golongan, 
memandang orang yang diajak bicara, menggunakan bahasa yang tidak 
menyinggung perasaan orang lain) sama sekali dalam melaksanakan 
Komunikasi interpersonal dengan guru dan teman. 
 
Kriteria penilaian  perilaku peduli : 
3 = telah menunjukan perilaku peduli (menawarkan bantuan pada teman dan tidak 
egois) dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
2= mulai menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  dalam melaksanakan Komunikasi interpersonal dengan guru dan 
teman. 
1= belum menampakan perilaku peduli(menawarkan bantuan pada teman dan 
tidak egois)  sama sekali dalam dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman. 
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SPEAKING   RUBRIC   ASSESSMENT 
Name  : …………………………………………  Class/Number : 
……../ …….. 
KKM   : 75 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Pronunciation too many 
mistakes 
with 2 until 5  
mistakes 
perfect 
pronunciation 
 
2. Intonation monotonous begins to 
vary the 
intonation 
Accurate 
intonation 
 
3. Grammar too many 
mistakes  
with 2 until 5  
mistakes 
no mistakes 
in grammar 
 
4. Content plain/simple begins to add 
some 
information 
add more 
personal 
information 
 
                                                                                           Total 
score                                                                       
 
                                                                          Final Score = Total 
score : 4 
 
 
 
 
176 
 
 
 
WRITING RUBRIC   ASSESSMENT 
Name  : …………………………………………  Class/Number : 
……../ …….. 
No Criteria to be 
assessed 
Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Text 
Organization 
Doesn‟t use 
the correct 
text 
organization 
of recount 
text 
Use the 
correct text 
organization 
but has not 
elaborated 
the idea  
Use the 
correct text 
organization 
and with 
elaborated 
idea 
 
2. Sentence 
formation 
Use simple 
sentences 
begins to 
vary simple 
sentences and 
compound 
sentences 
Use simple 
sentences, 
compound 
sentences and 
complex 
sentences 
correctly 
 
3. Grammar Too many 
mistakes 
6 until 10 
mistakes 
Under 5 
mistakes 
 
4. Vocabulary Basic 
Vocabulary, 
less precise 
Developed 
vocabulary 
Purposefully 
chosen 
vocabulary 
 
5. Mechanic Some errors 
with spelling 
and 
Mostly 
effective use 
of 
Effective use 
of 
capitalization, 
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punctuation mechanics; 
errors do not 
detract from 
meaning 
punctuation, 
and spelling 
6. Tidiness and 
deadline 
Write 
awkwardly, 
Unreadable, 
submit late 
more than 3 
days from the 
deadline 
Write quite 
neatly, quite 
clear font, 
submit late 
three days 
from the 
deadline 
Write neatly, 
clear font, 
submit the 
work in/on 
time 
 
                                                                                               Total 
score 
 
                                                                            Final Score = 
Total score : 6 
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APPENDIX 3 
Questionnaire Result
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Table 4.5 
Scoring and Categorizing 
No Name Questionnaire Number Total 
score 
Level 
of 
Anxiety 
1 AZL 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 43 High 
Level 
2 2 3 2 2 2 2 3 3 2 2 3 3 3 2 2 2 3 
2 AHN 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 39 Medium 
Level 
2 2 2 2 2 2 2 2 3 2 3 2 2 2 2 3 2 2 
3 ASA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 25 Low 
Level 
2 1 3 1 1 2 1 1 1 3 2 1 1 1 1 1 1 1 
4 AN 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 36 Medium 
Level 
2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 
5 APY 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 42 Medium 
Level 
3 2 2 2 2 3 2 3 3 2 2 2 2 3 2 3 2 2 
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6 ANS 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 52 High 
Level 
3 2 3 3 2 3 3 3 3 3 3 3 3 3 3 3 3 3 
7 AUL 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 35 Medium 
Level 
1 2 1 2 2 1 2 2 3 2 2 2 2 2 2 3 2 2 
8 ENP 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 48 High 
Level 
2 2 3 3 2 2 3 3 3 3 3 3 2 3 3 3 3 2 
9 FTN 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 38 Medium 
Level 
2 3 2 2 3 2 2 3 2 2 2 2 1 3 2 2 2 1 
10 FR 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 38 Medium 
Level 
2 3 2 2 3 2 2 3 2 2 2 2 1 3 2 2 2 1 
11  ILN 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 26 Low 
Level 
2 1 2 1 1 2 1 1 3 3 2 1 1 1 1 1 1 1 
12 IPL 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 35 Medium 
Level 
1 2 1 2 2 1 2 2 3 2 2 2 2 2 2 3 2 2 
13 KRM 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 44 High 
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Level 
  2 2 3 3 2 2 3 2 3 2 2 2 3 2 3 2 3 3   
14 LNM 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 48 High 
Level 
3 2 3 3 2 3 3 2 3 3 3 3 3 2 2 3 2 3 
15 LFA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 40 Medium 
Level 
2 2 2 2 2 2 2 3 3 3 2 2 2 3 2 2 2 2 
16 LIP 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 50 High 
Level 
3 2 3 2 2 3 2 3 3 3 3 3 3 3 3 3 3 3 
17 LNU 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 40 Medium 
Level 
2 2 3 2 2 2 2 2 3 3 2 2 2 2 2 3 2 2 
18 LRA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 52 High 
Level 
3 2 3 3 2 3 3 3 3 3  3 3 3 3 3 3 3 3 
19 NAR 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 32 Medium 
Level 
2 2 2 1 2 2 1 2 2 2 2 1 2 2 2 1 2 2 
20 NTN 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 32 Medium 
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2 1 2 1 1 2 1 3 1 1 2 1 2 3 2 3 2 2 Level 
21 NLN 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 41 Medium 
Level 
2 2 2 2 2 2 2 3 2 3 3 2 2 3 2 3 2 2 
22 NS 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 50 High 
Level 
3 2 3 2 2 3 2 3 3 3 3 3 3 3 3 3 3 3 
23 RKM 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 51 High 
Level 
3 3 3 2 3 3 2 3 3 3 3 2 3 3 3 3 3 3 
24 RYH 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 37 Medium 
Level 
2 2 2 3 2 2 3 2 3 2 2 2 1 2 2 2 2 1 
25 SFA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 25 Low 
Level 
1 1 2 2 1 1 2 1 1 2 1 2 1 1 2 1 2 1 
26 SA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 36 Medium 
Level 
2 3 2 2 3 2 2 1 3 2 2 1 2 1 2 2 2 2 
27 SD 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 40 Medium 
Level 
2 1 3 2 1 2 2 3 3 2 3 1 3 3 2 2 2 3 
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28 SDW 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 41 Medium 
  2 3 3 2 3 2 2 2 3 2 2 2 2 2 2 3 2 2  Level 
29 SA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 31 Medium 
Level 
1 2 3 2 2 1 2 2 2 2 2 1 1 2 2 1 2 1 
30 VYO 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 35 Medium 
Level  
1 2 1 2 2 1 2 2 3 2 2 2 2 2 2 3 2 2 
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Field Note 
Title : 1
st 
Observation 
Date : 15 April 2019 
The researcher was done the observation in students eleven grade XI IPA 
4 at MAN 1 Surakarta. The English Teacher is Mrs. Dra.Hj.Nur Rohmaningsih, 
SH, M.Pd. The class was well opened by the teacher by saying Basmallah. The 
teacher ask the students who absence in the class and opened the topic today. 
The activity from the first observation in XI IPA 4, the teacher still 
discusses the home work of students about last week. The teacher discusses about 
“Asking and Giving Suggestion”. Then, the teacher asked the students to prepare 
of conversation with her friends with Asking and Giving Suggestion theme in fifth 
minute. From the first meeting only two team to presents their conversation in 
front of the class. 
The first team, when they want to present in front of the class they looks 
nervous, slip of tongue when spoke in front of their friends. The first students with 
initial name APY. The difficulties of her conversation is Interaction. It means 
when her friends speaking english sometimes the student feeling difficult to 
response using english. The second students with initial name NLN. The 
difficulties of her conversation is Perfomance Variables. When performance of 
speaking for conversation the students uses performance variables (such as uh, 
um). In this meeting the researcher found that the second students less of 
confidence, she bring a note and read the text. 
The second team, the first students with initial name SD. The difficulties 
of her conversation is Redundancy. The student was done the redundancy in the 
class because she lack of vocabulary. So, make her repeated the words. The 
second students with initial name AZL. The difficulties of her conversation are 
Perfomance Variables and Rate of Delivery. When perfomance in front of the 
class, the student uses perfomance variables (such as uh um). she looks nervous 
and difficult to say. When her friends finished speak, she did not response and she 
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looks pounding hearbeat, confused, trembling, headache, erratic behavior and a 
sense of dread what will she said. 
After the students present their conversation in front of the class, the 
teacher gives comment of the conversation of the students. She gives motivation 
by students and said that the students should be learning more about English. Miss 
Nur said that she will continue the material last week because some students not 
yet come forward in front of the class to conversation. Now, the class was ready to 
closed. Miss Nur closed the class by reciting Hamdallah together. 
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Field Note 
Title : 2
nd 
Observation 
Date : 2 Mei 2019 
The researcher was done the observation in students eleven grade XI IPA 
4 at MAN 1 Surakarta. The English Teacher is Mrs. Dra.Hj.Nur Rohmaningsih, 
SH, M.Pd. 
The activity from the second observation in XI IPA 4, Before start the 
material, the teacher opened the class by saying Basmallah. Then, absence 
students who did not come in the class. The teacher continue the material today, 
she asked the students to conversation in front of the class. The teacher asked to 
the students to make a team. One team consists of two students and make 
conversation with “Asking and Giving Opinion” theme in 10 minute. The teacher 
asked the students to present their conversation in front of the class, but there is no 
student who wants to present. Finally, the teacher called the students name. First 
team are the student with initial name AUL and LRA. The first students 
difficulties of her conversation is Clustering. The students just make a simple 
conversation and use an easy vocabulary. The students appeared slip of tongue. 
The second student with initial name LRA. The difficulties of her conversation are 
Perfomance Variables and Interaction. When performance of speaking for 
conversation the students uses performance variables (such as uh, um). It also 
indicated that the students have difficulties in interaction with other people using 
English. She also looks pounding hearbeat, confused and trembling. 
Second team are the students with initial name LNU and NTN. The 
difficulties of her conversation is Reduce Forms. In speaking English the students 
still difficult to make a clearly pronunciation. It is become one of the most 
difficult faced by the students because pronouncing the Indonesian language is 
different with English. The second students with initial NTN. The difficulties of 
her conversation is Rate of Delivery, means fluency of students when doing 
English conversation. The students have difficulty when speaking English using 
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good fluency. It is because she feeling nervous when speaking English and slip of 
tongue when spoke in front of her friends. 
After the students present their conversation in front of the class, the 
teacher gives comment of the conversation of the students. She gives motivation 
by students and said that the students should be learning more about English. Miss 
Nur said she will continue the material last week because some students not yet 
come forward in front of the class to conversation. Now, the class was ready to 
closed. Miss Nur closed the class by reciting Hamdallah together. 
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Field Note 
Title : 3
rd 
Observation 
Date : 6 Mei 2019 
Today was continued the speaking for conversation classes with students 
XI IPA 4 and Miss Nur. The teachers opened the class by saying Basmallah. She 
gives the advice is careful with the grammatical and pronunciation when speaking 
English. On the third observation, the researcher follows the teaching learning 
process in the class. The students prepare the conversation topic and present in 
front of the class.  
The third observation on students XI IPA 4, the teacher continues the 
material about “Invitation”. The material is about presents the conversation of 
students in front of the class. From the first team are VYO and SFA. The first 
students difficulties of her conversation is Rate of Delivery, means fluency of 
students when doing English conversation. The students have difficulty when 
speaking English using good fluency. It is because she feeling nervous when 
speaking English and confuse when spoke in front of her friends. The second 
students with initial name SFA. The difficulties of her conversation is Perfomance 
Variables. The student feel confident for the situation and do not feel embarassed 
to interact with her friends but sometimes she used perfomance variables (such as 
uh, um). 
The second team are AN and KRM. The first students difficulties is 
Clustering. Sometimes the student use word by word to speak english. The student 
more silent when she did not understand about the vocabulary and forgot to say. 
The students appeared confused and slip of tongue. The second students with 
initial name KRM. The difficulties of her conversation are Clustering and Reduce 
Forms. Sometimes the students use word by word to speak English. Reduce forms 
means, in speaking English the students still difficult to make a clearly 
pronunciation. Students appeared blank and confuse. The third team are AHN and 
LFA. The first students looks less confident. However, when talking she seemed 
to have memorized her dialogue, slip of tongue and used the word (such as uh, 
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um). The second students LFA. The difficulties of her conversation is 
Redundancy, means she repeated the words. The student was done the redundancy 
in the class because they lack on vocabulary. She appeared slip of tongue. 
The last team are LNM and ANS. The first students difficulties of her 
conversation are Rate Of Delivery and Interaction. Rate of delivery means the 
students have difficulty when speaking English using good fluency. It is because 
they feeling nervous when speaking English. She looked like memorized what the 
sentence which want to speak. The second students ANS. The difficulties of her 
conversation are Clustering and Interaction. The students difficult to speak 
fluently because they are feeling difficult to say and using word by word when 
speaking English. It indicated that the students have difficulties in interaction with 
other people using English. They speak slowly and stuttered, their pronunciation 
is not clear. When present in front of the class they brought note book. She looked 
like memorized what the sentence which want to speak. Her body language is did 
not focus on conversation. 
After finished the conversation, the teacher said that the students only 
make a simple conversation. Sometime their conversation was finished use by the 
teacher when give example. Before closing the class, the teacher gave the topic to 
be discussed next week. The teacher close the class with saying Hamdallah 
together. 
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Field Note 
Title : 4
th 
Observation 
Date : 13 Mei 2019 
Today was continued the speaking for conversation classes with students 
XI IPA 4 and Miss Nur. The teachers opened the class by saying Basmallah. She 
gives the advice is careful with the grammatical and pronunciation when speaking 
English. On the fourth observation, the researcher follows the teaching learning 
process in the class. The students prepare the conversation topic and present in 
front of the class. 
The fourth observation in students XI IPA 4, from the fourth meeting only 
three team to presents their conversation in front of the class. The first team are 
ILN and ASA. They feel confident for perfoming in front of the class. The 
students  have good pronunciation, speak fluently and they are also pay attention 
of stress, rhythm, and intonation but sometimes she repeated the words. 
The second team are SA and NAR. The difficulties of their conversation is 
Colloquial Language. Here the students didn‟t mastery about the words, idioms, 
and phrases. The student looks nervous and less of confidence. The students just 
make a simple conversation and use an easy vocabulary. The last team are RKM 
and LIP. The difficulties of their conversation are Perfomance Variables, Stress, 
Rhythm and Intonation and Rate Of Delivery. When performance of speaking for 
conversation the students uses performance variables (such as uh, um). The 
students felt nervous when present their task in front of the class. They did not 
focus on their conversation. The students uses a simple vocabulary and difficult in 
pronunciation. Sometimes when forgot the words they will be silent and speak as 
they can. The students also have difficulty when speaking English using good 
fluency. They also looks pounding hearbeat, confused and trembling. 
After the students present their conversation in front of the class, the 
teacher gives comment of the conversation of the students. She gives motivation 
by students and said that the students should be learning more about English. Miss 
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Nur said that she will continue the material last week because some students not 
yet come forward in front of the class to conversation. Now, the class was ready to 
closed. Miss Nur closed the class by reciting Hamdallah together. 
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Field Note 
Title : 5
th 
Observation 
Date : 16 Mei 2019 
The activity from the fifth observation in XI IPA 4, The teacher discusses 
about “Favorite Idol”. Then, the teacher asked the students to prepare of 
conversation with her friends with Favorite Idol theme in fifth minute. From the 
fifth meeting only four team to presents their conversation in front of the class. 
The first team are SDW and SA. The difficulties of their conversation is 
Perfomance Variables. The student looks nervous and less of confidence, besides 
that they also uses the word (uhh, um).  Their voice also sounded very slow. They 
sometimes looks confused and slip of tongue. The second team are ENP and IPL. 
The first students difficulties of her conversation are Perfomance Variables and 
Interaction. The student looks nervous and unconfident, besides that she also uses 
the word (uhh, um).  Her voice also sounded very slow. She sometimes looks 
confused. When students doing conversation with her friend or other people. 
When her friends speaking English sometimes the students feeling difficult to 
response using English. The second students initial name IPL. The difficulties of 
her conversation is Redundancy, means she repeated the words. The student said 
slowly and less of confident. However, she uses simple vocabulary. In conducting 
a conversation, she looks like she has memorized the text.  
The third team are NS and RYH. The first students difficulties of her 
conversation are Perfomance Variables and Stress, Rhythm and Intonation. When 
performance of speaking for conversation the students uses performance variables 
(such as uh, um). The students looked shy, speak slowly and sometimes she still 
difficult to speak with didn‟t pay attention for the stress, rhythm, intonation when 
doing conversation. The name initial for the student is RYH. The difficulties of 
her conversation is Colloquial Language. Here the students didn‟t mastery about 
the words, idioms, and phrases. The student looks nervous and less of confidence. 
She appeared slip of tongue and confuse. The last team are FTN and FR. The 
name initial for the student is FTN. The difficulties of her conversation is 
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Perfomance Variables. When performance of speaking for conversation the 
students uses performance variables (such as uh, um). It is because the students 
feel nervous and difficult to say. The student also less of confidence. The name 
initial for the student is FR. The difficulties of her conversation is Redundancy, 
means repeated the words. Those problems sometimes make students difficult 
when speaking English in the class. The student was done the redundancy in the 
class because they lack on vocabulary.  
After the students present their conversation in front of the class, the 
teacher gives comment of the conversation of the students. She gives motivation 
by students and said that the students should be learning more about English. Miss 
Nur said that she will continue the material last week because some students not 
yet come forward in front of the class to conversation. Now, the class was ready to 
closed. Miss Nur closed the class by reciting Hamdallah together. 
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TRANSCRIPT INTERVIEW 
Interview 1 
Student name (code): SFA 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Menyiapkan skrip untuk dipelajari dan berlatih terus 
sebelum berbicara di depan kelas. 
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Ya.  
Researcher  : Kesulitan apa yang anda alami? 
Student : Ketika saya tidak percaya diri. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Pada saat belum melakukan persiapan. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Nervous. Tetapi tetap harus maju. 
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Tarik nafas dan tetap rileks. 
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TRANSCRIPT INTERVIEW 
Interview 2 
Student name (code): ASA 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Belajar  
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Kadang-kadang. 
Researcher  : Kesulitan apa yang anda alami? 
Student : Terkadang saya cenderung mengulang-ulang kata yang 
sama kalau sedikit grogi. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Pada saat presentasi didepan kelas. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Tetap maju dan percaya diri. 
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Berlatih dan praktek berbicara bahasa inggris dengan 
teman. 
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TRANSCRIPT INTERVIEW 
Interview 3 
Student name (code): ANS 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Tidak ada persiapan. 
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Iya, ada. Saya merasa sangat khawatir dan gugup. 
Researcher  : Kesulitan apa yang anda alami? 
Student : Saya merasa sulit untuk berinteraksi menggunakan 
kalimat bahasa inggris. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Pada saat presentasi didepan kelas dan banyak orang 
sehingga lupa yang akan dikatakan. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Saya paling takut kalau disuruh maju dan menyampaikan 
pendapat secara spontan. 
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Berpikir positif dan mengatakan sebisanya. 
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TRANSCRIPT INTERVIEW 
Interview 4 
Student name (code): LRA 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Tergantung kondisi, jika ujian maka menyiapkan naskah 
untuk dipelajari. 
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Iya. Saya merasa sangat nervous. 
Researcher  : Kesulitan apa yang anda alami? 
Student : Saya merasa sulit untuk menjawab ketika harus 
melakukan percakapan menggunakan bahasa inggris. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Pada saat presentasi didepan banyak orang. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Saya paling takut kalau disuruh maju ke depan. 
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Mencoba menatap ke arah lain. 
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TRANSCRIPT INTERVIEW 
Interview 5 
Student name (code):  APY 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Kadang tidak ada persiapan. 
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Iya. 
Researcher  : Kesulitan apa yang anda alami? 
Student : Ketika saya takut salah berbicara bahasa inggris. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Ketika saya grogi dan tidak bisa menjawab pertanyaan. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Tetap maju ke depan. 
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Tetap rileks. 
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TRANSCRIPT INTERVIEW 
Interview 6 
Student name (code):  NLN 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Kadang-kadang. 
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Ya. 
Researcher  : Kesulitan apa yang anda alami? 
Student : Kadang saya merasa kesrimpet lidahnya kalau harus 
ngomong bahasa inggris. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Ketika saya nggak pede. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Tetap maju. 
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Berdo‟a dan Belajar. 
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TRANSCRIPT INTERVIEW 
Interview 7 
Student name (code): AUL 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Menyiapkan naskah untuk dihafalkan. 
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Ya.  
Researcher  : Kesulitan apa yang anda alami? 
Student : Ketika saya tidak percaya diri dan kosa kata saya tidak 
banyak. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Pada saat disuruh maju secara spontan. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Tetap maju, tetapi mengatakan sebisanya. 
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Harus banyak berlatih berbicara menggunakan bahasa 
inggris. 
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TRANSCRIPT INTERVIEW 
Interview 8 
Student name (code): VYO 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Menyiapkan naskah untuk dihafalkan dengan teman. 
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Ya.  
Researcher  : Kesulitan apa yang anda alami? 
Student : Saya tidak fasih dalam berbicara bahasa inggris. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Pada saat presentasi didepan banyak orang. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Tetap maju, walaupun sedikit cemas. 
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Tarik nafas dan mengingat apa yang harus dikatakan 
sesuai tema yang dipelajari. 
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TRANSCRIPT INTERVIEW 
Interview 9 
Student name (code): LNU 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Membuat naskah untuk dihafalkan. 
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Ya.  
Researcher  : Kesulitan apa yang anda alami? 
Student : Pada saat tidak paham materinya. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Pada saat grogi. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Tetap maju.  
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Mengatakan sebisanya walau akan ditertawakan teman. 
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TRANSCRIPT INTERVIEW 
Interview 10 
Student name (code): SD 
Researcher  : Bagaimana persiapan anda sebelum conversation didepan 
kelas? 
Student : Berlatih dengan teman. 
Researcher  : Ada kesulitan nggak saat conversation di kelas? 
Student : Ya.  
Researcher  : Kesulitan apa yang anda alami? 
Student : Tidak banyak menguasai kosa kata bahasa inggris. 
Researcher  : Kapan anda mengalami kesulitan itu? 
Student : Ketika saya kurang persiapan, ini membuat saya menjadi 
cemas untuk maju ke depan. 
Researcher  : Bagaimana jika guru menunjuk secara spontan untuk 
speaking di depan kelas? 
Student : Tetap maju dengan percaya diri. 
Researcher  : Apa yang anda lakukan untuk mengatasi kesulitan atau 
kecemasan saat berbicara di depan kelas? 
Student : Berpikir positif dan tetap tersenyum agar lebih rileks. 
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